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observations of their linguistic behavior at the time of the initial 
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Spanish-English Baseline Data Report 

i. INTRODUCTION 

1 . 1 Ovepylew ' - 

The NCBR's Longitudinal Studies of Language Development in 
Bilingual Contexts examine the dynamic process of language acquisition 
over time in bilingual children, children whose language experience 
differentiates them from children who know only the monolingual English 
experience presumed by most schooling in the United States. Language 
functions uniquely in educaEion as both the medium through which most 
skills are taught and learned, and as a set of skills Which $Jre 
themselves continuously refined throughout the educational experience. 
This dual role for language in education makes an understanding of 
language development particularly relevant to providing quality 
education for bilingual children. .Language does not just happen; it 
develops through use in communication across extended periods of time. 
Similarly, languages' develop in children across a variety of time 

patterns, a development most easily studied by longitudinal 

- - \ 
observation . 

Language in its daily communication contexts is extremely 
important to the developing child, and forms the core data for this 
study. We view the bilingual child as being exposed to a diverse set 
of linguistic and cultural experiences in the course of his or her 
upbringing, and we include those experiences .as essential to our 
research. With early exposure to two languages and cultures, ways of 
speaking and behaving, it is reasonable to assume that the different 
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socto-cuitural dynamics of the schoul and home wiii provide distinct 
laniuaie iea"rning contexts in which other cognitive abilities are 
developed. We are not so interested in describing any one child at a 
single point In time as we are in following each child's jprogress 
through the early years of schooling and observing the learning events, 
both formal and informal, though whi5h the child develops. By studying 
these developmental processes which are the bases of learning, we seek 
to better understand the acquisition and development of cognitive, 
linguistic, and sociolinguistic abilities in bilingual contexts. 

The longitudinal studtes*are detailed in this report for children 
whose home language is Spanish, and in a companion report for children 
whose home language is Korean. Placement of these studies was 
initiated in December of 1980; data collection is scheduled to continue 
through Kovember of 1983* with the following year devoted to the 
conclusion of the reporting ai?d analysis of the data. 
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1 .2 Longitudinal Design 

The longitudinal studies are designed specifically to explore the 
processes of language development. Inferences related to process must 
derive either from repeated observations of the same children over 
time, i.e.," longitudinal investigation, or they must derive from 
observations of different children who are at successive stages of 
development, i.e., crdss-sectionai investigation. Cro£s-sectional 
studies of first language development have been highly informative, 
largely because of the close relationship found in most studies between 
chronological age and language development. However, for study of 



second language development, cross-sectional design becomes complex as 
the relationship betWeieri age and language development is confounded by 
a variety of environmental factors^, including length and intensity of 
exposure to the second language . In this study, we consider individual 
children across time, so that change within children can be seen 
directly and need not be inferred from differences in language 
development across children whose contact with a second language also 
differs in length or intensity, for whatever reason. The longitudinal 
design also allows us to investigate relationships between language 
development, cognitive development, and patterns of social interaction. 
We have included in this study children who are initiating the process 
of second language development at different ages and different stages 
of cognitive and social development. The children in the study have 
exposure to the second language- through differing communicative and 
social relationships; of particular interest to us -will be 
communication with parents, siblings, peers, and teachers, as we' expect 
it will be.these daily interactants in the children's lives that will 
most influence their learning. 

Both the Spanish-English and the Korean-Eoglish studies have been 
designed longitudinally, with monthly observations in two contexts, 
home and school, continuing over a three year period. Sessions include 
tape recordings of the focal children and fieldworker notes of the 
scene. The children wear a small stereo tape recorder on a webbed belt 
around the waist, with lavalier microphones attached to their clothing. 
On each home visit, the fieldwortcer takes a board game or other toy to 
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reward the children directly for their participation, the games also 
serve to provide a stimulus for naturalistic sibling interaction. Both 
the children and the parents are receptive to fieidworker visits, the 
children for the extra adult attention, and the parents because the 
study is school-sanctioned and the visiting researcher is seen as 
involving the children in school-like activities. 

Selected were children who were at ages four, six, or eight years 
at the beginning of the study. Some of the children had had contact 
with, English prior to entering school; some had not. The parents of 
some of the children speak English to one degree or another; the 
parents of others do not. 

y _ _ . . 

Our increased ability to relate language development to language 

instruction as a result of these longitudinal studies will be one 

practical outcome of this study. In addition to the substantive 

increment in scientific knowledge with regard to language acquisition, 

i 

we hope to contribute to the available technology in the measurement 
language development. These studies, the data bases they accumulate, 
and the analyses'^-'they support will greatly enhance our knowledge of the 
development of language and communication abilities in young children, 
in particular the special characteristics of language development in 
bilingual contexts. 

_>> _ _ _ _ _ _ 

1.3 Spanish-English mseliae Data Report 

This report gives background information on the four sites in 
which the Spanish-English study is situated. Each is located in a 
different geographical and socto-cultural context within the greater 



Lbs Angeles area. For purposes of reference, they have been labeled as 
Lbs Angeles County Urt>an, Los Angeles County Suburban, Orange County 
Suburban, and San Bernardino County Rural. There is a brief 
description of each coramuni'.^y as an introduction to each of the site 
reports. \ 

In each community, the NCBR Longitudinal Study is situated in one 
school. Each school is given a pseudonym in this report, as are all 
participants in the study. Two families from each school site were 
selected to participate. The initial requirement for participation^was 
that one child in the family be in first grade when the study began, 
and that (s)he have been classified a limited English speaker (LES) or 
a non-English speaker (NES) by school personnel when initially 
admitted. The second requirement was that the child have a sibling 
either two years older or two years younger. Thus, at each site there 
i3 one family whose children were in first and third grades when the 
study began (also identified as Family 1), and another family whose 
children were in first grade and of pre-kindergarten age when the study 
began (Family 2). For the most part, the families in the study are 
made up of mothers who stay at home during the day, fathers whb live 
within the nuclear family hous'ehold, and offspring who range in number 
from the two focal children alone to as many as eight. The differing 
size of the families and the distribution in terms of birth order of 
t:ne focal children in the fainily provide a rich source of data for 
questions about the influence of older and younger siblings on language 
acquisition and language maintenance, ^/hen the 1981 school year began, 
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most of the first graders in the study became iecond graders, arid the 
pre-kindergarteners entered kindergarten . Where there are exceptions, 
they are noted in the text. An overview of the children in the study 
is presented on the last page of this introduction. 

This report presents, to the degree possible while preserving 
anonymity for the families, immigration background, languaf,e 
preferences, and education of parents and focal children in each of the 
families. Descriptions are given of the school, classroom, and home 
contexts for the children, including observations of their linguistic 
behavior at the time of our initial fieldwork with the children in 
spring of 1981. We also include our increased understanding of their 
language learning environments in the early months of that summer. The 
children's language samples presented at the end of this report were 
elicited in July of 1981, which-might properly be considered the end of 
the initial phase of data collection, the last event in the "getting 
acquainted" period. While this report reflects observations made 
primarily prior to mid-summer, 1981, subsequent revisions have been 
made possible due to the later publication of this report. 
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li. SUBJECTS AND THEIR LANGUAGE LEARNING ENVIRONMENTS 

Four sites were selected in the greater tos Angeles area for the 
collection of Spanish-English data. Two of the Spanish-English sites 
ara in Los Angeles County. Of the total population of 6.5 million 
(I98O Census figure), 31$ are of Spanish origin. One site is located 
in East Los Angeles in an area which has oeen traditionally Hispanic, 

f 

and continues to attract waves of new immigrants from Mexico and now 
Asia. Referred to as the Los Angeles Urban site, it is characterized 
by the wood-frame and stucco houses on small plots of land which are 
typical of older neighborhoods in California. The otiher site in Los 
Angeles County is in a ciose-in suburb which has shifted from a 
population which was only 25% Hispanic in the 1950'3 to more than 75% 
Hispanic in the 1980' s. Recent immigrants from Mexico have moved into, 
this relatively stable community where second generation families 
settled earlier,, largely in post- WWII tract housing. The site in 
Orange County is located 25 miles Southwest of Los Angeles, and is more, 
sparsely minority than is Los Angeles County. Cat of the county 
population of 204,000 roughly ^0% are Hispanic. .The city is 
characterized by suburban neighborhoods of single family dwellings and 
is the home of at least half of the Hispanic population of the County. 
The site which is farthest from Los Angeles proper is in San Bernardino 
County in a small* rural community characterized by agriculture and 
dairy farming. There are scattered neighborhoods of Spanish-speakers 
in the greater Riverside-San Bernardino County area, comprising 1* of 
the million population (I980 Census). 
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With the coope.-ation of the cbrrespdhdirig school districts for 
these four sites, one school per district was selected for 
participation in the study. Froai each school, two families were chosen 
which included the sibling pairs called for in the design of this 
study. The family with the first and third grader was labeled * Family 
1', while the faiiiy with the first arid pre-schooler was referred to as 
'Fatnily 2'. The older children of the pairs are 'C-l', and the 
younger, 'C-2'. Table 1 shows the grade progression of the children 
expected throughout the three years of data collection. 

Table 1. Progression of Children Through Gra des 



Sibling 
Family Order 

Family 1 j 
2 

Family 2 1 
2 



Year 1 


Year 2 


Year 3 


3rd 


4th 


5th 


1st 


2nd 


3rd 


1st 


2nd 


3rd 


U years 


Kindergarten 


1st 



The great heterogenaity of ths communities, schools, classrooms, 
and families, in this saipie of sixteen children precludes a general 
statement here of their similarities and dissimilarities. Instead, the 
remainder of this section of the report will provide an in-depth 
ethnographic study of the childreri, iriciuding background with regard to 
their schools, classrooms, and family environments at the time they J 
were first observed", i.e., the late Spring and Summer of I98I. Table 2 
is provided so that the reader might have an overview of the , ^ 
characteristics of the sample. 
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Fanii ty 10 and 

Pscuddriym 


Given llame 


bate of 
Blrth^ 


Country of 
Birth 


StlTT 


Birth 


Grade Level 

-^^i-Sprinq) 


Type of School 
-;|-Proqrain 


Tested Engl ish 
Pfo^f i c 1 encY 


First Recorded 


0 


_ _ _ 
F-l , Saenz 




Harta 


Ti II 1 fi 


- -- 
Hexi CO 


r 


D \ of 


1 


lid 1 M 9 L 1 CaiH 


no > viivAj 1 rc cor □ 


81-05-27 






C-2. 


Virgil 


7ii-05-OS 


Hex 1 CO 


H 


6 


1 


Hainsfream 
with pull-but 


Hd^chool record 


81-05-19 
















I W 




F^l F. tutnrinfl 

LULL/1 in^ 


No school record 


... _.. __ 
81-08- 19 




F-2, Hoyos 


c-i, 


Joel 


72-12-27 


Mexl CO 


M 


I 


Halnstrealil 
wi th vjul I-out 




V' 












3 




ESL ■ ^'itoring 


N/A 








C-2, 


Gertrudes 


76-07-03 


U.S.A. 


F 


pre-K 


N/S 


81-09-03 




F- I , Rodriguez 


C-I. 


Reymurido 


72-0^t-l6 


Mexi CO 


H 


2 (3) 


3 


Bi 1 ingual 


LES/BINL (I978) 


81-05-15 






Eduardo 


7'<-d8-26 


U.S.A. 


M 


3 


1 


p 1 . t ngua 1 


ljr<!/RIUl t iQ7Q) 


8I-05- \k 




F-2, Reyes 


M. 


Salvador 


71^-02-02 


Hex r CO 


H 




1 
1 


Bi 1 ingual_wj th 
puM-but ESC 


' riLJ/DlHL Vl^ w 1 


Rj-ijfi-n^ 

U 1 UU VJ 






"C-2, 


/(auricio 


76-01-06 - 


Hexi CO 


11 


6 


pre-K 


N/A 


N/A 


81-07-28 




r-j, Fernandez 




Noel 


72-08-16 


U.S.A. 


H 


1 (2) 


3 


Bilingual 


. FES/BINL (1977) 


8l-0i<-22 






C-2. 


Bel inda 


7^4-01-28 


U.S.A. 


F 


2 


i 


Bi 1 ingual 


lES/BINL (1979) 


81-06-18 




F-2, Martinez 


C-i, 


Vc ron i ca 


7^-02-10 


U.S.A. 


F 


^ (8) 


1 


BI 1 Ingual 


NES/BtNL (1979) 


81-05-20 






c-2. 


Toni^ 


77-11-09 


U.S.A. 


F 


7 


pre-K 


ii/A 


m ' 


! 82-IO-U 


y 


F-I, Avaioz 


C-I. 


Paula' 


71-11-28 


Ifexi CO 


F 


I (?) 


3 


BI 1 ingual 


HES/'SOOAI (1979) 


^ 81-05-08 






C-2. 


Loreta 




U.S.A. 


F 


2 


1 


Bilingual with 
pull-out ESL 


MES/SDOAI (1979) 


81-05-27 




F-2. Tellcz 


C-I, 


Juan 


7^-05-20 


Hex i CO 


M 


5 (8) 


1 


Bilingual wl th 
pull -put ESL 


FES/SOOAI (I98O) 


81-05-27 






C-2, 


Raul 


76-11-1^1 


U.S.A. 


fi 


7 


pre-K 




N/A 


81-08-28 



InL -Basic Inventory of Natural Language. 

OOAI " San Olego Observation Asscssnjent Instrument. 

Dates are given as t/ac-Honth-Date. . 

Number of children In family Is given in parehtheses next to the birth 
order sequence of the older child in the sibling pair. 

This child is younger than the other pre-schoolers as there was no first gr-ader 
►yllh the desired qualifications with a '^-year-old sibling nt this schooij. 
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1.0* LOS ANGELES CCUNTY URBAN SITE 

1 . 1 The Community 

Gatos Avenue School (a pseudonym, as are all names in this report) 
is ibcated in a traditionally Hispanic neighborhood which is part of 
the City of Los Angeles located roughly five miles to the east of the 
downtown area. The main commercial thoroughfare has several miles of 
small businesses, clothing stores, service stations, restaurants, and 
grocery stores^ with one-half to two-thirds of them displaying signs in 
Spanish. A county library, federal post office, and high school are 
also located in this section of town. The homes are older stucco 
buildings or two-story wood-frame houses ranging from excellent to poor 
condition. Some of these structures have been converted to duplexes 
for the many renters in the area. 

1 .2 The S chooL 

The school has served the community for more than a generation. 
The additions to the buildings' attest to its expansion over the years 
to serve a growing school population. Of the approximately 1200 
students enrolled in^grades K-6, 98% are ethnic minorities. There is a 
staff of 42 classroom teachers ^ and 11 out-df-class staff. Roughly 
one-third of the staff is bilingual. Special staff fpr the bilingual 
programs include 19 Spanish-English bilingual teachers, 7 
Cantonese-English bilingual teachers, one bilingual coordinator, M 
teachers of English as a Second Language (ESL), one English language 
writing specialist, and 3 English language reading specialists. 
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Because of the large enrbllmeht, at least fifty percent of the students 
were on double session in 1980-81 during the traditional September 

through June school year. 

it is apparent that the large number of people at the school on a 
daily basis poses problems for staff and children .alike. There is the 
probfem of space, for example. Ail available indoor nooks and crannies 
which have a door are used as offices for the extra non-teaching staff. 
ESL pull-out classes are held in the school library. Lunch hours are 
staggered so that children can be accommodated at the outdoor tables as 
they eat their school lunch. (The cafeteria has a kitchen and a 
teachers' lunch room, but the children eat in shifts outside under a 
cdncrete canopy. This makes it extremely noisy when the children ar^ 
eating lunch, since they are surrounded by concrete on all' sides.) The 
overall impression is that of many one-and two-story concrete buildings 
grouped Closely together, surrpunded by more concrete and asphalt. Yet 
the friend3iness of the school staff, the children, and even the 
mothers who c5me to wait with them on outside benches gives the school 
a neighborhood atmosphere. 

Gatos Avenue School follows the school district's Lau Plan, which 
provides NES/LES students with reading in their home -language until 
they are ready to make the transition into English. If they enter 
school with little proficiency in English, they may take content 
courses in their home language until making the transition into English 
in the third grade. They receive instruction in their home language in 
math, science, reading, writing and social studies. The procedures for 

17 
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placement into bilingual classes begin With a Home Lapguage Survey 
completed by the parents with information about the langaage(s) spoken 
in the home. If th^re is a non-English hoine language the student is 
given the Basic Inventory of Natural Language (BINL) in English, If 
they are non-English speakers or limited in English proficiency, they 
are placed in bilingual classes if parents give their written consent. 

1.3 Descriptian^f^ ^e Classr ooms 

The firs^t-grade classroocQ * Mr. C's room has a wall of windows 
facing north, with two doors on the north wall at opposite sides of the 
room. The room faces a cement walkway and another building about 20 
feet away. It does not f..ce the playground. Mr. C's class starts in 
afternoon, after Mr. C has already been team-teaching another w^if-day 
class since nine in the morning. A typical day's schedale was: 



12: 10 - 


. 12:^0 


Class business 


12:^0 - 


. 12:10 


Spanish reading 


2:10 - 


2:30 


ESL or language arts 


2:sW0 - 


2:50 


Recess- 


2:55 - 


3:^5 


Math 


3:^5 - 


i|: 10 


Spelling (Spanish) 


A: 10 - 


it:25 


Ciean-up 


M:25 , 




Dismissal 



The math lesson is presented biiinguaiiy. On some days^ in addition 
recess there is time for P.E. in the Spring* they rehearse dances 
during P.E. time for their Cinco de Mayo program. 
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LinKutstic environment. . Hr. C's class is one of six bilingual 
first grades at this school. As he had a large number of limited- and 
non-English speaking children in his classroom, his was the one 
Selected for participation in this study. He is one of two male 
bilingual first grade teachers in the -school, and the only one raised 
and .educated in Mexico, coming to the O.S. as a teenager. He attended 
high schooi here, and speaks English fluently. He uses English when 
talking with adults at the school and with the researcher. With 
parents, and with students in class, he uses Spanish. W.ile teaching, 
he uses Spanish roughly 90* of the time. Two other adults are present 
in his classroom on a regular basis. One is Mrs. J, a teacher who 
instructs in ESL for two hours a day. She does not speak Spanish, 
although she has taken soie courses in it. The other is Ms. C, a 
college student working on her teaching certificate. She is very 
fluent in standard Mexican Spanish, and is fluent in English as well. 
Both she and Mr. € pay attention to^ theS(ay_the children do things, 
i.e., whether they are courteous or not, and do things in the "proper" 
manner . There seems to be an attention to respect for adults that is 
not emphasized as much in other American classrooms. 

Teacher objectives for language learning . The class was 
conducted, for the most part, in Spanish, since the majority of the 
class (7051) was monolingual in Spanish, and the rest had only limited 
proficiehcy in English. All of Mr. C's reading and writing instruction 
is in Spanish, since none of the students have sufficient ability in 
English to attempt English , language literacy. The school uses the 
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Santillana readers, a Spanish language, graded series. Most of the 
class advanced two levels in that series by the end of the year. Mr. C 
also teaches the students to print letters, words, sentences, and small 
paragraphs in Spanish. By the end of the year they are able to write 
their own short letters and stories. His objectives for speaking are 
for the children to increase their vocabulary in Spanish and to develop 
their oral English language abilities. 

the third grade classroom . Ms. H's classroom faces west, with a 
wail of windows on that side. In the late spring, the blinds are 
usually drawn to keep the room coolier. Two doors at opposite sides of 
the wall open out into a concrete corridor, shaded by the upper walkway 
of the two-story building. Next to the corridor there is a concrete 
patio which extends back five feet and is surrounded by a shoulder high 
(adult-gauged) cement wall. The asphalt of the playground stretches 
out behind it. 

A typical day's schedule looked like this: 



9:00 - 


9: 10 


Opening activities, pledge of allegiance 


9:10 - 


10:20 


English language reading; ESL \ 


10:20 


- 10:^40 


Recess 


10:^10 


- 11:30 


Math 


11:30 


- 12:10 


Lunch 


12:10 


-1:30 


Spanish Reading 


1:30 - 


2:0C 


Language Arts (In the early spring, 
class used this time to practice danc 
for the Cinco de Mayo celebration.) 
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2:00 - 2:30 Health/Science (Wednesday and Thursday at 

this. time the teachers have Staff 
Development and the children have P.E. 
with aricther supervisor.) 

2:l|o Dismissal 

Ms; H says that the schedule is flexible after 1:30. They use that 

_ . ■# 

time to catch-up anything that neeCs to be finished. 

fcanguage environment . Ms. H's class is the only third grade 

biitnguai class ^t the school, except for one 3rd-Hth grade oombination 

class. There are |^hildreri in the class; 80* of them are 

Spanish-speaking, \^h Varying degrees of ability in English. There 

are two monolingual English-speakers in the class. The aide, who is 

present in the class for the whole day, is not bilingual. Ms. H's 

objectives in reading are to complete one book (equal to One grade 

level) in the Santillana series, and for English, to cbm{)lete two and a 

half levels. Most of the chidren in the class read and write irf both 

languages. Her objectives in writing are for the children to be able 

to complete sentences and short paragraphs in English by the end of the 

year. Ms. H uses English for most of her lessons, about B0% of the 

time. She is second generation Mexican-American and fluent in Spanish 

and English natively. She uses Spanish for addressing Spanish 

speakers, repeating instructions, and instruction during Spanish 

heading and writing. Most children receive ESL insti jction in the 

class and some participate in the ESL pull-out program. 
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1.4 Family 1; First and Third Graders 

Home context > Mr. Rodriguez came to Califbniia 10 years ago, then 
sent for Mrs. Rodrigaez the following year. There are three boys in 
the family, the oldest is 11 year-old Arhulfb, the middle child is 
Reymando (born in April of 1972), and the youngest is Eduardo (born in 
August of 1974). Their father works as a fabric cutter in a garment 
shop within close walking di^^stance of the school that his sons attend. 
He is frequently able to pick Eduardo up from school after work, as the. 
half-day, first grade class dismisses at U:30. they live in a 
comfortable one-story wood-frame duplex with a small front and back 
yard. Mr. Rodriguez but not Mrs. Rodriguez finished secondary school 
in Mexico City, where both are from. 

Spanish is thie language of- the home. Currently they have a 
teeri-aged cousin from Mexico staying with them who is monolingual in 
Spanish. Mrs. Rodriguez also takes care of a little baby girl and her 
3-year-old brother, who are nearby neighbors. During the day, when 
there are younger children in the home, as well as his mother and 
cousin-^-^Eduardo is reported to use Spanish exclusively. His father 
says that Eduardo uses both Spanish and English when one of his 
brother's playmates from the neighborhood comes to visit. His older 
brothers, Rcymundo and Arnulfo speak more English than he does. 
Arnuifo, the eldest, spent the first few years of his life in another 
neighborhood, where most of the children spoke English. All of his 
schooling has been in English. His father can speak some English 
because he attended ESL classes at a public adult school and uses it on 
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the job With monollniaii English-speaking friends; In fadt, Mr. 
Rodriguez feels that his youngest son may not be getting enough -English 
in the bilingual program, and worries that his English skills may 
suffer because of it. Mrs. Rodriguez feels that the bilingual program 
is good for the children. /-Both value a good education for their 
children. 

Focus on Reymundo Rodrigu^z^^chool . Reymundo's cumulative 
record indicates that he is a very bright child, enjoys school, and 
relates well to hia classmates. When he was tested for language 
ability in 1978, he was shown to be limited English-speaking by his 
score on the BINL. By the early part of 1980, his BINl. score showed 
him to be a 'proficient English speaker. 

His second grade report card shows him to have finished the year 
with 'Excellent' in oral and written language, with some problems in 
handwriting. The report showed many 'Excellents' and only a few 
'Satisfactories- in Erfglish reading, math, social science, fine arts, 
and physical education. In the areas of citizenship and emotional 
maturity, he received 'Excellents' throughout the year. His third 
grade report card indicates that he is having problems in the mechanics 
of writing in both Spanish and English, i.e., punctuation and 
handwriting, and also with oral expression. In other areas of reading 
and writing, such as expressing ideas, reading comprehe>iSion , and oral 
'reading, he does much better in Spanish (A's) than in English (C's). 
His work habits and citi'zenship continue to be outstanding. 



2o 



16 

His third grade teacher comments that Reymundo is very fluent in 
both languages, but he is still noticeably Spanish dominant. He uses 
both languages when participating in ciassrocw! activities. When 
addressed in one language, he will r-epiy in that language. OVer the 
year, he became more proficient in English and more capable- of reading 
and writing in that language.. By the end of the year he had gone from 
first grade to the beginning of third grade in English reading. In 
English writing, he had gone .from a second grade level to the third 
grade level. He wa:3 promoted to fourth grade at the end of ^he year. 

Focus on Eduardo Rodriguez; School . Mr. C feels that Eduardo is 
not typical of the children in his first grade because he is quiet and 
still has sone traces of baby talk. He pronounces^ ' 1 ' for 'r,' in 
Spanish, for example. However, in Spanish language reading he reached 
the second level of the Santiliana series in kindergarten, arid passed 
that at the beginning of first grade, progressed through one and 
5ne-haif readers the rest of the year. He is now at level four, which 
makes him one of the more advanced readers in the class. He is 
expected to continue satisfactory progress in reading and writing in 
Spanish in the second grade. 

Eduardo's report card for'this first grade year reflects the 
consistent effort that he has made to learn and to be a good all-around 
student. -By the end of the year, he received 'Excellent' in reading, 
oral and Written language arts, mathematics, social sciences, fine 
arts, physical education, citizenship, and social and emfftionai 

/ 
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maturity V His first grade teacher characterized him as «an 
enthasiastic learner' in his permanent school record. 

Eduarao began 'the year in the ESL pull-out program for special 
assistance with his English, but by the end of the year he was 
receiving only in-class ESL instruction from the team teacher.- Mr . C 
reports that by the end of the year Eduardo was able to separate 
English from Spanish in his own speech, whereas* earlier in the year he 
Iiad been mixing the languages. 

Reymundo; ^bsergations . Reymundo is soft-spoken, and gives the 
impression of being quiet, but not shy. He is noticeably more fluent 
in both Spanish and English than his younger brother, although he is 
not as confident in English as his older brother Arnuifo is. (This may 
be because Arnuifo simply has a more outgoing personality.) When 
Reymundo is at ho^e playing with his younger brother, he speaks 
Spanish; When his older brother is around, the conversation is more 
likely to be in English, but Spanish is still the preferred language in 
the home. 

In the classroom, Reymundo is very attentive to the teacher and 
the lesson being presented. From our observations of him in his 
English reading group, we have noticed that he has no problems reading 
aloud from his workbook, following the interactional expectations of 
the teacher, and adhering to the participation structure of the lesson. 
When allowed free time one day to play a spelling game ±n English with 
some of his classmates, he left them in favor of Joining a friend of . 
his, who is also his friend outside of school, in putting a puzzle 



together; Two other boys joined them. It was a cooperative effort 
undertaken by ail, conducted primarily in English ^ but with some 
Spanish as well. Although he is ^well-liked, \ie is not one of the 
leaders in his peer group. Other boys in the class have given each 
other nicknames. Perez is Peras 'Pears,' for example, and a plump 
child is called Delgado, 'Skinny.' Reymundo has a nickname at home, ^- 
but not at school. 

Eduardo; Observations . Eduardb is quiet, soft-spoken, ang gives 
the appearance of being shy^ but he participates eagerly in class 
activities and is a diligent worker. He does not go out of his way to 
talk to people, preferring to work by himself, but he does not avoid 
them, either. He feels much more comfortable speaking Spanish than 
English. He is learning r'^\;li3h through ESt instruction at school, 
although during the year the class was conducted primarily in Spanish. 
Eduardo does hot overtly seek attention in class, but he will volunteer 
experiences and anecdotes in Spanish during times when it is 
appropriate for class members to volunteer. He usually speaks Spanish 
on those occasions. He is more likely to seek explanations from an 
adult in the classroom rather than from a classmate. 

At home, his brothers speak English and Spanish with him, 
interaction which serves as additional English language input. 
However, he still prefers Spanish at home. Wlien playing at home with 
the younger children that his mother takes care of, he displays an ease 
in Spanish that he does not in English. He is on a pee-wee league 
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baseball team as an extracurricular activity, another social context in 
which he is exposed to English. 

%, 

i .5 Eamily 2: First Grader and Pr-eschooler 

_ _ _ 

Mr. and Mrs. Reyes live in part of a large two-story wood frame 

house which has been converted into a triplex. Their part of the 

building has two bedrooms, and a large living-dining area in Which 

there are two double beds. They need the accommodations for their 

large family, 6 boys ranging in age from 19 to 5* and a little girl 

who's dust 6 months did. The two oldest boys are 16 and 19,, and 

already have Jobs, working at the same restaurant in a neighboring city 

where their father is a waiter. The other four boys are 10, 8, 7, and 

5, and serve as playmates for each other. The language of the home is 

Spanish; only the 8 and 10 year-old speak English at school, having 

been in the school system since kindergarten. 

The family settled in the Los Angeles area in a piecemeal fashion, 

With the father coming here 10 years ago to work, then bringing his two 

oldest sons. They had been here for five years, sending money home to 

a little town in Mexico and going back for visits, w^ M-s. Reyes and 

the rest of the family joined him in Los ftngeies, because there were no 

prospects for betterment in Mexico. One of our focal children in the 

family, Salvador, (born in February of 197'4) was having problems 

speaking and Was left behind with Mrs. Reyes* mother. Mrs. Reyes 

reports that Salvador did not speak at all as a toddler, making his 

wants known by gestures to other faiily members. They Were very 

concerned that there was something physically wrong with him, so they 
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kept sending him to specialists in Mexico. Findini no physical 
abnormalities, the specialists told her not to worry. Salvador finally 
began speaKing at the age of five. Listening to him now. one does not 
notice anything unusual about his speech that would reflect an earlier 
problem. Maurieio (born in January of 1976), the 5-year old, is 
monolingual in Spanish! His language develo^ent was normal . He was 
eager to begin school, and is now in kindergarten on the year-round 
track. 

At the beginning of the 1980-1981 school year, Salvador^spoke only 

Spanish, but by the end of the year, according to his teacher, he would 

c 

say words and phrases in English. Hn had ESL instruction in the 
pull-out program from one of the school's ESL specialists, as well as 
the in-class sessions with Mr. C's monolingual English speaking , 
team-teacher .\Mr. C reports that Salvador tended to talk 'baby talk' 
at the beginning of the year, but by the end he did not do it as much. 
Mr. C feels that he had good potential for learning English, but that 
it seemed difficult for him. Mr. C notes that Salvador tries very hard 
to do well. By the end of the year, Salvador was reading at level 
three in the Santillana series. Most of the class had completed the 
third level and some had gone on to the fourth. Mr. C recommended that 
Salvador begin at level three when he began his new first grade year. 

Focu^ ^ Sal^n. Reves: Sch ool and^ Home.. Mr. C does hot feel 
that Salvador is a typical first grader, as he had not attended school 
prior to his enrollment in first grade. This created some difficulty 
in his adjustment to the classroom routine as well as to his 



2, 



23 



preparedness to study the curriculum. The* rieading preparation that he 
would have had in kindergarten is lacking now. Thus far Sjpanish 
reading has been a challenge; he mastered decoding skills by the end of 
the year, but comprehension of the written text was still a problem. 
His progress in ^ESL was slow. For these reasons Mr. C felt that it 
would be best to retain Salvador in first grade for the coming year 
( 1981-1982) . 

Salvador's report cards for the 1980-1981 year show his 
achievement in Spanish reading (in Cascabei ) to be 'Unsatisfactory,* as 
it is for spelling and math. His oral language skills in Spanish are 
satisfactory, as are creative writing and handwriting. In social 
studies and fine arts, satisfactory progress was reported. In 
non-academic areas, that is, for physical education^ citizenship^ and 
social and emotional DDaturity,\ excellent progress is reported. 

Language . - Salvador appear%^^<§^peak Spanish fluently for his age, 
despite his not speaking until the age" of 5. Definitiely 
Spanish-dominant, he has picked up a few words and phrases ridW in 



English- On one of our home visits when we asked him to. respond in 
English, he gave a pragmatically and syntactically appropriate, 
response, even though the pause before his response may have been 
needed to put the words together in the right way. Two of his older 
brothers (middle children in the family) appear to be learning English 
with no problem, and are bringing that language into the home context. 

In school, Salvador appears to enjoy the attention being paid to 
him. by the researcher. He is eager to wear the tape recorder, and to 
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put tifie microphone on. Oh one of our visits, we noticed the problem 
that he was having with Spanish language reading. He was decoding 
two-syllable words, and was appearing to do so purely by the 
^sound-letter correspondences. Word meaning was apparently not playing 
a role in his reading effort. It will be of interest to monitor his 
reading aloud in his next class to see when oral reading becomes 
noticeably easier for him, and how that relates to comprehension. 

2.0 LOS ANGELES COUNTY SUBURBAN 5ITE 

2. 1 The Communj^ty 

This suburban community is located approximately 13-5 miles from 
downtown Los Angeles to the southwes^t^, the San Gabriel Valley . It 
lies between two riverbeds: the Rio Hondo to the West, and the San 
Gabriel to East, There is a population of 50^800, in a rectangular 
area of 8.2 square miles. It has some light industry, small shopping 
centers, commercial buildings, and professional offices, but it is 
primarily a bedroom community for neighboring industrial cities. Its 
residential neighborhoods appear to be middle class, mostly housing 
tracts built Just after World War II, although there are a few older, 
working class neighborhoods. 

incorporated in 1955, there is a real sense of ccfflmunity in the 
city. From a population reported to be 25% Mexican-American in the 
late '5D's, it has changed to 80% Mexican-American in the late '70's. 
Many local businesses now have Spanish-speaking personnel, and there 
are noticeably more Mexican-owned businesses than in the 50' s or 60's. 
Neighborhood stores post signs in both Spanish and English, the 
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library, located almost in the Geographic center of the city on a wide 
east-west avenue, still has few books in Spanish, however. Responsive 
to its Mexican-heritage residents, the city sponsors a big celebration 
for the I6th of September, Mexican Independence Day, complete with 
parade, queen, and a carnival. 

2.E The School 

Valentino Elementary School sits at the end of a cul-de-sac in a 
quiet residential neighborhood in this community. The street on which 
it is located intersects a lengthy north-south thoroughfare, along 
which the main post office, Sheriff*s station, and the district's only 
high school are also located. The school is adjacent to the city's 
centrally situated park, and one of the district's Junior high schools 
is nearby. 

Valentino Ei,emen>ary has a spacious and airy feeling. It is 
neatly laid out, with several rows of buildings of four classrooms 
each, parallel to each other, separated by grassy strips, about 15 feet 
in length. The corridors are outdoors but shaded; the school office 
and cafeteria building are at the front of the school grounds, and a 
large blacktop playground and grassy area are to the back. 

There is a total enrollment of 504 at the school, with 92% of 
Hispanic origin, 7% Anglo and .6% Asian. Only 123 of the children have 
been determined tro be in need of bilingual .education (by Federal 
guj.delines): 92 are limited English speaking (LES) , and 3^ are 
non-English speaking (NES). There is at least one bilingual classroom 
per grade level at the school, which spans K-6. 
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Of the 17 classroom teachers at the school, 9 are Hispanic; of the 
3 resource teachers, 1 is Hispanic. Of the 12 other staff members, 11 
are Hispanic; this includes a bilingual princinal and office secretary. 
Janitors, librarian, and a visiting school nurse. Tne school is on the 
traditional September through June Jschddl calendars 

Bilingual program * Upon enrollment, the students are routinely 
surveyed to determine if a language other than English is spoken in the 
home. Parents are asked at that time if they would like their child to 
be enrolled in bilingual classes. The BINL has been used in previous 
years for determining of English and Spanish language ability, but the 
district is ndW seeking a replacement test. There are pull-out ESL 
classes for students who are limited English speakers at the beginning 
of the year. School-wide objectives for reading and writing for the 
bilingual classes ar^ for children to be taught reading and writing in 
Spanish, and then to transition to English when children are able. For 
many, this is possible by third grade^ Literacy skills in Spanish 
continue to be taught after the transition to English reading and 
writing. On Tuesdays 'and Thursdays, the whole school participates in 
the supplemental Developmental Reading Program (DRP), which has 15 
units in Spanish and 30 rirTE:ftBl.i^J^ Children go to other classrooms 
for minutes in the \af t^arnooR- for work on language skills. 

2.3 Description of the Classrooms 

The first grade clasarodm . Mrs. V*s first-grade classroom is the 
only bilingual first grade in the school, it is a large, a|.py room, 
with a wall of windows to the northeast. The windows are set directly 
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above a waist-high (for children) counter; near the end of the wail 
there is a door which opens out to a wide strip of concrete. On 
occasion an a^e will work with a reading group out here. On a typical 
day, the iine-up\ell rings at, 8:30, and the children file in and sit 
at their desks bj^|:35. The next ten minutes are for attendance, 

s6h56i business, and the pledge of allegiance. From 8:115-9:00 there is 

^ ----- 

• sharing. • At 9:00 the language arts activities begin. At 10:20, 
there is a 20 minute recess. From 10:45-11:20 the children work on 
individual projects. Lunch line-up and dismissal for lunch are 

completed by 11:20. • 

The lunch recess is over at 12:15-. Ciiildron come back to the room 
by 12:20, and have a math lesson. On Mondays and Wednesdays there is 
ESL for some from 12:140-1:20. At 1:20 there is a recess. On some 
days, PE follows this recess, so the children are allowed to stay 
-Outside and play. On other days, they come indoors at ^1:30 and have a 
science lesson. When they finish, they have free time. Clean-up 
usually begins at 2:00, with dismissal at 2:20. 

The teacher is fluent in the local dialect of Spanish, having been 
raised in the area herself. The aide also speaks a local variety of 
Spanish. Both live in the community and have children who are going to 
district schools. Both are also natively fluent in English, which 
appears to be their dominant language. 

English is the preferred language in the classroom, as there are 
also a few monolingual English speakers in the clas? The teacher 
makes it a point to speak Spanish with those children who don't 
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undiritand English, and will translate instructions that she gives in 
Engiish for their benefit. She does hot do the same 88nst3tently for 
the English monolinguals, nowever. when speaking Spanish to the group. 
English is clearly the language of classroom management, evidenced by 
the fact that the teacher and aide always speak to each other in 
English, aod to the bilingual researcher in Engiish. Literacy in 
Spanish and English are goals for the students in the classroom, for 
the English monolinguals as well as for the bilinguals. 

The tt>ird^ade classroom . Ms. R's classroom is the only third 
grade in the bilingual program. It is the same size and shape as the 
first-grade classroom, also with large row of windows facing northeast. 
Like the first gradq room, a door opens out onto a concrete strip, 
although Class activities were not observed out there during our 
visits . 

Typical daily schedule for Mrs. R's class: 

8:30-8:45 Opening activities (lunch count, attendance) 

8:45-9:00 Free reading (sustained silent reading) 

9-00-10:30 Beading program (3 reading groups rotating to spend 
1/2 hour each with the teacher) 

10:30-10:45 Recess 

10:45-11:30 Language lesson/spelling 
1 1:30-12: 15 Lunch 
12:20-12:40 Journal writing 

12:40-1:30 Math (Tuesdays & Thursday^— Developmental Reading 
prosram) 

1:30-2:15 Social Studies 

2:20 Dismissal 

3i 
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Language use , Mrs. R uses much more English than Spanish in her 

classroom tiian Mrs. V does. She is Mexican-Aitierican and is natively 

/ 

fluent in both English arid Spanish. Her classrocaj aide, who is present 

iri the inorriirigs from Monday through Thursday, is also a bilingual woman 

from the local area; Of tiie approximately 30 students in the class, 

Mrs. R says that the majority are bilingual, with only one 

• non-Spanish-speaking child, interestingly, she reports that when 

speaking in front of the class, almost ail of the children prefer 

English to Spanish, with only two children consistently preferring to 

speak Spanish. (For many of the children, it is their third year in a 

'^llinguai oilassroom and, perhaps more importantly, their third year in 

a school environment where English is the prestige language.) 

Literacy in English and Spanish is a goal of language instruction; 

Writing is encouraged. The studients write in their composition books 

daily about an event of their chosirig and in the language that they 

prefer. Many of the children who prefer oral communication in English 

still prefer to write in their composition books in Spanish because, 

' accordirig to Mrs. R., it is phonetically easier to spell. Heading 

aloud to fellow class members is another activity in which the children 

participate on occasion, chosing a book in either language. 

2.k Family 1; First and Third Graders 

The Fernandez' live in the suburban neig'iborhood immediately 
surrounding the school, in a house only half a block away. Their 
house--which thay are buying — is a comfortable three bedroom building. 
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with a covered-over patio next to a two-car garage in the back yard. 
N5ii. born in August, 1972, has just completed third grade; Belinda, 
bSrn in January of 197^, has Just finished the first grade. Both were 
born in California. There are no other children in the household, but 
Mrs. Fernandez takes care of 2 younger cousins during the day. They 
live across the street. Mr. Fernandez was born in Mexico, but came to 
the community during adolescence, graduating Trom the local^high 
school. He also attended adult school classes he.^ J at the high school 
to improve his English, which is now very fluent. He works as a 
machinist in a neighboring industrial community. Mrs. Fernandez was ^ 
born in Tijuana, and finished high school there. She moved tc this 
area after her marriage. She is still monolingual in Spanish, but 
understands some English. 

The parents have always been very supportive of their childrens' 
education. Mrs. Fernandez took both of them to preschool classes 
offered at the elementary school, and helped out there although she 
could speak no English and the teacher could speak no Spanish. Other 
mothers who went translated for her. The children were eager language 
learners and had no problems with language as toddlers. Mrs. Fernandez 
reports that they now use Spanish with her and English or Spanish with 
each other. Their father uses both Spanish and English with them. 

Focu^on Noel Fernandez: School . In school, Noel is popular and 
outgoing with his classmates, and above average 'n achievement, in the 
opinion of his teachers. His report cards from grades K-2 indicate 
that he reads well in Spanish and English, has good study skills, and 
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is cbhsciehtibus but talkative. His third grade teacher comments on 
his end-of-the-year report card that he has great potential, but he 
heeds to improve on concientrating on his work. She says that he tends 
to let oocializing get' in the way of his completing his school work. 
Due to the interest at home, he was always markod as outstanding for 
completing his homework. In language arts (oral language), his 
end-of-the-year grade was a Cj. He had a C) in handwriting and a B in 
spelling. Grades for reading and math were 'B*3, but he got a 'C in 
social science. When he entered the school as a kindergartener, he was 
scored FES and FSS, i.e., fluent in both English and Spanish. The 
principal noted that the scores were probably due to his natural 
talkativeness, since the test they used (BINL) biases the results in 
favor of talkative children. 

His third grade teacher, says that Noel usually uses English when 
he speaks bef the class in an oral language 'sharing' situation. At 
first he was shy, hesitating in front of the group for a few minutes 
before speaking, but he had no problems once he was underway. He reads 
both English and Spanish, and has good structure in his composition, 
according to the teacher. 

FtMSus-on Belinda Fernandez^ -School . On her cumulative record 
from kindergarten, her teacher wrote at the end of the year that 
Belinda grasped concepts easily and enjoyed all of the activities. She 
was well-liked by her peers, liked school, and had a good self-concept. 
Her first grade teacher echoed those comments, and added that she was 
good at almost everything she did, and was a good worker. On her first 
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grade report card, Belinda received 'B's in language arts stcills, 
except for sleiiing and handwriting in which she received two 'C's. 
Written communication was the only area in which she received an 'N' 
for 'needs improvement.' She had 'B's consistently in all her other 
subjects. When she first entered school, at kindergarten, she was 
Classified as being fluent in Spanish and limited in English, according 
to the BINL. 

Her first grade teacher feels that Belinda is a very good^orker 
and generally well behaved, although she does get into mischief on 
occasion. She enjoys participating in classroom activities, and Joined 
in the singing of Mexican songs with some of her female classmates, 
although She seemed unsure of many of the words. When one of the few 
monolingual Spanish speakers in the class needed help on an assignment, 
Belinda was one of the people designated to help her. She usually uses 
English in class, but .knows to switch when a classmate does not 
understand it. She reads English as well as Spanish, and is learning 
to write both, 

, Mael: Observations . Noel clearly prefers to use English whenever 
he can. it is his preferred language at school and at home, wh^re he 
will switch to Spanish only when dealing witth his 3-year-oid cousin, 
whose family Ts Spanish-speaking. He also uses Spanish with his 
mother, but not his father or his sister, except for taboo words when 
feeling silly. When he and Belinda went to visit their grandparents 
early'in the summer, they reported having to use a lot of Spanish. 
Their parerils know that these trips are good for the maintenance of 
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their home language. With the researcher, Noel tends to use English, 
but will use Spanish when requested to. 

Noel is an accomplished language: user even at his young age. He 
seems to be acquiring English with all of'^he normal monolingaaX 
developmental variants and non-standard rales with his peer group, such 
as the doable negative and 'ain't.' On one of the recordings he 
audibly struggled with an agreement rule for 'be': in a sentence with 
the Dodgers as a subject, should the verb be 'is' or 'are'? , In 
conversations with his peers, his use of English clearly marks him as a 
group leader. It is usually he who selects the next topic in a 
discourse, and uses his turns with an economy of expression to make his 
points, in conversations on baseball he supports his verbal points 
with information, which makes him respected as knowledgeable. 

It is doubtful that Spanish is of equal facility -Tor him. Ke uses 
it in restricted contexts, i.e.. With those at home and in the extended 
family who do not understand English, and in the non-oral domains of 
reading and writing. His oral language skills are most evident in 
English, which he , uses with his male peers at school, with his little 
league team, and with school-aged playmate^ and his sister at home. 

Belindas _ Qbservajiohs . Belinda also prefers to use English with 
her bilingual peers and bilingual outsiders. Daring our observations, 
she did not use Spanish to initiate conversations with the teacher, 
although she is sensitive to adult-child statuses, and normally 
responds in Spanish if the teacher addresses her in it. However, the 
teacher usually addresses her in English. At home, she uses Spanish 
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With her mother and with younger cousins, as her brother does. She 
gives the impression of speaking more Spanish than her brother does, 
possibly because more Spanish is uoed.in her class than in Noel's. 
Furthermore, she has not been in school as' lOTlg as he. and has not as 
firmly established English as the preferred language of communication 

with her peer group. 

Belinda is a natural leader in her female peer group. After 
school two neighbor girls come to her house to .tay until their mother 
comes home from work. Although she is younger than they are, she takes 
the lead in what to^^play and how it Is to be played. Her . her says 
that When JuM the'^girls are playing, Belinda is the leader, and when 

Noel joins them, he is. 

Belinda is not as capable in English as her brother is. bat she 
is, of course, younger. She puts a person-number marker on -got.' 
i.e.. -gots,' attaches the comparative tBorpheme '-r- to words where it 
isn't required, and. in general, does not produce sentences as complex 
as her brother's. Her turns in a conversation are not as economical 
either, using more words to m.ke a point or to move discourse along 
than her brother does. 

2,5 Family 2; Third Grad^ *- and Preschooler 

Mr. and Mrs. Martinez have been in the United States for 12 years 
living for three years- in an apartment in one part of the Los Angeles 
suburbs and then moving to their present home, which they have bought. 
It ±s a small, two-bedroom house with a large backyard . Mr. Martinez 
is a construction worker, is adding on to the living-dining area, 

4u 
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creating a new kitchen, and making a bedrooffl out of the old kitchen. 
There is stiii a lot of room in the backyard for a clothesline, grass, 
and a large tree which provides shade. Veronica, a first grader In 
•80-'8l, and Toni, still a preschooler, are two of eight children in 
the family. Veronica (born in February, 197^) is the kth child, and 
Toni (born in November, 1977) is the 7th. Mr. Martinez but not Mrs. 
Martinez completed secundaria 'high school' in Mexico. Mr. Martinez 
can speak English, since he has been working with work crews in the 
United States for the 12 years they We been here. Mrs. Martinez speaks 
no English. 

Nevertheless, the children seem to prefer to use English among 
themselves at home. The oldest daughter, born in Mexico in 1968, did 
her first six years of school here and can speak English well? 
according to her mother. She was sent to Mexico foi;. sixth grade so 
that she could be re-acquainted with relatives and reinforce her 
Spanish. At home, the next oldest daughter (a fifth-grader in 1981-82) 
always speaks to the researcher in English and prefers it with her 
sisters. Veronica and Toni speak to each other in English following 
the older children's lead. Sometimes the older children switch to 
Spanish with Toni, especially when giving a direction or a reprimand. 
Toni speaks Spanish at home with her mother during the day until her 
sisters come home. The early language development of both girls was 
normal, although Mrs. Martinez says that Veronica was Wery lazy' when 
it came to speaking. 
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F6&US 6H Veponlca Martinez; School . Verbriica enjoys school. Her 
report card from kindergarten indicates that she is industrious in her 
own work and helpful to others. Her first grade report card shows 'B's 
for listening, speakini, and composition, oral arid written language but 
a 'C iri handwriting and spelling. Her other subjects are consistently 
'B'S. She gets outstanding marks for making good use of time and 
completing class work. Her teacher comments that Veronica is friendly 
and inquisitive. She tested as NEP and LSP (non-English and limited 
Spanish proficiency) on the Btnl at kindergarten. On the home language 
survey her niother reported that Spanish was used exclusively in the ^ 
home. Her first quarter report card in kindergarten indicated that she 
needed iore speaking skills, i.e., vocabulary and expression of ideas. 
Daring the 198O-8I year she was in the twice-a-week pull-out ESL 
prot^rani, which consisted primarily of vocabulary building. 

Her first grade teacher thinks well of Veronica. She does not 
anticipate any problems for her in second grade. The aide notices that 
3he is very good at ar ■. ; rLmetic , and likes solving equations. She 
prefers to speak En^^ish at school, but will converse in Spanish if 
others in the conversation speak Spanish. She addressed the teacher 
and aide in English. She, like Belinda, was also called on to help a 
aonolingual Spanish g^:rt:;tp^ do her work, since she 'was a good helper,' 
.In the word-^ of the teacher. 

tocus on Toni Martinez . Because this classroom did not have a 
fir*t grader with an iSnediate pre-kindergarten sibling, we 5hose one 
with 3 sibling who still had a year to go before entering kindergarten. 
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This will give ui3 more time-depth oh language development in the home 
context than will be possible for children in bur other families i Toni 
is very shy about speaking With an adult who is an outsider to the 
household. She hardly spoke even to her mother when the researcher 
first visited. Around her siblings she is much more talkative. 
Although her pronunciation is still marked by developmental 

articulation problems, family members understand her without any 

/ _ 

problem. Mrs. Martinez will not be taking her to pre-school, as she 

does not drive and the school is too far for her to walk. 

Veronica ; Observations . Veronica prefers English to Spanish with 
her peers at school and with her sisters at home. She must use Spanish 
with her mother, and sometimes chooses it with her younger sister or 
baby brother when she assumes the role of caretaker. Her Engliih 
appears to be developing without noticeable interference from Spanish. 

One incident which we have oh videotape may best serve to 
exemplify the relationship of Spanish and English for her. One day in 
class the teacher was asking specific members of the class to do simple 
addition and subtraction problems as part of their earning a dismissal 
to the lunch line. She asked a problem of a child in Spanish, and 
Veronica, who had already answered her question and was in line 
responded, "I know, teacher. I know." the teacher was intent on 
getting the boy's response, however, and did not call on Veronica. But 
her visible counting on her fingers to solve the problem showed that 
3he was alert to the Spanish and lost no time in figuring the answer, 
although her response was in her preferred language^ English. 
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Toni-t Observations , Toni at first said iittie to the researcher 
becatise of her young age (3 V2) and relative lack of contact with 
outsiders. But when her sisters were present, she was not quiet. In 
fact^ she was aicQost aggressive as she used English to- monitor her 
sisters' use of the toy that the researcher had brought her. Part of 
her early reluctance to talk may have been due to the difficulty in 
obtaining a turn at talk when her sisters were around. Furthermore, as 
the next-to-youngest child, usually ho one was interested in listening 
to her, so she stayed quiet until she absolutely had to say something. 
However, after becoming familiar with the researcher, and after having 
matured a bit more linguistically^ she was eager to talk and had a\^t 
to say. She, too, noticeably prefers English to Spanish when her 
sisters are at home. 

3.0 ORANGE COUNTY SUBURBAN SITE ^ 
3- 1 The Community 

This site is located in a city 25 miles southwest of bos Angeles 
in Orange County, at 1.9 million the second most populous county in 
California. Nearly 16% of the county's population is comprised of 
minorities; Hispanics account for approx^ately two-thirds of this^ 
percentage, with Asians the second-largest minority group. The city in 
which our site is located has a population of 189*000. There is a 
transient as well as a permanent Hispanic population here which is 
primarily Mexican or of Hexican descent. In the community are found 
neighborhood community centers, churches which offer services in 
Spanish, Hispanic businesses such as restaurants and theatres which 

4t 
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advertise on Los Angeles-based radio stations, and several community 
newsletters in Spanish. 

3.2 The School 

Foothill School is one of 23 elementary schools in this school 
district. The district has in attendance nearly one-half of; the 18,900 
Spanish doiinant pupils in the county. Foothill School was built in 
igS^* and is located in the center of town, where the city's Hispanic 
population is concentrated. Grades K-6 are taught, and as of July, 
1981, year-round school sessions have been initiated. The total 
student enrollment numbers 576 with three-quarters of its enrollment 
attending class at any given time. The student population consists of 
7»»J Hispanic, 20> Anglo, and 6> Other. Foothill School has 18 
teachers, of whom 12 are Anglo, 5 Hispanic, and 1 Filipino. 

Foothill School is one of two elementary schools in the district 
with a Hispanic principal, both Hispanic females. The principal speaks 
both Spanish and English. It appears that she maintains good rapport 
with the children's parents as they seem to approach her both to 
discuss their children's school performance and to discuss personal 
family needs. The principal makes an effort to listen to eich child 
read individually at least once a year. When assemblies are provided 
for the children, the principal introduces them in both Spanish and 
English. 

Approximately six years ago, the distr-ict was receiving Title VII 
funds for bilingual education programi. Presently, however, the School 
Board does not endorse bilingual educatior)*end thus a transitional 
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language program is provided district-wide for the students • The 
procedure generally followed throughout the district is similar: When 
a child enters school the parents complete a Language Survey^ On the 
bilingual survey appear the following questions: 1) Which language did 
your son or daughter learn when He or 3he began to talk?^ 2) What 
language does your son or daughter most frequently use at home? 3) 
What language do you use most frequently to speak to your son or 
daughter? and 4) Name the language most often spoken by the adults at 
home • 

If any one of the answers is a language other than English, then 
the parents are offered the option of entering their child into an 
English Language Program or a Transitional Language Program, (This 
essentially applies only to Spanish speaking students since it is the 
only transitional language program provided.) The goals of the 
transitional program are "to teach the j)upils to speak, read and write 
English as rapidly as possible" and "to use both English and Spanish to 
help the pupil move ahead in other subjects while he is learning 
English." 

When entering the transitional program, the child is identified as 
either NES or LES by the Language Assessment Battery Test (LAB), and 
then is placed into the appropriate classroom. The transitional 
prograim is offered only in Grades K:-2. By 3rd grade, the child is 
placed in a classroom conducted totally in English. An English 
proficiency exam is administered to all of the students in the 4th 
grade so that if they require some remedial assistance, it can be given 
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during the 5th grade to prepare them for exiting at the end 6f the 6th 
grade. ^ 

3.3 Deseription of the^lass rooms 

Since the initiation of this study, two classrooms from Foothill 
School have been involved. The first grade classroom is attended by 
Loreta ftvaloz, and Juan Tellez, our first grade focal students. The 
other, a combination second and third grade class is attended by Paula 
ftvaloz. The classrooms are across from each other and both teachers 
work closely together. The school day extends from 8:30 a.m. until 
2:35 p.i. depending upon the child's identification as an "early bird" 
or "late bird." The following is a description of each classroom 
context. 

The first grade^lassroom . There" are approximately 30 first grade 
students in the class. All of the students are Hispanic, with the 
. exception of one boy. Two of the Hispanic children have developmental 
and hearing difficulties and have been placed in this classroom until 
testing is completed and they can be assigned into a special education 
classroom. This classrooi is directed by one Anglo teacher, a fluent 
bilingual in her l^te 20's who is assisted by an Anglo aide, bilingual, 
in her late 60's. The aide, besides doing secretarial chores for the 
teacher,' actively participates in instructing the iore Spanish dominant 
children during academic subjects. 

Classroom descripti^ . The classroom is square-shaped and has 
three doors; two lead to the hallway and one leads to the all-Spanish 
instructed first grade classroom next door. All tables are rectangular 
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with the exception of one circular table. Larger rectangles are formed 
by combining three or four desks. Some of the tables have been 
a^ranged into a "horseshoe" formation towards the front of the room. 
When the children divide for instruction, the teacher generally se^^s 
her students at the *horseshoe* and the aide seats her students at one 
of the back rectangl**s. The teacher *s desk and a bookcase where craft 
utensils are stored are located at the very back of the room. 

The front wall of the classroom displays samples of the children's 
work, a floral design indicating spring, a chalkboard, and above it, 
pictures of animals. The right wail has five windows bordered on one 
side by a bulletin board and on the other side by a list of class rules 
in both English and Spanish. The baclfr wall is decorated with another 
bulletin board displaying the children*s work. Writing and alphabet 
charts are found horizontally along the top of the wall with cupboards 
located below, and a bookcase to the right of them. The left wall 
displays a large calendar with a Mexican flag decorating it. A wide 
rectangular strip above a chalkboard appears decorated with Disneyland 
figures indicating names of colors in both ^panish and English. To the 
right of the chalkboard is a bulletin board with a clocks accompanied 
by the words "What Time Is It?— iQu6 Hora Es?" An old square 
television set, used for special instructional purposes, and a record 
player also comprise part of the classroom furnitures 

Da41y schedule . At 8:30 a.m. the "early bird" children arrive. 
(For scheduling purposes, some children arrive earlier than others. 
Efforts are BBide to keep all children of one family on a similar 
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schedule.) the children enter the roomj sit on the floor for several 
minutes to greet one another and then divide into feroups. Half of the 
Children go with the teacher and the other half with the aide. 
Simaitaneous instruction of the same subject matter takes place in both 
groups. Spelling in Spanish takes place from the beginning of class 
until 9 a.m., at which time reading in Spanish begins. Simple 
sentences are introduced to the children, and consonants, vowels and 
syllables are reviewed. The children copy the day's lesson in Spanish. 
The children are then excused for recess from 9:30 to 9:^5. 

At 9:U5 class reconvenes, at which time the "late t rds" arrive. 

y 

Daily business such as the Pledge of Allegiance and roll call takes 
place, followed by discussion on the date, in both English and Spanish. 
At 10 a.m. the children move from one class to another for ESL 
instruction (to be discussed further). Sometimes the structured ESL 
lesson is subsituted by a trip to the auditorium to see a movie in 
English. If there is a structured lesson in the classroOT, oftentimes 
the teacher will use puppets to illustrate prepositions such as 
"behind" and "in front of*. At lOi'SO the children return to their 
original classrooms. 

From 10:30 o 11:15, a second spelling lesson in Spanish takes 
place. A dictation may be given or new vocabulary introduced. The 
children also practice their writing (printing) during this time. 
Simultaneously during this period, the aide administers Mastery Tests 
to individual children to review their acquisition of basic skills; 
From 1U15 to 11:25 there is an activity period which may consist of 



f o 



playing "Simon Says," dancing, or singing, in which case the teacher 
writes the names of "Super Singers" on the board. The children are 
then dismissed for lanch at 11:25 a.m. ^ 

Class reconvenes at 12:15, at which time the children have a short 
rest period. The teacher may read a short story or perhaps lead 
directly into a math lesson which is instructed entirely in English. 
For math the children are subdivided into four, groups; each group is 
instructed separately by the teacher while the rest of the children 
individually complete their worksheets. 

At 1 p.m. the activity pieridd begins. It may consist of cutting 
and pasting, dolorihg, or going outside for recreation. When it is 
time to clean up, the teacher flicks the classroom lights on and off, 
the signal for the children to pick up. At 1:35 the "early birds" are 
dismissed. The "late birds" take a five minute break, then return for 
reading and vocabulary building in English. The aide also exits the 
room at 1:35, leaving the teacher with approximately eight students. 
At 2:35 these children are also dismissed. 

Classroom language . Both Spanish and English are spoken in this 
classroom. ESL, math and "late bird" reading and vocabulary are 
conducted in English, and "early bird" spelling and reading in Spanish. 
Activities are carried out in both Spanish and English. However, when 
stories are read to the children, they are usually in English. 

As previously stated, both the classroom teacher and aide are 
bilingual. There is evidence that the teacher has learned Spanish as a 
foreign language. For example, she consistently addresses the children 
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in the foraal i^s^d form rather than the informal tu form. The teacher 
also confuses the two forms of the infinitive to be in Spanish (ser and 
estar). For example, she raked: "jQui^n es aquf?" rather than the 
appropriate »'iQuiln esta aquf?" (Who is here?) In Mexican Spanish, 
the letter "Z" is pronounced as an s; however, when the teacher read 
the word zor^ro (fox), she pronounced it as a z. All in ail, the 
teacher speaks Spanish fluently and the children understand her well. .. 

The teacher uses both English and Spanish to reprimand the 
children. For example, when she confiscated a toy from a child who was 
playing with it during the lesson, she stated reprimandingly in 
Spanish, "I like it very much. Thank you." When a boy found a piece 
of gum underneath his dessk and ,Aifrorffied the teacher, she called the ; 
children* s attention by saying: "PEOPLE! ... You are in super big 
trouble!" If she asks the children a question in English, she will 
accept the answer in Spanish if it takes place in a non-structured 
context. If the teacher has any question regarding the usage of 
Spanish, she opens the door and goes to the teacher next door who is a 
native Spanish speaker and has her question clarified. 

The aide is quite fluent in Spanish and the children also 
understand her very well. She may sometimes mistake an infinitive for 
an inflected verb tense, but again, she has ho difficulty in 
5oSmunicating with the children. She also reprimands the children in 
both English and Spanish. 

. The children use both languages in the classroom among themselves 
and when addressing the teacher or the aide. Generally ,^ the teacher 
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addresses the children in English and they respond in English, bat she 
will accept Spanish under informal circumstances. The children use 
either language among themselves. 

Two observations were made regarding this classroom's Spanish 
reading book. The first is that some words, anfamiiiar to t^s region, 
are introduced such as zumo (Juiced which, is locally known as Jugo . 
The teacher comraented on the introduction of such "weird" words to the 
children. Dialect variability was treated in one of the lessons in 
their reading book by taking one term and mentioning equivalent words 
used in .various countries . 

The -tfei4^- grade classroom . This cias!? consists of one bilingual 
Anglo teacher in her late 30' s, approximately 30 Hispanic students, and 
two Asian girls. One Mexican-American aide assists the teacher 
approximately an hoar and a half during the math period. The aide's 
primary function is to answer questions for the children as they work 
independently on math problems and to correct their worksheets. Part 
of her time is spent duplicating worksheets for the teacher. In this 
schdol teacher aides are shared among several classrooms. \ 

Ft 

Classroom description . The tables in the clai?sroom are arranged 
both in rows and at right angles to each other, with the teacher's desk 
: ocated at the back of the room'. The teacher rarely sits at her desk 
since alincst all of the activity takes place at the front of the room. 
The children carry their chairs to the front and form a horseshoe 
around the teacher as she presents the daily lessons. 



17 

the walls of the room are covered blackboards and bulletin boards 
decorated with clowns and figures whose bodies form punctuation marks, 
alphabet and numerical charts, and a list of class rules in English. 
The multiculturalism of the classro^ is shown in a figure of a Black 
child used to illustrate the concept of courtesy, and a picture of 
Benito Juarez, the Mexican hero, drawn by one of the children. There 
is a television in the classroom used for special instructional 
purposes and two bookcases with special 6ooks that children iay consult 
if they need a dictionary or if they have completed their work. 

Daily pootine . The school day begins at 8:30 a. m. with the 
arrival of the "early bird« children. Between 8:30 and 8: U5 vocabulary 
words are introduced, reviewed, or a spelling dictation is given to the 
entire class. All of the words are given in English. From 8:H5 to 
9:25 reading takes place. The class is divided; half of the students 
go with thti teacher while the others remain at their seats doing 
individual work. Midway through this session the groups change places. 
I The teacher reviews the same reading lesson for both groups. Recess 
then follows from 9:30 to 9i^5 a.m. 

Class reconvenes at 9'. 45 and the "late birds" join the class. The 
first 15 minutes are spent on the day's business: roll call, 
dispersing lunch tickets, reciting the Pledge of Allegiance and going 
over the calendar. The following half-hour, 10-10:30, is reserved for 
English as a Second Language (ESL). Children from several classrooms 
(one with Spanish instruction only) group together for ESt. ESL 
instruction in the combination second and third grade classrooo 
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generally consists of going over sEbries and exercises such as the 
pluralization of words.' Again, one-half of the group gathers around 
the teacher at a time. Special activities such as a movie in English 
may replace the ESL lesson. ' , 

At 10:30 ih*je children return to their original classroom arid 
practice writing until ll^a.ra. Activity period then takes place from 
11:00 to 11:25 at which time they are dismissed for lunch. When the 
children return from lunch^ they rest for several minutes before math 
instruction begins. For mai-.h^ the class is once again divided into two 
groups for the preseritation of new concepts followed by individual desk 
work. At 1:35 the "early birds" are dismissed and the "late birds" 
take a five minute break. , The "late birds" reconvene for vocabulary 
and spelling in English, and the class is dismissed at 2:35 p.m. 

Classroom language . For this combination second and third grade 
classroom, the daily structured lessons are conducted entirely in 
English and there is no fprmal Spanish language learning. Spanish is 
used only for particular functions, such as 'the teacher's 
pronounciation of each child's name in Spanish. The children, however, 
generally address her in English as teacher rather than as Mrs. X. 

the teacher uses English in addressing the class as a whole ^ i.e., 
for lessons and classroom management. Under somewhat less formal 
circmstances , the teacher does use Spanish. When a child commerited in 
Spanish that he completed his work, the teacher answered ^'Oh, que 
bueno" (What nice work). The teacher also accepts answers iri Spanish 
from the children. During a math lesson, the teacher asked a child in 
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English how a certain answer was obtained, the child responded by 
saying, in Spanish, "because we can multiply it." The teacher herself, 
however, almost always uses English. Correspondingly, the children 
usually anstjer the teacher in English^ but among themselves Spanish 
seems to be the preferred language. The children also prefer Spanish 
when they ooake informal comments to the teacher regarding such things 
as how many "good work" stickers they havie earned. 

A very noticeable shift of language choice takes place at the time 
the Mexican bilingual aide comes into the classroom- The teacher 
generally delivers the math lesson entirely in English, but once the 
aide appears, the children iimnediately shift to Spanish both among 
themselves and when asking the aide for assistance. Once the aide 
leaves the room, the use of English predominates. 

3.1| Family 1: — F4r3t and-Thlrd Graders 

The Avaloz family lives In a hoDoe approximately one and a half 
miles away from the school in a neighborhood populated by elderly 
Mex^* prople. They are one of the few families in the neighborhood 
wi::h children. The family consists of Mr. Avaloz (38 years old), Mrs. 
Avaloz (:8 y rs old), Paula (born in Tijuana in November of 1971), 
Lorei.. .born in the U.S. in October of 197^^) and three year-old Diana 
(born in the U.S.). Both Mr. and Mrs. Avaloz are originally from 
Durango, Mexico; however, they did not meet until both were living in 
Tijuana, where they both completed a 6th grade education. They 
imigr-ated into the U.S. 6 years ag^ and initially lived in suburban 
Los Angeles County. Mr. Avaloz is presently a carpenter and a part 
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time professional singer but previously worked as an auto mechanic. 
Mrs. Avaloz is a housewife who provides day-care for two children of 
neighboring families . 

Mr. Avaloz learned some English in Tijuana and took English 
lessons in tos Angeles. He has an English grammar book which he refers 
to sporadically. Mrs. Avaloz attended a secretarial "Acafiemia" in 
Tijuana where she studied to be a bilingual secretary; she learned some 
English but did not finish the program- When she first arrived, Mrs. 
Avaloz worked as a domestic and learned some English from her 
English-speaking employers. Mr. and Mrs. Avalo^ speak only Spanish to 
their daughters, and the children in turn use primarily Spanish when 
they talk to their parents. Both of our focal students use both 
English ahd Spanish when they talk to each other. Apparently, Mr. 
Avaloz always accompanies Mrs. Avaloz shojpplng or on an errand so that 
she is not forced to use English; she prefers not to speak English 
' ecause she becomes embarrassed . 

The parents try to participate in their children's education. 
Mrs. Avaloz attends parent-teacher conferences and special assemblies 
put on by the children. She also accompanies her children when the 
E ^col takes them on field tr..ps. Both girls' report cards contain 
teachers' comments. on the parents' interest in their children's 
education. 

Focus on Paula ; School . Paula entered Foothill ?cb ^ a 
second grader. When her parents enrolled her in schr ted for 

h.r participation in the Transitional Language Prcgra:i r the 

5b 
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English Language Program. When initially assessed, she was classified 
as a non-English speaker (NES) . At the end of the 198O-81 school year 
(3rd grade) she was classified as a fluent English speaker (FES). 
However, her third grade teacher mentioned to the researcher that Paula 
probably was classified as FES not so much for her language ability, 
but because she quickly absorbs what she is taught. H«r excellent 
progress in reading and her good work in writing and artistic endeavors 
are consistently mentioned by her teachers. She is also described as . 
being a responsible student, willing to assist her peers. And as 
previously mentioned, her parents are very cooperative and attend the 
parent conferences. 

Paula is rather well-liked by her peers in the classroom and is 
often called upon to do errands for the teacher and to administer 
dictations to fellow -tudents. The teacher mentioned that Paula 
prefers older peers and all of them are Hispanic. She does, however,^ 
tend to dominate them on the playground; she tries to monopolize the 
handball game and often argues bilingually w' th the other girls waiting 
in line. At home, Paula is seen as setting an example for her sisters 
and readily reprimands both of them. 

At home, Paula always speaks Spanish with her mother, father, and 
her 2-year old sister. She watches television programs in Spanish 
along with them and she is not afraid to ask them to clarify something 
she does not understand. Paula is also learning hdW to pray in Spanish 
and though she no longer receives i; ^.ruction in Spanish, she practices 
writing it at home, writing down prayers etically. She speaks 
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Spanish and English with Lbreta, her sister. Both like to play 
schoolhouse and use English at home when doing so. 

Although school provides an English language context for Paulas 
she prefers to use Spanish there. She hears English primarily in clas 
but when she makes an informal comment to the teacher, such as about 
some girls fighting in the bathroom, she uses Spanish. During any 
structured lesson such as spelling, a request by Paula for information 
Will be made in English.. She uses Spanish with her peers both in clas 
and on the playground. On the playground she uses some Anglicized 
terms such as oate to indicate that someone is out of the game. She 
also uses each is to indicate that a girl has caught the ball^too many 
times, this vocabulary apparently has become the norm on the 
playground. But if a single Anglo child is nearby, that one child is 
sufficient for Paula to make her contributions entirely in English. 
Since Paula dominates the entire game, everyone is affected by Paula's 
language. 

Paula is also sensitive to lexical equivalents across languages. 
For example, her sister talked about there being "swapmeets" in 
Tijuana. She quickly indicated that there weren't any in Tijuana, but 
that they did have "mercados sorrerruedas , " a tenn difficult for her t 
pronounce; the approi. r-iate term is "sobre ruedas" (markets on wheels). 

Fo^us on Loretat -School . Lorota entered Foothill School as a 
kindergartener in 1979. Her parents opted to have her follow the 
English Language Program, in contrast with her sister, Paula, who was 
placed by her parents in the Transitional Language Program. When 
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Lbreta first entered Foothill School in 1979, she was classified as 
rion-English speaking (NES). Last yearns language test results (LAB) 
classified her as being limited in English (LES). She appears to have 
made rather good progress last year in the areas of reading, writing, 
and math, the latter being one of her stronger areas. 

Loreta is a very active student. When in class, she continuously 
disrupts it by displaying toys not allowed in the classroom or by 
speaking out of turn. This same behavior is displayed in other 
contexts, such as when she goes to the auditorium to see a movie. 
Comments on her kindergarten and first grade report card indicate she 
has difficulty in following rules and in maintjSIning self control. She 
consistently is noted as needing improvement in her citizenship and 
homework responsibilities. She does not seem to have a very good 
rapport with her peers; she tries ve-y hard to get their attention, but 
on the playground she is primarily :l loner. Loreta does not associate 
with her sister Paula while at school. 

At home Loreta speaks Spanish to both her parents and to her 
little sister. She tends to see more television programs in English, 
waking ap to English cartoons every morLing. She generally prefers to 
use English at home with Paula. When the researcher asked her which 
language she preferred, English or Spanish, Loreta quickly answered 
"English" and replied that she hated to speak Spanish. She stated this 
in front of her mother and Paula, who d:< splayed their disgust with her. 
When the reseht :.A^r mentioned this stated preference for English, her 
teacher thought it peculi<=ir, since Loreta appears to use more Spanish 
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in the classroom. Furthermdre^ she is more skilled in school-related 
tasks in Spanish. For example, on the California Test of Basic Skills 
(CTBS) Spanish Level B, of a total of 62 reading items, Loreta received 
a score of 59 correct. 

It seems that Loreta lises Spanish oat of necessity with her 
family; in that con.text it is her natural language f r communication. 
Yet she pers;ists in her struggle to use English, although she may not 
understand the rules of the language well and may have difficulty in 
pronouncing the vocabulary. When given the task of describing 
pictures, Loreta' s responses in English were limited to one word or 
single sentences consisting of ?even words or less. However, when she 
began to describe the picture in Spanish, she immediately increased her 
linguistic output to at least two or three sentences of approximately a 
dozen words, producing a more complete description. Loreta displays 
much code-switching In her language, perhaps a natural speech style in 
her communication contexts, or perhajps indicative of her desire to use 
as much English as possible. Spanish for the time being remains her 
stronger language. 

( 

3.5 Family 2: First Grader and Preaehooler 

The Tellez family lives approximately a mile away from Foothill 

School in a neighborhood which is predominantly Mexican-American. The 

Tellez home has become a local gathering center for the neighborhood 

youngsters. The family is comprised of Mr. and Mrs. Tellez and eight 

children— the oldest one is ^n years old and the youngest almost a year 

old. Both parents are from Jalisco, Mexico. The firsi?' three children 

^ G;/ 
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were born in JaliscOj the following child in Orange County, the next 
two children in Jalisco, and the last two children in Orange County. 
Tpe bldes-t child attends a local Junior high and five of the teiiez 
children attend Foothill School. : The family lived in this community 
for two years, returned to Jalisco, and came back to California where 
they have lived continuously for the past five years. Relatives from 
Mexico visit the family frequently; for example, Mrs. Teiiez' parents 
were here recently to accompany her du^ng her last pregnancy. 

Mri TeiTez is a welder and Mrs. Teiiez is a housewife who would 
pref^t to work outside the home. Mr. Teiiez speaks some English but 
Mrs. Teiiez does not. Mr. Teiiez speaks both English and Spanish to 
the children and Mrs. Teiiez speaks only Spanish. The children, . 
however, speak both English and Spanish to either of them. Mrs. Teiiez 
says she generally replies "iQu^ es esb?" (What's that?) when the 
children talk to her in English. The oldest child, Anita, who is 1^ 
and who speaks mostly English to everyone in the family, serves as 
interpreter for Mr^-^. Teiiez when she has an appointment or when there 
is a phone call in English. Mrs. Teiiez says that when she goes to the 
market, however, "she makes herself understood;" 

Most of the children's friends are Hispanic Engiish-sreakers. The 
teiiez home has become a local gatheVing place for the neighborhood 
children, and when they stop by, escaeiita (school house) seems to be a 
preferred activity. The Teiiez' 9-year old daughter has a Japanese 
girlfriend from whom she has learned some Japanese. 
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Focus on Juah^ School s Juan Tellez entered Foothill School as a 

kindergartener. When he was registered his parents opted for his 

participation in a Transitional Bilingual Language Program. Juan was 

classified as a limited English speaker (tES) when he initially entered 

school; however, last year (end of first grade) he was classified as a 

fluent English speaker (FES). Juan is apparently an average child who 

is described by his teacher as being quiet and shy and well liked by 

his peers. He tends to work individually towards the back of the room. 

When he does talk, it is usually out of turn, which often leads him to 

be reprimanded by the teacher or aide. Though willing to work, Juan 

apparently has had difficulty with penmanship j math and English 

reading. In March, I98I, his teacher wrote in his report card that 

there might be a possibility of retaining him in first grade; however, 

he apparently showed outstanding improvement in reading and was 

assigned to Grade 2. At school Juan readily participates in team 
J. 

sports such as kickball. 

In class Juan consistently uses English, not only during 
structured lesson times but also out of these situational frames. He 
asks the teacher questions in English and also answers her in English. 
On bne occasion Jnar and a male peer were observed playing a memory 
card game. The game was first to have been done in English and then in 
Spanish. He was twice requested to play the game in Spanish, but 
within minutes after each request was made, he reverted ba>k to 
English. Comments he makes to peers are generally in English, but 
occasionally in a private conversation, Juan will use Spanish. Juan 
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appears to prefer English, and though hi^ sentences are not very 
elabora*-.^, they are basically gramatically correct. 

At home Juan speaks both English and Spanish to his father, but 
only Spanish to his mother. Juan has five older brothers and sisters, 
and together they like to play schoplhbuse in the backyard. Juan's 
home is often visited by neighborhood Hispanic children wha primarily 
speak English when they play. Thus, he has exposure to fenglish both at 
home and at school. Juan's stOry-telling in Spanish and his home 
language use demonstrate th^t he is proficient in that language as well 
as in English. 

When the researcher visits Juan, it becomes apparent that his 
brothers and Sisters are concerned about his learning. In 
conversations between the researcher and Juan, several of his older 
siblings gather around and listen to his responses, and if he makes a 
mistake, they correct him without reprimanding him. Juan, in turn, 
serves as a model for his younger brother, Raul. When Raul is being 
interviewed, Juan has a hdbit of answering the question for him or 
correcting him. Juan has just entered a bilingual second grade 
classroom; it will be interesting to see if his preference for English 
continues. 

Focus oh Raul; School . Raul, the youngest the Orange County 
focal children, is four years old and has just begun kindergarten. He 
is very quiet and shy but is very much the center of attention for his 
other six siblings. He is Spanish dominant but has acquired English 
from his brothers aid sisters, after whom he models his language. 



Prior to entering school, Raul already had a pre-conceived notion of 
what it was, and apparently was very enthusiastic about attending. 

When initially observed^ Raul hardly spoke. His mother suggested 
that her presence at the interview probably inhibited him. When she is 
not nearby he speaks freely in both English and Spanish. RcUl does not 
codeswitch. Though he does speak English, it is generally reserved 
only for conversations with his brothers and sisters. Raul watches 
English-language television constantly and knows cartoon characters 
such as Popeye's "Olibe Oile. " With regard to topics, he is obviously 
influenced by his brothers; he likes to talk about Star Wars and 
crashing cars. 

Raul speaks Spanish to his parents and seems to be Spanish 
dominant. When telling stories in Spanish, his linguistic output 
doubles in comparison to his English-ls-'-^uage story telling. He is 
very creative, as illustrated by his quo; '^t his characters when 
storytelling, and he seems to be very mu .;; luenced by his mother and 
her speech, note the following: "... !5'v'"ana cq v. 3 a aliviar cuando 
te duermas" (»after sleeping tonightr you ^ .f; i-el b*..*;er tc«norrow'). 
When his siblings are present, he teids to »vr^ mo^ ' Eng^ ish, apparently 
in order to be socially accepted by tl era. And ho i: \so attempts to 
imitate their mannerisms and vocabulary* When .s[.aking Eigl^sh, ho 
continually looks at them as if to ask tneir ^rproval. It will b€; 
interesting to note what influence school has upon his language. 



U.b SAM BERNARDINO COUNTY RURAL SITE 
U . 1 the Commanity 

^he commanity is approximately UO miles east of downtwon Los 
Angeles in the next county. The terrain is semi-arid foothills; 
agriculture and livestock constitute the major components of the town's 
economy. Homes in the area range from older houses in need of repair, 
to small stucco houses '^-n siaall plots of land, to better older homes 
and brand-new tracts, reflecting a broad range of incomes and 
lifestyles for the community. The general area is growing very 
rapidly, with population expanding out of Los Angeles. There are very 
few Mexican ethnic establishments i:l the town's business district, 
which is roughly U miles away from the section of town where our school 
arid focal families are. There are only a few older dairy-related 
busine3se3 owned by local conununity members of Mexican heritage. 

H.2 The SGhc>ol 

La Seranilla Elementary School ?ieems to be of fairly recent 
construction, with carpetinr in adul^ -traveled areas, and 
air-conditioned thro . ;hout . The one-3tory stucco build:' ngs are 
scattered around thr^- dift::r<'V.; playgrounds: an uppe level with 
blacktop and grass, a ?.over 1.. vel with gr \ss, and a sep^-^ate area for 
the kindergarteners. A 5;"^ssy o-^ea surrc: ds the entran^^e of the 
schoolt there is a pe- 1^- the st^ and guests in front of the 

school . 

During the traditionci :. riool ' Im r^i ic an snrollmer^ of 900, 
distributed across grades r K: i: - : t.^<' 30 teachers, two 
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resource specialists, one speech therapist, two music teachers, two 
reading specialists, and one psychologist. For Spanish-speaking 
children, who are a distinct iinority at this school, there is one 
bilingual resource teacher, one ESL teacher-aide, and one migrant 
education aide. Of the regular teachers on the staff, only one, a 
Latin American woman, is bilingual. Pride \n the school and 
eotcaittment to the education of its children are evidenced in the 
Parent Handbook, a 20-page, soft-cover booklet introducing school 
staff, curriculum, and policies to parents. From the "Statement 
Goals^ for children at the school we learn that the following 
objectives are to bs supported and implemented: recognition • - d-- 
student as an individual; the student's acceptance of personal ard 
social responsibility; the development of independent, clear thinking 
in the student; the development of the student into a practical, 
involved citizen; the development of tiis/her good physical and mental 
health, and ethical and moral values; and the development of his/her 
appreciation for nature and the environment. 

With regard to language, the Handbook specifies that learning 
opportunities will be provided in English. Furthermore, the school 
"shall provide learning opportunities which will develop communicative 
skills and the ability to communicate ideas and feelings effectively." 
This includes understanding as well as expression^M is noted. These, 
then, are the guidelines which teachers at the school follow for 
instruction in their own classrooms. It is clear that language skills 
and communication in English are highly valued. 



Language skills are taught via the Scott Fbresman Reading Program 
for reading readiness in kindergarten, and the MacMillan Series 'r* for 
reading in other grades, tangaage arts are taught with the use of the 
McCormick-Mathers workbooks, Language , and in second grade children 
begin to use Roundup and Corrective English from the same series. For 
Handwriting, the Zaner-Bloser series is use»l, and for Spelling, the 
Scott-Foresman series. The curriculum and materials are uniform 
throughout the district. 

There are fewer than MO children who are LES or NES at the school. 
Because of the low rumber of children who are not fluent in English, 
all from Spanish-speaking hduseholds, there are few funds for a 
bilingual program. The school provides a bilingual Magnet program 
which is consistent w: heir philosophy of transitional bilingual 
education, i.e., a rapid changeover to learning in English. 
Spanish-speaking students are pulled out of their regular classrooms 
for approximately an hour per day and are sent to the bilingual 
resource teacher, who has a room in the library. They have at their 
disposal the Santtiiana Reading Program in English and Spanish, the 
Spanish Sounds Supplemental Series, and the Idea Kit. The bilingual 
teacher has over $700 worth of Spanish language materials in the 
library. However, Spanish reading is not taught until the later 
grades, usually grade 3, after the children have learned how to read in 
jBngiish, so that early Instruction in English language reading can 
precede with a minimum of confusion for the child. 

67 ' 
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dhiidren's p.lacea«5nt in the bilingual pull-out program is done 
with the consent of the parents. The children are placed into the 
special program by means of the Bilingual Syntax Measure (BSM) language 
proficiency test, administered when they first begin at the school, or 
they are referred by the classroom teacher on the basis of their 
demonstrated difficulty with English in the first few days of class. 

# - _ - - 

14. 3 Description of th e Classroom a 

First grade classpoom of girgiT Saenz . Mrs. D*s first-grade 
instruction is conducted in English; neither she nor her teacher's aide 
speak Spanish. This room is one of several that surround the library, 
to which they are connected through a sliding glass door. (This door 
ii' used by the students who are pulled out for bilingual instruction.) 
The room is air-conditioned and carpeted. 

on a typical day the students enter the class at 8:55 and sit on 
the floor for roll call and class business. They stand for the Pledge 
cf Allegiance followed by singing of "Hy Country 'tis of Thee." After 
instructions by the teacher, the class breaks up into readiijg groups to 
work with either the teacher or the aide. The teacher introduces new 
iaterlal while the aide reinforces it. At 10:30 the 6las3 re-groups 
and the teacher reads a story aloud to them. At 10:30 the students 
line-up for recess. Class resumes at 11:00, at which time the two NES 
students leave the class for the library where the bilingual resource 
teacher awaits them. This is during the math period in their regular 
class. They remain there until lunchtime, which is at 12:00. Class 
resumes at 1:00 with oral reading by one of the students. The teacher 
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selects a different student every dayi Social studies begins at 1:20, 
with students Working on different projects. Recess begins at ^^^0 and 
concludes at 1:55. Student?^ continue with social stur^-^es unitl 2:10, 
when it's "sharing time." Clean-up usually begins at 2:25 and the 
class is dismissed e 2:35. 

Some of the Hispanic students in the class are not limited with 
regard to English language ability. The teacher reports that the 
dhildr-::; who do speak Spanish do not use it in front of her, and would 
not 6'. 3o even when she asked one of them to explain something to 
anoth-3r who did not understand her English explanation. There are only 
two NES students in this class. 

Whein the limited and non-English spe^ .ers in the classrcom are, 
pulled out to vist the bilingual resource teacher, the c ildren in 
small groups receive 20 minutes of instruction or tutoring in one of 
three areas: reading, ESL, and math. Mr. B, the sole bilingual 
te^ ;ncr on the permanent school staff, supervises the two aides who are 
. ; bilingual in Spanish and English. 

-■e aoncentrat(B3 on the oh^ldrena* Kng..ish . folding, the ESL aide 
V i-ks on a daily English vo.3a^ulary M3Vy an. ^.ht? -j:J,::)ant education 
aide tutors them, usually In r.^^?. , but she Wj ' '-^^ ^lelp them in 
whatever area they need ^ 

Ms. D, the -classroom teacher^ f e • ' 3 ihf^t Vxrgil is quiet and shy, 
an^! somewhat 3lo. ^^ to catch on to oo-^" ep>..s Iha-) Enrique, a 
Sp^ni3^l~:^peak^ng c:.. Id who Is 7 elati 'Li.y new to the United States but 
who has already picked up oolte a bit of English. Virgil is slow to 
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decode words when ?-eading, and Enrique tends to tease him when he makes 
mistakes. This is more obvious in the bilingual pull-out session, 
where Spanish is used more frealy than in the regular classroom. The 
teacher's attitude and the inevit?kble comparison between the two boys 
h,is possibly influenced the bilingual teacher as well, who also 
considers Virgii to be quiet, shy and slow. Virgil is in the lowest of 
the four reading groups in his class, although the teacher says that 
she does not consider the differences in ability in those groups to be 

great. Many times Virgil will prefer to work by himself, %-in when 

y' < 

doing a craft project for a social studies lesson. 

Vf rr.t ^rade classroom of Joel Hoyos . Ms. V's class, is another 
combination 1st and 2nd grade. By the end_s£-^ year- there wer^ 
second graders and 18 first-graders ; regularly attending the class. The 
teacher and her aide are in their fifth ye^r of working with each 
other; the aide comes in for the morning hours only and works , 
exclusively in the math center. They are both monolingual in English. 

A typical day in Ms. V's class finds the children lining up at 
8:55 and entering the classroom at 9: -'3 The morning activities; begin 
soon after that, which include the flag salute, roll call, and lunch 
count. At approximately 9:13 the children go to their learning centers 
in this room. Groupings of tables with paper arrows hanging from the 
ceiling name the activity to be undertaken at each one of them: 
Reading, language, writing, and mal.h. Every half hour during the 
morning the children stop work at one center and physically move to the 
next. There is a recess from 10:. to 10: ^lO and class resumes from 
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10:115-11:15 and 11:20 to 11:50. The morning work accomplished, the 
children go to lunch and noon recess from 12:00 to 1:00. 

After recess the childr-r begin a hew activity. During our 
Observations they were shudyin,; nutrition, and iade 'food booklets' 
depicting well-rounded x-al^. Tne second graders in the classroom 
would have a cursive v^i i ng lcs3. r during this time. There is another 
recess from 1:55-2: -er -h their previous projects are resu.^eJ. 

Clean-up begins at 2:30, w^en and-of-the-day chores are take-, care of 
and the homework is assigned for that evening. Distn^,-: a! is at 2:35. 
Within this ::.;heJ-le, . .. pul Ucut time for the Spanish .speaking 
tudents is from -|1:00 to 12^00, as for the other first grade class. 
Our focal child, Joel, was not participating ^n the progran; near the 
end of the year, as the teacher felt he was sufficiently fluent in 
English to benefit f rom activi cies in the regular classroom. Another 
boy was being sent however , who had noticeable Spanish language 
interference in his English. In the regular classroom, this boy would 
often saek out Joel during group activities. Josl seemec: to be a 
willing and able translator and tutor on these occasions.' 

Xhird^rade classroom of Harta^enz . Mrs. V, a long-term 
substitute, is taking the place of the regular teacher who is on 
maternity leave. It is a second/third grade combination class, which 
has a morning aide* The teacher and the aide are monolingual English 
speakers. The classroom is ethnically mixed* including ch: Ldren of 
Mexican heritage, all of whom can speak English. Mrs. V says she ha: 



66 



never heard any Spanish spoken in the class, although it includes 

several fluent Spanish speakers i 

Typ:^c»l schedule for Mrs. V's class is as follows: 

8:55 - 9t15 Opening activities 

9:15 - 10:15 Reading Program 

(3 groups rotating to spend 20 minutes at 
table) 

10: 15 - 10:35 Recess 

lOrUO - 10:55 Silent reading tasks (word searches., crossword 
puzzles , etc. ) 

11:00 - 12:00 Math period groups with rotation every 15 
minutes) 

12:00 - 12:^40 Lunch 

1:00 - 1:40 Social Studies 

1:^40 - 1:55 Language lesson/Spelling 

1 : 55 - 2: C J Recess 

2:10 - 2:25 Handwriting task.3 

2:25 ~ 2:35 Silent library book (reading/clean-up) 

- ; 35 Dismissal 

the teacher is careful to set a good example in English language 
usage. When she addresses the class as a w: >le, she is careful not to 
contract auxiliaries and negatives, for example, she will say "do not" 
instead of "don't." She also corrects the more noticeable grammar 
mistakes of the children, such as "I seen" to "saw." She is careful to 
u«5e the accusative ca^- after prepositions, using "by whom" rather tr 
"by who." Her attention to the finer points of expression reflect her 
expectations for the class in English language arts. 
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A most of the children in this class are third graderis, they are 
assuming more responsibility for doing; their own assignments and are . 
working independently on inany of them. Occasionally one student will 
bt^ the leader in a small group to direct a word recognition game. The 
lide is a resource person rather than a second teacher. The fact that 
there are four second graders in the class partially exjplains the 
diversity of language abilities. There are 3 levels of spellers, 2 
through and 5 different reading levels represented. Therefore, Ms. 
V prefers 'r^cill «?roup teaching to whole class instruction. 

i4 . U Fami ly— 1^ ' '-rat and-Third-Grafders 

The Saenz' lived in Tijuana for 12 years before coming to this 
part of Calif orria five years a^o. For the past 3 years they have been 
living in this community, there are- a total of 8 children in the 
family, two younger than the focal children and four older. Marta, 
born in Novei::..er of 1972, will enter 4th grade, and her brother Virgil, 
born in May of 1974, will enter 2nd grade in the fall (1981). All of 
their schooling has been in the United States. Both parents completed 
' primaria . ' Mr. Saenz Cid completed ' secundaria , ' although Mrs. Saenz 
did not. Both parent3 would like to learn English, and Mr. Saienz i3 
succeeding by taking correspondence course using audiotapes. Mrs. 
Saenz, however, remains monolingual in Spanish, although her older 
children are bilingual. Mr. Saenz is a construction worker, and his 
wife is not employed outside of the home. Mrs. Saenz is very 
supportive of her children's edufcation, alyays encouraging them to 
practice their English. She was glad when the family moved to this 
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neighborhood because it is primarily English speaking and the previous 
one was predominantly Spanish speaking. She hopes that now her 
children will master the English language more quickly since they, have 
no choice but- to speak it; 

Focus on Marta and Virgil; Home. As the fifth oldest child in a 
family of eight children, Marta ts a very responsible girl who gives 
the impression of being very serious and intent on whatever task she is 
doing. She is not bossy, however, and will work with her younger 
brother Virgil on assembling a puzzle that the researcher has brought. 
Vir?;U, as the 6th child in the family, is much quieter than his 
third-grade sirer, even at home. This may be because she is very 
adept at getting » floor when the researcher is present due to her 
cr^ater fioency in English. Although Spanish is the preferred language 
of the parents, -ne bilingualism of the older siblings in the household 
has iade English the preferred language aiohg the children. English 
also appears to be the preferred language with E;-.iJlish-speaking 
outsiders who visit the family. In fact, Marta has made the transition 
to such a point that she sometimes has difficulty speaking to her 
mother, because she has forgotten much of her native language. When 
this happens, Marta must ask her older si' ;er to help with what she 
wants to sav, in order that she mayvteil her mother in Spanish. Virgil 
and Marta -reak to each other strictly in English and use .^panish only 
with their parents or younger siblings w - do uot speak English. 
However, Virgil is still Spanish dbminfnt and was iiitted in his 
English at year's end (June, 1981). The children have had n o 
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deveiopientai problems with their language; they are very soft-spoken 
snd tend to mumble their speech. Mrs. Saenz says even her older 
daughter does this and must often repeat herself to people. 

Focus on Harta^; Sehool> In our discussions with her, the third 
grade teacher noted that Marta was a bright child, but Would be farther 
dionfc in schcjl achievement now if she had. known English when beginning 
her schooling. ^By the end of the school year, she" was in the second 
highest group in math, but was slightly below grade level in reading. 
Her end-of-year report card indicated that Marta had remained below 
grade level in reading and math, and at grade level in language arts. 
Oral and written language, vocabulary, and reading comprehension were 
particular areas which continued to need improvement throughout the 
year • 

^ Marta first entered Li Seranilla Elementary School' as a first 
grader, having done her kindergarten year in another district before 
.er parents moved to this community. For first grade, she had Ms. D, 
the same teacher that her brother was later to have. Her report card 
for that year shows that language was a problem for her, interfering 
with her understanding and following directions in class. She made 
rapid progress, throughout the year, however, and was evaluated as 
"satisfactory" or better in all of the academic areas. In second 
grade, her teacher reported Marta as being eager to learn and always 
doing her best work. She was selected 'student of the month' in May, 
even though her final report card shows her to have finished below 
grade level in reading and language arts. Her citizenship was 
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considered to be outstanding, as it continued to be in the subsequent 
year . 

FOCA33 <m A^i^gil; Schools Virgil's kindergarten report cards show 
that he was reluctant to speak even then. How much of this was due to 
a language barrier and how much to natural shyness is difficult to 
judge. (The kindergarten teacher was net bilingual.) The report card 
showi; a need for improvement in partici a ting in group discussion, 
telling about experiences, and recognizing letters of the alphabet. 
Kis first grade teacher evaluated him as needing improvement throughout 
the year in reading and language arts. Vocabulary, reading 
comprehension, and oral language (self-expression) continued to be 
problems for hi^ in the first cjuarter evaluation, she commented that 
Virgtl had difficulty following directions, which was partly a language 
problem (her emphasis), but that he needed to listen mors closely wher 
instructions were given. By the third grading quarter, he was showing 
improvement, altho'Tgh there were still some problems. The teacher also 
indicated that he needed extra help at heme in going over reading and 
spelling words, although he was showing more interest in reading. By 
th€s final quarter, he was still below grade level in reading, but at 
grade level in language arts and in math. 

i4.5 Fam3.1y 24^ First Grader and Preschooler 

M^. and Mrs. Hoyos live within a mile of the school which their 
children attend. Mr. Hoyos works as a handyman at a nearby trailer 
park, and free rent on the large wood-frame house on the large, rural 
lot where they live is part of his pay. The parents moved to the 
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United States frra San Lois Potosi, Mexico, five years ago. The eldest 
child, our focal child, Joel, was born in Mexico in December of 1972 
and will enter 2nd grade this year (1981); his sister, Gertrudes ^ born 
in the United States in July of 1976 will begin kindergarten in the 
fail of 1981. There are two other girls in the family, one Who just 

completed kindergarten, and the other who is sitill a pre-schooler. 



Neither parent went beyond secundaria 'secondary school' in Mexico. 
The mother is monolingual in Spanish, and the father speaks some 
English. The language preferred in the home is Spanish. 

Joel had limited English-language ability when h^ entered school, 
but how can speak it quite understandably, possibly due to retention in 
kindergarten an extra year. Gertrudes is still monolingual in Spanish. 
At home Joel's preferred language is Spanish. Two of his younger 
sisters Who have not yet entered school speak only Spanish. 

FdGUs on Joel and ^^rtrudes ; Home . As the oldest of our children 
in the family, and the only male, Joei is very much a leader and friend 
to his younger sisters. By now a fluent bilingual, he likes to use 
English at home in school-type tasks with the visiting researcher, even 
when his mother participates or looks on. His two youngest sisters 
still prefer Spanish, however, so he does not insist on maintaining 
English when there are group activities. He appears to be a very 
conscientious worker even at home, such as When the researcher brought 
him a paint-by-the-numbers toy as a gift. His admirable mastery of the 
English language and helpful nature should serve his sisters well when 
they bring school-work hone. Gertrudes is much more outgoing than 
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Joel. This will rib doubt contribute to her English language" 
development when she begins kindergarten in the fail of ^981. As^her 
time until now has been spent strictly with her immediate family and 
other Spanish-^speaking relatives, she will begin school as a 
monolingual Spanish speaker. 

Focus on jQel4^ School . In first grade, Joel is older than most 
of his other classmates, having had his eighth birthday in December, 
1980. This was because he was retained in kindergarten an extra year, 
doing that grade in 1978-79 and repeating it in 1979-80 with a 
different teacher. His first kindergarten report card suggests 
language-related reasons for that recommendation. Throughout that 
first year he was evaluated as needing improvement in taking part in 
group discussions, telling about his experiences, and listening while 
others spoke. He was judged not to talk in complete sentences, speak 
clearly, or rhyme words, points of evaluation included on the 
kindergarten report card. He also had trouble recognizing letters of 
the (English) alphabet and knowing bef^nning sounds. His second 
kindergarten teacher also evaluated Joel as needing improvement in 
group discussion and relating his experiences to others, and wi1ih 
rhyming words. Thus, he was seven years, nine months -rhcn he began 
first grade. His first ^ra'Je ;eacher indicated that he was making 
satisfactory progress throughout the year. By the final quarter he was 
at grade level in reading, language arts, and math. His teacher 
sbmmented on his report card that he hai learned English well and was a 
hard worker. She also suggested on the card that "it would benefit him 
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to have someone at hoot who could help him with his hsrsework in 
English." Unfortunately^ neither h:^s mother nor father ^oi^.ld resd 
these comments^ and there wera no older x^ther^ or sisters at home who 
could translate them into Spanish. 
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in. PROFILES OF LANGUAGE ABILITIES OF THE SUBJECTS 
no SOURCE OF DATA FOR THE PROFILES 

the constractions' presented here were taken from one of the first 
fieldwork sessions that all of the subjects had in common, the home 
visits scheduled for July of 1981, During these sessions the children 
were required to describe various pictures from the BINL testing 
materials (Basic Inventory of Natural Language) in English and in 
Spanish. This departure from completely naturalistic data collection 
allowed u^ to sample language abilities in the performance of the same 
task in both languages, and it allowed for the production of narratives 
and description^ types of context-reduced language which may not have 
otherwise been produced in everyday, naturalistic Interaction in the 
home.H 

The BINL elicitation sessions were held in the homes of the 
children. The two focal children plus one other sibling or friend 
normally presert in the home were allowed to participatf* in the 
activity. The activity was initiated in English for all of the groups, 
liach child was asked to choose three pictures to talk about to begin 
the 'game.' The adult researcher asked the child to tell a story about 
the picture, or to tell what was happening in the picture. If the 
child had difficulty, the researpher prompted the chi:|Ld by asking for 
further detail and conjecture about the picture. As the BINL Manual 
suggests, the other cb'^ldren in the session were encouraged to pose 
questions about the picture to ^ he child whose turn it was, so that the 
transcripts reflect sibling interaction as well. This accounts for 
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some of the questions found in the linguistic output for the children, 
which occurred naturally in the course of participating in the 'game.' 
Each child talked about one picture per curn in rotation With the other 
Iwo participants. Eadh session lasted approximately forty-five minutes 
in each language. A few of the younger children were Unable to sustain 
discussion in English, and consequently there is no samnle of their 
English language output in the linguistic profiles in Section 3. All 
of the children were able to discuss the pictures in Spanish. 

A variety of constructions from these sessions were extracted to 
provide the reader with a schematic profile of the abilities of the 
children in both of their languages. Brief prose summaries precede the 
schematic presentations, which provide examples for the summaries. The 
intent is not to produce an exhaustive catalogue of the children's 
output during the sessions, but to be representative of the structures 
and rules found in their speech at this time. A discussion of the 
linguistic constructions selected in English and Spanish appears in the 
next section of this i port. 

The sesjions not only provided the speech data for the linguistic 
profiles, they also produced data which could be treated as language 
assessment samples. By scoring samples of children's utterances from 
these sessions K the children could be compared to others in districts 
where the BINL was used for placement in school. programs i The 
transcripts from the sessions were used for the extraction of 
utterances for BINL scoring. Multiple samples of ten utterances were 
extracted for each child in each language. The niffliber of samples per 
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child ranged from one to a maxi.mum of five per language* The samples 
were sent to the BINL publisher for machine scoring. 

The BINL ii scored in terms of mean number of words per language 
sample (i.e., ten utterances), and the complexity of the language used. 
Not included in the count are repetitions, corrections ^ fillers, and 
words substituted from another language. Vocabulary from the non-test 
language is not counted, nor are proper names. Contractions are 
counted as two words. The complexity score is derived from a point 
system with varying values for complete sentences, phrases, clauses, 
and moclifiers. A single point for^each word contributes to a fluency 
meai^ure, and partial sentences are given a one-point credit. The 
result is an index of language ability which is the basis for the 
determination of the child's average level of complexity for the 
language sample. (Herbert, 1979, discusses BINL scoring in more 
detail) . 

fts the utterances in the samples reflect variation in the function 
they perform in the verbal interaction ^ it Is hot surprising that the 
mean length of utterance and^ therefore, complexity, varies across 
samples. The result is variation in terms of proficiency assessment 
for the children across samples, which is reflected in the BINL 
complexity scores and corresponding placement levels shown in Figures 1 
and 2.^ The mean score in each language has been calculated for each 



Other research on this data set explores the reasons for 
variability across these samples in more detail (Berdan and Garcia, 
forthcoming) . 

o 
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AGE/SEX 

TH 3.8 F ^ 

RT ^.0 M 

GH ^.8 F 

m: 5.5 M 

LA 6.9 F 

E P. 6.11 f 1 

JT 7.2 M 

VS 7.2 M 

5R 7.5 M 
VM 7.5 

BF 7.6 F 

JH 8:7 n 

MS 8.3 F 

NF 8, ] 1 M. 

RR 9-3 M 

PA 9.8 F . 



I X 



NES ! 



i 



1 U 



bES 
■"50~ 



I FES 



100 



PES 
125 



150 



Figure 1. BINh Gompl'-ity Scores: English 

Note: Each mark ijj indic^tos the a ve rage comp 1 ex i ty of one sample. 

... nrmv nnrks as samples for each child. The mean 

oi ; .es is InxMcated by 'X.' 



AGE/SEX 

Tfi 3.B r , 1 




Figure 2. BINL Complexity Scores: Spanish 

Note: Each mark (jj Indicates the average complexity of one sample. 
Tne^'e are as many marks as samples for each child. The mean 
of all the samples is Indicated by 'X.' 
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chxlcj arid profic-= ^ricy level h 



n plotted; it is notable that the 



proficiency level to be assigned on the basis of caean BINL score is 
sometimes at odds with the language abilities demonstrated by ^^e 
children the session and reflected in che 'linguistic pr'bfiles. A ^ 
sucn discrepancies will be noted in the surcTiaries Tor • h? children 
involved. 

2.0 fllGHLIGHTS OF LINGUISIIC STRUCTURES OF ENGLISH AND SPANISH 

2 . 1 English Constructions of Interest 

Sp^ t-ed for disolay were examples of noun phrase and verb phrase 
morphology that had been deemed importa^> in child lang;.age acquisition 
studies (e.g., ^rown, 1973; Cazden, Cancinc, Rp3ah::,ky, SSchuman. 1975) 
and syn; ic construct ionj that linguists working in speech pathology 
find h' . n describing children'n linguistic abilities (e.g., Lee 
and Canter, 1971) .: :t is expecte-: " '^at the grammatical categories 
identified in the lint of English constructions inventoried are fairly 
self-explanatory. In the discussior, of the Spanish constr^jctions 
inventoried, we present an overview of each category in terms of 
Spar sh usage and indicate by means of translations how they compare 
with their English language counterparts. 



Summary of English Constructions Inventoried 



Category 



Members /Description 



Example 



ARTICLES 



Def init;e 



the 



tUe boy is te" ' . 



Indefinite 



a n ) , s ome 



I need an eraser and 
some staples. 




Demdri^^tivt? 
FRONOUNSr 
Subject 

Possessive 

Object 
. Indef ini te 



th 3, that, these 



I, you^ 'she, ^e, it^ 
we, thei 



The^se voples are good. 



He was sorry about it. 



my, mine /your, yours. This is ffijr book, not 

her, his, hers, our', ours, yaurs or ivjlii- 
tbel r , theirs 



me J you, him, her, it, 
us, them 



one \,s , 



She gave it to them , 

I like the yellow 
ones . 



Demonstrative tiiis, that, these, th03:e Can I h-v-. that? 



ADJECTIVES 
Simple 

Comparat ve 



I'e .. g. ) brown, iitt.le, 
silly 

Adjective, -er, ^-st 



Read me the si_i-l_y- 
story . 

T'lis on* '..s bigger. 



PREPOSITIONS 

Most commonly 
used : 



in, on, to, for, from, 
with, at, off, about, 
of, by 



She looked ±n the box 
She went with the boy 



MH- WORDS 

PLURALS 
Regular 

Irregalar 



who, when, why", Where, 
what . ^ 

how, how much 



/s/, /z/^ /Iz/ 



vocal ic infixes or 
chan?^' 



.Her mother asked why 
she '''id it. 

How much does it cost 



I saw some chicks^, 
COW3 , and horses^ on 
the farm. 

i also saw some sheep 
fish and mice there. 



POSSESSIVE 



/s/ (written -'si) 



It is Michael 's coat. 
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VERP - "^MS 

Present Tens* 
most forms 

3rd sing 

,;^av%/got 
Pa.<=t Tense 
regular 

: rregular 



be, am, is, are, was, 

w^rr: (full form and 
contracted ) 



no inflection 



/s/ , /z/ , /Iz/ 



/t/, /d/, /Id/ 
(written -ed) 



.1 nternally inflected words 
such as: rell, put, went, 
got , caught, saw, said p 



I'm tired, and he'^ 
sleepy . 



eat ineat and 
a toes • 

The doll sleepjs and 
ories. 

He brushes his teeth. 
He' s got a kite. 



She stopped the car,- 
caii^ed the police, and 
watted for them. 

He put on hi«^ Jacket 
end went out the doer. 



b^oke , 



etc. 



COMPLEX VE';35: ■ 
Progressives 

Semi-modals 
Modals 



auxi 1 iary \ 
participle 



with pr -rfent 



gonna, hafta^ edta, 
oughta, better (had 
better) 



wi ■ 1 , would, can, could, 
may. might, should, shr 



They were walking 
to school and their 
friend singing . 

I ' m gonna go to the 
str re * cause I haXta 
buy some milk for my 
mom • 



I coald climb that 
tree bat my sister 
might tell on me. 



-'This category includes sentences wrhich have two or more verbs in 
the main clause. It is found also in the Spanish inventories. 



82 

Perfective have, has, had with a He has been t. 

past participle 



NEGATION 

Auxiliary with wbn*t, ain*t, can't My little brother 

a Negative oouldn't, shouldn't, can' t walk yet. 

haven' t , etc . 

Negative words never, none, any, at all. The teacher said no 

no, nobody, without, etc. talking. 

There was no sound 

^^•o support doesn't^ didn't, don't ohe dx>esn' t want to 

(and full forms with not ) plav with us. 

bidn' t she get in 
trouble? 



QUESTION V- .i.rlATION 

Wh- i'ronting^ interrogative be /• i Where is the bike? 

sentence, pr^ce*^ ^ ■ Aux 

Aux jnversicr. auxiliary precedes subject Are they friend' ' 

to support do serve as the auxiliary Did he Teave on time? 

verb for a yes/no question Do you like the zoo? 

COMPLEX ^YUTAX^ 

Conlunctions and, bat, or I like to swim arid -my 

brbtfe er' like s toplay 
the sand . 

Embedded if, whether, wh- word- Ask my mom 1 can 

questions £2* 



^This list is merely suggestive of the syntactic complexity of the 
constructions r:roduced by the children. Other types of constructions 
shov\r7 .'v?>r--/. syntax may be listec* in the inventories of specif ic 

children as li. AIsq, cofTiplex syntax m' ■ jvident in other 

categories o. the inventory but not displayed again in this category. 
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Subordinate 
clauses 



becausBj sOj then 




Relative 
clauses 



w^^ch, whose, that 



He wanted the ball 
that had the blue 
stripes • 



2 . 2 Spanlsh-Constructiv :s of Interest - ^ nd Contrasts with English 



The Spanish constructions selected for dis- ny parallel many of 
those selected for English, but also include thosisi found in Spanish 
alone. This contrast betweon languages is of interest because even 
vihr-i Ihe same grammatical category is found across languagts, the rules 
for the production of the Spanish form may t*^ quite different from 
those iS English. In the following discussion we present t:;c 
grammaticaj constructicr chosen for display, and P'-ovide a brief 
outline of how they are used. 

- ♦ " nicies 

Unlike English, which has a single, untfiected form fo^- the 
* "^.r .t^^r article, Spanish has both a masculine singular and a feminine 
singular, el and respectively, and corresponding plural inflected 
^^orras, and las respects. y. The stem for the masculine plural los 

is different from that for the masculine 3ingula'- el; it is interesting 
that none of the children in the study makes the mistake cT inflecting 
the singular stem for plurai , which would give the ungraminat ical els . 

Gender assignment f^r articles is largely prediot3ible on tne 
basis of nominal endings. Usually, ~-^uns which end in -a are feminine 
and those which end in -o are ma5= When nouns end in consonants 
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there are certain suffixes which are prtdictably feminine, such as 

-cion , -tad , and some which are predictably masculine, such as -a^- , 

-or. Words which end in -e may be of either gender. However, when a 

feminine noun begln.g with a stressed the article must be el, 

although the word remains feminine for any further gender agre^'ment i 

the sen*-:ence, Chil<;!ren m this study who otherwise use the definite 

article correctly will say Xa^-agua for el agua , attesting to the very 

exceptional; or marked nature of this case of .^reement. 

The indefinite singular and plural articles are unaCs) and 

xmo ( \ and al gQna(s) and alguno(s) , Demonstrative articles (also 

called adjectives) are estaCs) , este/egtos all meaning 'these,' and 

esa(s) an:! e se/esos 'those.* Inte*' the nAsculine singular 

stem jBSte' iii replaced by the neute -^uo and then inrlected 

form th: plural, estos , ■ Esto is uSc;l> alone only as a demo: trativp 
_____ ~ ^ 

pronoun , e.g., Esto es . . . 'This (thIriRl is . . When este is 

_:3ed alone as. a pronoun, it means 'this one'.) It is notable that 
there are no errors by these children where esto is incorrectly used 
the article, e.g., es to libro . 

2.2.2 Pronouns 

In Spanish, subject pronouns are not bblic ""ry, a^ i^rb i 

the sentence will be inflected for the person and iber- of the 
grammatical subject. Where the verb inflections do no uniquely 
identify a subject, c-ntext is the disambiguator in determining the 
referent for the verb: 
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■S-utij-ex t Pron e- 

£0 'I' 

tu (farai:T;ta ) -you' 

asted (formal) 'you' 

el 'he- 



no30t ro3 



'we' 



ella 



' she' 



vosotr^s (not commonl" 'you' 
used in Mexican Spara.ih) 

usiedes 

elios (all male group, 'they' 
or mixed) 

ellas (all female group) 'they' 



Object pronouns in Spanish are realized as either enclitic 
nrohouns c- full pronouns. (Encliti- pronouns are reduced forms --nich 
depend on their placement with respect to the verb for stress 
assignment.) For both direct and indirect objects, referents may be 
specified elsewhere in the sentence in a prepositional phrase by means 
of a pronoar or a noun. 1 The pronouns usee' after prepositions ar , an 
most cases, identical to the subj;.ct pronouns. Exceptions are -Ai o'c 
yol for me apd t1 (not tu) for ^ou (familiar form). The enclitic forrij 
of direct object pronouns are l^(s) and la's). They --ecede a 
conjugated verb or directly follow an infinitive, present participle, 
or a command, form of the verb. Examples are: 

La tengo. 'I have it.' 

Quiero verlo. 'I "3"^ to see i^. ' 

Detengalas. ' Hold them( f em) . ' 

Es para, M. 'It's for ' 

Indirect object pronouns are morphologically identical to reflexive 
pronouns, except for ie and les^. which are used solely for indirect 
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oDjects; However, a transfori-^istional ru:.e may replace l_e or les with 
36 if either pronoun is followed by lo(s) or la(s) . 
Indirect object pronouns 

5:ngular Plural 

first person me 

second person t% ws (rarely used in Mexican 

Spanish) 

third person -Le les 

se-- se 

The indirect object pronouns presented above are positioned similarly 

tc the direct object pronouns, in that they precede a conjugated verb 

or follow an infinitive, present participle, or command form of the 

verb. The subject pronours, with the exceptions ^noted above, are also 

tjsed after b and other preposi ions to indicate indirect objects. (In 

case graminars o: Spanish ^ -ch terms as expcriencer, beneficiary, loser. 

patient, and so on suggest the seF.artir; relationship of the pronominal 

referent to the a^'uion of *:Le .e^'b.) Some examples of indirect object 

pronour:55 in sentences are: 

La tintorerla le mando el 'The drycleaners sent ^her the 

vestido a ella. dress (to bar). ' 

iLe- abrc la puerta? 'Shall I cpen the door for 
them?* 



^,v^'ere que se 1 o traiga? 'Would you like me to bring it 

to you ? ' 

LQuier^s que te lo traiga? 'Would youCfam) lii^:e me to 

bring it to you ^ ' 

carro? Es^-^n -owponien- 'The car? They're fixing it 

con?elo. ££• ' 
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AS can be seen from the first exciinple in this aeries, the subject 
pronoun may follow a personal a or othisr preposition for pu^T 
clarification or emphasis of the indirer-. -cjo:^'.. referent, fts 
inentiored previously . the indirect ob ' : clitic pronouns, (with the 
exception of l"^s2), are also us^-d with refj^exive verbs (i.e., 'true' 
reflexives, • -^nt reflexives, optiona:: reflexives) and will be 

discussed v^- ■ " ^ verb classifications. 

The possessive pronouns, which follow the subject pronouns in 

_ ^ _ _ _ 

he display, have two forms, one when they serve as possessive 
adjectives and precede the noun they modify, and another when they 
alone stand for the referent. Both forms can be inflected for number, 
but only tne latter can be inflected for person, in which case the 
pronoun agrees with the gender and number of the object it modifies. 
Below is a list of th . . two forms followed by examples o^ their use. 



Possessive adjectives 
first person 



mi 
mis 



'my ' 



second person tu 'your' 

tus 



ftuegt££ 
nuestros 



vuestro 
vuestros 



' ours ' 



' yours' 



(not commonly used 
in Mexico) 



third person 



sxx 'your' 
3£ 'his/her' 

S4JS 



su 'their' 
sus 



Possessi ve^ pronouns 

first person el m£o / ia mfa 

mfos/las mfas 



'mine' 
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eX-naestro / la nuestr a 'ours' 
lo3 -nuestro^ / 
las nuestras 



second person el tuyo/la tuya 'yours' r':an) 

los tuyos/la s t uyaa 

el suyo/la za^ 'yours' 
- los suyos/i-a: suya s 

third person el 3uvo/la suya 'his', -hers', -theirs' 

If OS sa yos/las suyas 

Examples of possessives in sentences: 

iHas visto mi chaqueta? 'Have you seen m. Jacket?' 

iPrefiere su cafe ahora, sefior? 'Would you prefer £Our 

^ — coffee now, sir?' 

Guarde su boleto, senora. "eep ^ ticket, ma'm.' 

El joven perdio sus anteojos. 'The young man lost his 
eyeglasses.' 

la mia- 

puedes traer t,, discos y alios can^.ring |2H£ -ords 

i°^^HZ°£- theirs.' 

It is interesting to no. that body parts ar.d oth^r items on the 
person of the possessor are not usually referred to with the possessive 
pronoun a^. they are in English. To express the equivalent of, 'Hi£ 
hurts,' U.e Spanish speaker would say, 'Le duela la pierna.' 'He took 
off his Shirt' could be translated, 'Se quito la cacisa.' In English, 
a similar use of the de iaite article to refer to a body part indicates 
detatchment, such as that of a doctor in a hospital examinatic room: 
•How does the arm feel?" While it is not ungrammatical in Spanish to 
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use a possessive ad^^ctive with an object on one's person, sole use of 
such adjectives could indicate influence from English. 

Another way to indicate possession is the preposition de with a 
noun or pronoun naming the possessor. There is no possessive morpheme 
( •£) as in English, which inflects the preceding noun indicating the 
possessor. A sentence such as, 'I like Michael 's car,' would be 
translated, 'Me gusta el c^t'i^o de Miguel . ' Where the possessive 
adjective su might be confi '^ing because of the multiple referents it 
v:an have, de can be used . r.h subject pronouns to state possession more 
clearly, as with, 'El 1' ■.: es de -el , ho de ella , ' 'The book is his^ 
not hers*' (Using posse' ./ive adjectives alone Would produce: 'Es 
libro; no es £u libro,' or ' Es el suy(^ ; no es el suyo . ' ) Possessive de 
is noted under the heading 'Prepositions' in the children's inventories 
when it occurs. 

Included in the inventories under 'Pronouns', Is passive se. It 

is perhc^ps not a pronoun in fact, as it is used when the speaker d03S 

not wish to specify an agent for the action. Because it serves this 

function in Spanish, it i? comparable to the passive in English, 

througt3 wnich mention of the agent can also be avoided. 

Examples of passive se: 

Se requiere identificacion. 'Identification is 

required . • 

Se orohibe fumar. 'Smoking is forbidden.' 

Se is also used as a reflexive pronoun, and will be discussed further 
under 'Verb Forms'. 
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2.2.3 Adjectives 

Adjectives in Spanish usually follow the nouns th>at they modify, 
the exception being when a particular adjective is felt to be an 
inherent attribute of the nour., as in 'la blanca nieve,' 'the white 
snow. • Another type of adjective which can precede the noun are 
quantifiers such as 'two,' mUGho 'many,' m£s *more,' tantos/-as 'so 

many,' ani so .-r »;hi"".'. in soma cases may be inflected for gender and 
number in ag. ^tiiujcit with the noun. Seme examples are: 

E] roe corapro mucha^ f lores, 'He bought me many flowers.' 

iNo esperaba tantas nifias! 'i didn't expect so many 

No sabfa que habia mas pan. 'I fiidn't know that there was 

more bread • ' 

Whil^i English has the inflections -or and _ £3 comparative suffixes, 
Spanish uses a word placed before 'o!ie noun, such as mas in mas feo, 
•uglier,' and will specify the -^^st of ugliest by puto^ g a definite 
article before mr.' 5. -.n the noun phrase as in. El mas-4^ y se- 3entd_Janto 
a m£. 'The ugliest one sat down next to me.' There are inflections 
used with nouns and adjectives which may indic=.:e size, such as *-ito' 
for 'small' and '-on' Tor 'large,' e.g., pa querixo 'little package,' 
c riticon 'big critic', but by e: y may indicate an attitude 

of enriearnent or displeasure, rr^i^^^ - -."^ - adding to the meaning of 
the adjectir>=^ t^o whic^h they .are ^-iffixeci to. The suffix -ote, also 
indicating -large' ^ is used by some of the children. The 'periative 
ending -fsim^ as in, g4^nd£simd *very large,' is not commo " * ur.ed by 
the Mexican Spariish speakers in this stud> , who use muy 'ver-y^ before 
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the adjective instead , e .g. , may grand e, 'very large'. Where the 
children in the study use quantifiers or ihtensifiers on these 
transcripts, they will be so noted under the 'Adjective' category. 

2.2oM Prepositions 

As in English, Spanish prepositicins have any number of semantic 
relationships to the main proposition of the sentence. Some of the 
more common prepositions that we have noted occurring in the speech of 
the children in the study have been: a 'to,' en 'on,' con 'with,' para 
•for, toward,' por 'by, for,' and -de 'of.' It should be noted that 
many prepositions, especially a and de, have syntactic functions which 
do not easily translate in terms of their usual meaning. For example, 
a is used before a noun or pronoun having an animate referent^ so that 
Veo a la sencra-^anchez means 'I see Mrs. Sanchez.' The pronoun as 
previously mentioned, is used in possessive constructions such as, 4a 
casa de Carlos , 'Carlos' house* and is also used when one noun is used 
to modify another, as ir casa de ladrillo 'a brick house,' literally, 
•a house of brick,' or, dolor de estoma^^ , 'stomach ache,' literally, 
•pain of stomach.' Some verbs obligatorily take certain prepositions 
to introduce their complements, such as, p^^ar— ea for 'think of,' and 
tratar de 'to deal with, try to.' For present purposes, a sabsample of 
the more common prepositions are displayed as used by the children in 
the study. 
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2.?. 5 Plurals 

The rule for pluralization of nouns and adjectives in Spiniah is 
similar although not identical to that of English. In Spanish^ is 
added if the word ends in a vowel; if it ends in a consonant, -jes Is 
added. If the word ends in a stressed vowel, uisually only found in 
borrowed words such as rubf 'ruby,' the prescriptive rule is to add 
-es. (However, actual current practice varies between and -_es.) If 
the subject of the sentence is plural, the verb will be inflected for a 
plural subject. In the display of constructions, the plural morphemes 
for nouns and adjectives are underlined; plural subJect-verb agreement 
will be evident from the verbal endings in the sentence (discussed in 
this section under 'Verb Forms'). 

2.2.6 Verb forms 

Under this heading are displayed three indicative verb 
classifications, the Simple Present and the* two past tenses 
distinguished by aspect, i.e., the Preterite and the Imperfect. The 
Preterite is used to express punctual, completed action, and the 

Imperfect is used to express the action as iterative (happening p. 

repeatedly) or durative (happening over a long period of time). 

Children must learn an elaborate system of verb morphology which 

includes the verb stem, inflections for tense, mode, and aspect as 

appropriate to each class of verb, and for person and number of the 

gramiEatical subject. The class of the verb is based on its theme 

vowel, that is, the final^vowel in the infinitival endings -ar» 

and -ir. The display below illustrates the morphological content of 

So 

O 
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5ne verb in each of the three verb classes; The examples all show th 
stem, theme vowel, tense-mode-aspect, and person-number segments for 
the third person pl:iral form of the verb (after Stockwell, Bowen, & 
Martin, 1965:105-110). 



Spanish verb mc^fiholo^y^ 

stem 

AR Ha^laj- 'to speak' 
Present habl 

ha^la-n 'they speak' 
Preterite habl 

te^blar^on 'they spoke' 

Imperfect habl 

hablaban 'they used to 
speak ' 

ER comer 'to eat' ♦ 
Present com 
comen 'they eat' 



theme 



tensiB person 
-mode -number 



ro 



ba 



Preterite com 
com! eron 'they ate' 

Imperfect com 

co m 1 an 'they used to eat' 

IR vl£i£ 'to live' 

Present viv 
v4AM5n 'they live' 



ie 



ro 



9^^ 



stem 

Preterite viv 

vivieron 'they lived' 

Imperfect viv 

vivfan 'they used to 
live' 



theme 
vowel 

ie 



tense 
-mo(ie 

ro 



person 
-number 



Not included here are the one-word future tense, e.g., pensare 'I will 
think,' nor the conditional, e.g., pensarfa 'i would think*; the fomer 
because of the usual preference in spoken Spanish for the periphrastic 
future, and the latter because it is usually used in contrary to fact 
clauses and not common in the data. The periphrastic future (i.e., an 
infinitive preceded by tr a 'to be going to') is listed under 'Complex 
Verbs,' and any conditionals which might occur will be listed under 
'Complex Syntax.' 

Reflexive verbs are included in their oWri category because of 

the characteristic inclusion of a reflexive pronoun in their 

— ^ 

conjugation, which distinguishes them frbrf other verbs. Reflexive 
pronouns are identical to the indirect object pronouns exceptSj in the 
third person, where se is used for both singular and plural. The 
inclusion of a reflexive pronoun in a sentence indicates one of several 
possible relationships of the pronoun referent to the action of the 
verb, referred to Here as urue reflexives, inherent reflexives, and 
optional reflexives. 'True' reflesajves are those in which the subject 
of the sentence is also the direct object of the verb, as in Yo me 
ban£, 'I bathed myself,' Juan-^e ^orto , 'Juan cut himself, Ella se vio 
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ea el-espej-o , 'She saw herself in the mirror.' When the subject is 
different from the object, no reflexive pronoun is used, as with. La 
mama' b^wn ai niflo 'The mother bathed the child,' or, Juan cort6 el ■ 
grbol 'Jaan cut down the tree.' 

Inherently reflexive verbs are those which cannot be employed 
without -a reflexive pronoun, e.g., qu^^rse 'to complain.' They differ 
from true reflexives in that the agent is not also the receiver of the 
action, and the verb cannot be used without a reflexive pronoun. 
Sentences with obligatory reflexives: 

^1 niflo se arrepintid de eso. 'the child was sorry aibout thai.' 

Tddos se^temft del loro. 'They all laughed at the parrot.' 



iPor que no te^^&.jaste? Why didn't you complain?' 

Optionally reflexive verbs are those such as irse 'to go, leave,' and 
morirse 'to die,'' where the reflexive pronoun may reinforce the 
involvement of the referent or slightly alter the meaning of the verb. 
Also included are verbs such as beberse (al^o) ' to drink (soiething) , ' 
come^^ ( al'go ) 'to eat (something),' where the pronoun reinforces the 
involvement of the agent in consuming something completely and/or with 
gusto. Examples of sentences with optional reflexives: 

Quiso comerse lo todo. 'He/She wanted to eat it all up.' 

Me lo llevaron a la carcel. 'They (went and) took him to jail 

(on me) . ' 

Por poco se morfa de 'He/She was almost dying of 

verguenza. embarrassment.' 

In a slightly different usage, se appears to be ^ false 
reflexive, as used with inanimate objects- as subjects. One function of 



96 



thi^ type of usage is to cast the blame for an accident away from the 
agent or cause and report the person as the hapless victim: 

Se iB hac£a tarde. 'It seemed late to him/her,' 

Se me resbalaron I03 platos. 'The plates slipped (on me).' 
i Se te perdio la llavte? 'Did you lose your key?' : 

(Did the key lose itself on you?) 
All of these usages of se and the bthisr reflexive pronouns will be 
displayed under 'Reflexives' in the inventories. Both the reflexive 
pronoun and the verb are underlined in the display of the 
constructions. 



2.2.7 Ser/Estar 

The ser/estar distinction is an important one semantically in 
Spanish, and very interesting for bilinguals, as English does hot 
distinguish between permanent states and temporary conditions with the 
verb 'to be.' Ser is the copula which is used for permanent^ 
characteristic attributes of people or things, ^vhile estar is used for 
temporary circumstances, conditions, or resultant attributes - / Both can 
be used as auxiliaries, ser with past participles in the passive 
construction, and estar with past participles and present progressives. 
Both have irregular preterites as well, as displayed below: 



Preterite 



fui 

fuiste 
fue 

fuimos 
fueron 



ser 



Imperfect 



era 

eras 

"era 

eramos 

eran 



Examples 

Ppet^ erite : Fue encarcelado 
por la policia. _'H^ was 
jailed by the police.' 

imperfect ; Era una nifia 
hermosa. 'She was a 
beautiful child.' 
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estar 



estuvie 

estuviste 

estuvo 

estuvimcs 

estuvieron 



estaba 

estabas 

estaba 

estabamos 

estaban 



Preterite ; El estuyb eri 
Madrid tres dfs. 'He was in 
Madrid three days.' 

Imperfect ; El esta^ muy 
enfermo ese dfa. 'He was 
very sick that day,' 



2.2.8 Complex verbs 

As noted in the sum?i^ary of the English cbhstru(2tions , this 
category includes sentences which have two or more verbs in the mam 
clause. The first, type of verbs to be disjplayed are in the aubjunctive 
mode, which are usually part of « ctependent clause. For example, the 
subjunctive is used when the agent in the main clause expresses the 
intention of influencing the subject of the dependent clause, or when 
the main clause contains an opinion or an emotional reaction to an 
action in the dependient clause. Examples of subjunctive usage; 
Quiero que Marfa venga. maflana, 



'1 want Maria to come 
* tomorrow. ' 



Les pidieron que se ^aXIar^n . 



'They asked them to be qujUit . ' 



Terao que la maestra est e enferma. 'l*m afraid that the teacher 

may be sick. ' 

Next in the display is the paraphrastic future; ir ^ 'to be going to' 
followed by an infinitive phrase, such as, Voy a com prar^me4iclna , 'I'm 
going to buy medicine.' It compares directly with 'going to' in 
English. 

Included under 'Progressives' are those verbs affixed with -an do 
or -iendo, the present participle, and which have any one cf a number 
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of conjugated verbs as their auxiliary. The rnov*e common of such 
auxilWr<ies are?: e star 'to be^' smdar 'to go around' (colloquial), ir 
•to go,Vand venir 'to come.' Often, the. participle gives the sentence 
abided information as to the manner in which the action was taking 
place, as in, Iban corriend^-s^la casa , 'They went running to the 
house.' Both the auxiliary and the progressive participle will be 
underlined in the display. 

The verbs shown as 'Modals' are verbs that precede infinitives 
and are semantically like English modals, although they do not act 
syntactically as verbal auxiliaries as modals do in English, e.g., 
moving to sentence-initial position in questions (Sub ject-Aux. 
inversion), as in, 'Would you mind . . .?' Rather, these verbs are 
conjugated as the main verb in the sentence and behave syntacti'jally as 
the main verb. However, a coraparisofi may be made between thi.s class of 
verbs and the so-called semi-modals in English, such as gorma (going 
to), hafta (have to), wanna (Want to), which also take infinitive 
complements: 

poder *to be able to' . can 

deber ' 'to ought to' should 

necesitar 'to need to' should 

tener que 'to have tn' must 

Other meanings traditionally associated with English modality may be 
expressed by verbal suffixes, e.g., -ria 'would* as in hablarfa 'would 
talk,' or set phrases, such as puede que , 'it might be that,' tal vez 
•maybe,' quizas 'possibly, maybe.' Under the classification 'Modals' 
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for this display of constructions, we present only the previously 
discussed infinitive modifier type. 

2.2.9 UBgation 

Negation in Spanish is different from English in that, in 
addition to the negative word no occurring before the verb, any other 
elements in the sentences which are part of the negation must be 
negative as well. While English has something like negative concord in 
sentence such as, *1 don't, want an^' (the positive request would be, 'I 
want some,' not, 'I want anir ' ) , in Spanish, the negative word usually 
begins with an -n, such as in, 'No quiero nada , ' or, 'No busco a 
nadie. • As in English, negative words may q^cur in a sentence without 
corresponding negation of the verb, as in Nadie me hablo , »No one spoke 
to me.' Unlike English, the negative no in Spanish is always a 
separate Word, it cannot serve as a bound morpheme, such as the 
contracted of didn^-t . Examples of both verbal negation and 
negative lexicon will be displayed in the inventories for the children. 

2.2.10- Que s t iofi- Cor^ma t i o n 

Two types of questions will be noted here, the first, those 
utterances which contain an interrogative word. The more common 
Spanish interrogatives are listed below: 

por que ; 'why' 

cuando 'when' 

como 'how' 

quien 'who' 
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cual 'which' 

para que - 'for what reason, to what purpose' 

que 'what' 
When the words above are used in questions, both direct and indirect, 
they have an orthographic accient over their phonetically strl^ssed 
vowiel. When these words are used to introduce relative clauses or 
adverbial phrases, they have no accent. Only their interrogative 
function will be displayed here. 

Another way to indicate a question is with final rising 
intonation. Sometimes, the intonation alone is sufficient, such as the 
Spanish echo question, z.eh? , similar to English, huh ? or hmm ? Of 
course, whole declarative sentences* may be made questions by a rise in 
intonation. 

2.2.11 C omplex syntax 

F:Lnally, we note some of the more complex constructions used by 
the children, such as the use of subjunctive clauses, 'why' clauses^ 
sentence conjunction showing cause-effect or simply temporally 
subsequent relationships, clauses with comparisons or similies, and the 
like. The list presented here does not attempt to be comprehensive, 
and it is expected that the reader will find other examples of complex 
syntax and efforts at expressing complex semantic content in other 
categoriers as well. Here we can only hope to suggest the linguistic 
resources found in the productive competence of the children at this 
point. : 

llJu 
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fi3 Orthographic Conventions £ot^ These. Displays 

• Although for the most part, the tradi tional 'orthographic and 
spelling conventions have been used ±n representing the children's 
speech in these inventories, the utterances displayed here were taken 
from natural conversation, and the interactive nature of such 
conversation may be reflected in some of these utterances. i\ re-start 
of an incomplete utterance will be indicated by a dash (— ), and a 
pause will be shown by a comma. The comma will also be used 
conventionally, such as after terms of direct address, or to separate 
members of a series of like items. Some writing conventions will 
follow Spanish usage. In Spanish, direct quotes are preceded by a 
colon and are not contained in quotation marks as they are in English, 
in titles of books and stories, for example, only the first word is 
capitalized. 

Further, the Mexican Spanish used by many of these children 
reflects pronunciation, morphology, and lexical usage common to that 
region. Some words or usages are not covered by the rules for 
conventional orthography in Spanish, and will be represented in the 
inventories as they were used. Tor example, the common way to express 
*only* in this variety of Spanish is nomas and not sol© or solamente . 
It appears to be treated as one word by the speakers in the community, 
and is written as such here. Other words which are different from 
conventional orthography are £03 for £ue3, ^ and ^ for jaama and 
pap^ . Pa' the reduced variant of £ara, is written with an apostrophe 
in the inventories. Morphological differences include the ending for 
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the second person fan^iliar form of preterite tense verbs, where -it^ 
or istes is used rather than the -iste ending which traditional 
grammars prescribe. Such linguistic variants are represented in the 
children's utterances as they occur; they are not errors of Spanish. 
Where there appears to be an utterance not consistent with those for 
the adult grammars of the community, or where context (which we have in 
the transcripts from which these inventories were taken) shows an 
utterance to have been ungrammatical , the utterance is followed by a . 
. + Missing words or morphemes, i.e., se^ents which should be 
included to make the sentence grammatically correct, are indicated by 



3.0 LANGUAGE PROFILES OF INDIVIDUAL SUBJECTS 

in this section of this report we present profiles of the subjects 
in terms of their English and Spanish language abilities they exhibited 
during the first few months of our fieldwork with them, in July of 
1981. AS has been stated previously, this was a se^ion which elicitad 
Picture description and storytelling from the children in interaction 
With the researcher and their peers. The constructions selected were 
intended to be a representative subsample of the children's output 

during these sessions. 

As there are sixteeS children in th^ Spanish-English sample, the 
profiles are grouped according to age, with the younger children (aged 
3.8-5.6) first, the middle children (aged 6.9-7.6) next, and the older 
children (aged 8.7-9.8) last. It is expected that this order of 
presentation will make it easier for the reader to compare abilities 



across children of the same age group. The prose summaries of each 
chiid^s production in English and Spanish is presented firsts followed 
by the schematic presentation of the constructions inventoried in each 
language, which provide the examples for the summaries. 
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3 . 1 Younger _ Children 
Ages 3.8-5.6 
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3.1.1 TM. Age 3.8. Grade Pre-K. LAC-Sufcurban 

Salary of TH's English . In English, TM appears to be acquiring 
all the essentials, even at the age of 3-8. She correctly produces a 
number of articles, and pronouns. She shows c5rrect adjective 
placement, a number of prepositions, plural iorphology, and present and 
past tense verb morphology. She can use copuiar constructions, as well 
as more complex verb tenses exemplified by the use of semi-mddals, and 
progressives. It is unclear, however, whether her use of modals is 
seSantically appropriate (I eould go to school right now). She even 
uses a get passive construction, once with a correct past participle 
(got cut) once incorrectly (got bleed ), which may indicate that she is 
still sorting out the forms. Syntactically, she keeps to simple 
Subject-Verb-Object order, varying it post-verbally with predicate 
adjectives, locatives, or time expressions. She will correctly omit 
the subject m direct imperatives ( Get out of here). She appears to 
conjoin noun phrases rather than spontaneously using a plural in the 
sentences displayed as 'Complex Syntax' (the seat and then another 
seat ) . 

Summary of TM's Spanish . In Spanish, TM d5es not offer as ouch 
evidence as she does in English that she is well on her way to knowing 
all of the essential rules. She s^ows evidence of a feminine definite 
article (ia) , and a masculine indefinite article (un) , but no evidence 
of gender or number agreement (§40 horsis; un mosca). She produces a 
limited 'number of subject and object pronouns, but has a surprising 
variety in the 'Demonstrative' category. The adjectives she uses are 



f t 



105 

preposied because she has borrowed both adjectives and noans from 
English to insert in her Spanish sentences (Tiene an brown truck; Tiene 
un ^ yeUow truck). She shows evidence of present, preterite, and 
reflexive verb forms, but no imperfect past tense. She can use the 
periphrastic future ( ir a + Verb), but does not exhibit the subjunctive 
or modal verbs. She uses ser correctly to show possession or a 
permanent attribute, but her use of estar to show temporary location is 
incorrect because hay is preferred in those constructions ( Esta una 
aquJ adentro . . .). She does not show evidence of negation beyond the 
use of no, and, other than que , relies on intonation rather than 
interrogative words to indicate questions. In sum, her Sjpanish 
language development appears to be secondary to her English language 
development. 
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Engl ish/TM 



TM, Age 3.8 » Pre-K, LAC-SUburban 



Cons t ruct i on 
ARTICLES 
Def in i te 

I ndef i n i te 

Demons t rat i ve 



Page/^urJt Exampi e « 



1/12 
2/8 

1/1^ 
1/22 

2/6 



In the house, 
iUeL boys . 



A bi'gger^ + 
It's B boy . 



Xk\s- one don^t got one.+ 
Put ihat toy in back. 



PRONOUNS 
Subject 



Possess I ve 



Object 



Demonst rat i ve 



I ndef in i te 



4/6 

1/2 

1/22 

6/1 

5/9 

8/14 
8/22 
10/12 

7/22 
10/12 
1 1/6 

6/1 

7/13 
8/8 

2/6 



She's getting the Tic Tac Toes. 

T pi eked up toys . 

Tt ' s a boy. 

They open the thing. + 

FTe ' s fa 1 1 ing down . 

Hy baby toys . 

I have dress . 

My mother is gdhna take me. 

They're gonna get 

My mother is going to take me. 

I hurt 

Open this , that_-, and then^he opened 
that 

That ' s the rea 1 way , liar. 
One of ^at 

This oae don't got one . 



ADJECTIVES 
S i mp 1 e 

Compa rat i ve 



3/1 
7/13 
8/12 
8/26 

1/14 



dust one house. 

That's the rea 1 way, 1 iar. 

My baby toys. 

It's big right now. 

A bigger. -f 
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Engl ish/TM 



£ons^t ract ion 



PREPOSITIONS 



Page/turn Example 



1/2 

1/^4 

5/9 



I p I eked U£_ toys . 
--put that toy -{£- back< 
Get o u t -ot there^ 
He ' 5 f a 1 1 I ng down . 



PLURALS 
Regular 



2/8 
2/10 



The Boy^: 
Two-S^ _ ' _ _ 
The flowers . 



I rregul ar 



6/20 



Hy feet 
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VERB FORMS 
Copu 1 a 



Present Tense 

have/ got 

Past Tense 
regul a r 
i rregul a r 



1/22 
2/16 



3/1 

6/1 
10/^ 

8/22 
2/6 



1/2 

9/16 

9/lS 

11/6 

11/10 

11/6 



1 1 ' s^ a boy . 

1 1'£ just a bike. 

That ' s_ -'a cup . 

They'_r£ in here. 

That has to be the door. 

Get out of here . 
They open the thing. 
They h i t me . 

J have my dress. 

This one don ' t -got- one . + 



I p I ck^ op toys . 



I f e t L down . 
I got cut . 
j bit ctiy leg. 
He -bl eed 
I hur t i t . 



COMPOUND VERBS 
Progress i ve 



1/6 
2/20 
l*/6 
5/9 



Eat i ng . 

Re IS doing that CLip.+ 

She' s gett ihg the Tic Tac Toes 

He ' s fa 1 1 i ng down. 
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Engl I sh/TM 



Construe: t^joxi 



Semi -moda 1 s 



Modals 



Page/turn Example 



7/22 
8/10 
8/2^ 
10/12 

3/1 

7/20 
10/2^4 



They ' re gorijia get me. 

j ' m gonna eat that. 

j gonna go dance right now. 

My mother i s gonna take me. 

That has to be the door. 

J could go to McDonald's right now. 
My mother can go school right now.+ 



NEGATION 
Do support 

IDIOMS 



2/6 
7/13 



This one don ' t got one.+ 



Cut It outl 



COMPLEX SYNTAX 



2/20 
6/1 



The seat and then another seat. 
Open this, thot, and then, he opened 
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Span i sh/TM 



TH, Age 3.8. Grade Pre-K, LAC-Suburban 



Construction " 
ARTICLES 
Def In i te 

Indef ini te 



Page/^u4'-a- fxarop-la 



12/2 
17/15 



1^/16 
15/^ 
18/1 1 
19/13 



ta agaa .+ 

Se cayo troca.+ 

Un poi lo aquf. 
tin casa.+ 

Este, mi apa tfene un_ truck. 
Esta un mosca ahT.+ 



PRONOUNS 
Subject 
Pos sess i ve 

Direct Object 
indirect Object 
I ndef in i te 

Demons t rat i ve 



1^/2 

13/2 
1^/^ 

19/15 

19/15 
18/7 

3/2 
13/^ 

]M/22 
15/6 

16/^4 



Yo voy a 'cribir.+ 

Eso es mTo . " 

Porque es de mi- apa. 

Esta una aquT adentro pa' tenlo> 

Me va a comprar mi horsie. 

Esta una aquT adentro pa' tenlo 
Mi apa tiene otro . 

Es& es mTo. 

Con estas- . 

Mi apa me compro esta . 

^ Esto ? 

lEsa-? 



ADdECTI VES 



18/15 



19/19 
19/18 



Tiene un brown truck. Tiene un 
yel-lavjL truck. 

i'Ta sola? 



PREPOSITIONS 



Possessive de 



1^/10 
19/15 
1^/1^ 



Porque me ca igo de_ al 1 a.+ 
Esta una aquf adentro pa ' 
Con estos . 

Porque es de mi apa. 



lib 



Construct i on 



PbURALS 
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Pa^e/tu^rn 

13/25 

14/20 



Span I sh/TM 



£^amp-] e 

todas_. 
Con estbs^. 
Estos dos. 



VERB FORMS 

Simple Present 

Preter f te 
Ref lexi ve 



1^4/18 

16/22 
18/11 

1^4/30 



14/22 

14/10 
17/J7 



i'H sola? 

iQue es estd? 

Mi apF "t I ene un truck. 

Porque me r.a t go de al 1 a.+ 

Se c^yd la troca. 

Ml papa me comp r-6 esta. 

Porque me-calgo de alia. 
Se cayo la troca. 



SER/ESTAR 
Ser 

Estar 



13/2 
14/^ 
16/22 

19/13 
19/15 



Eso es_ mTo . 

Porque es_ de mi apa. 

iQue es_ esto? 

Esta un mosca ahT.+ 

Esta una aquT adentro pa' tenlo.+ 



COMPLEX VERBS 

Periphrastic Future 



14/12 
14/6 



Yo voy a 'cr i bi r (escribir) .+ 
Me va^-comprar mi hors i es .+ 



NEGATION 



14/8 
14/12 



Na aau i . 
De aquT no . 



QUESTION FORMATION 
I nterrogat i ves 
I ntonat ion 



16/22 

14/18 

15/6 

16/4 



iQue es esto? 

iEsta sol a? 

lEsto? 

lEsa? 



COMPLEX SYNTAX 



19/15 



Esta una aquT adentro £a^__tenjo_. + 



11 i 
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3.1.2 RT, Age M.Bj Grade Pre-K> OG>.Subupb^n 

Summary of RT^ i English . At the age of 4.8, RT shows good 

progress in the basics of English grammar, although there are some 

errors in this learning phase. He does not exhibit the, full complement 

of articles, although there ar^e a variety of pronouns in the correct 

forms for subject, possessive, object, demonstrative, and definite 

usages. He has correct pre-nominal adjective placement ( one boy; the 

black one), knows the comparative suffix -er, and appears to be 

acquiring prepositions, although there is evidence that in/bn may not 

be distinguished yet (swinging in the ladder). Pluralizatibn does not 

seem to be a problem, nor do simple verb tenses, although there are not 

many produced in this session. The more complex tenses, such as the 

-^.i _ 

progressive, serai-modais, and modals appear to be in place, although 

there is occasionally omission of an auxiliary (He 0 going . . .) or 

present tense morpheme (. . .he need 0 to go). He does not show as 

extensive a command of subordinating and coordinating devices as he 

does in Spanish, displaying only because and and -then in this session 

under 'Complex Syntax'. He attempts topicalization, twice with 

inanimate subjects, but copies the subject incorrectly with an animate 

pronoun (And then the bus, he need to go; . . . because the car, he 

5ouid crash). He does not exhibit the facility either with formal 

grammar or with storytelling technique that he does in Spanish. 

English is clearly a weaker language for RT. 
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Summary of RT^s Spanish , RT*s command of Spanish is very 
impressive for a child of i|,8. He seems to have no problems with the 
correct use of articles--def inite , indefinite, and' 

demonstrative—including the rules for gender and numbetr agreement with 
the hbiihs they precede. His correct production of pr*ohouns in the full 
complement of grammatiil case relationships is also notable • He 
correctiy places the adjective post-nominally (gorro verde; pelo 
^3.anco ) , exhibits consistent use of pluralizati on rules^ although 
sometimes dialectal variants (unos papa ses ) , and employs a number of 
varied prepositions correctly. His use of verbs also diemdnstciates good 

progress in his native language. He seems to have present, pneterite, 

f _ - 

and imperfect verb tenses in control, except for a few irregular, stem 

changing verbs (se dormleron ) > Verb usage, as exemplified by the 

correct use of reflexives and ser is correct, although some learning 

still needs to' take place in the case of estar (. . . e3taba el pelo 

bianco-. . . +) . He exhibits competence as well in a number of complex 

verba] constructions,, such ^ the subjunctive, periphrastic future,. 

progressive and modals. His command of complex syntax includes 

temporal coordination (y luem . . subordination (. . • porque ya 

era noche), purpose diauses ( p a * q ue lo curaran), and" appositive 

relative clauses (. . . el -mufleco , el xiue tenia la escoba . . .)• This 

excellent command of formal grammar is completed by the rhetorl'tral 
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devices he uses as a storyteller^ such as quoted speech (Nomas dijo: 
ique pas6 alii?) and the rhetorical question to emphasize a point 
(. . . porque si no, icomo lo queria curar?). PT is clearly an 
exceptional Spanish language user. 



ERIC 



Engl I sh/RT 



RT, Age ^.8, Grade Pre-K, OC-Suburban 



Cons t ruct fon 
ARTICLES 

i 
1 

Definite V 
Demons trat i ve 



_p_a^/tQrn ExaapJ-e 



11/16 

5/23 
17/9 



And then the bus, he heed to go.+ 
That one. 

--The girl friend of t h I s one . . 



PRONOUNS - 
Sabj^t 



Possess I ve 



Object 



Demons trat \ ve 
I ndr f I n I te 



9/7 
6/9 
6/3- 

7/8 
1 1/20 



9/10 

11/1^ 

13/5 

19/9 

9/21 

11/1^ 

6/13 

5/23 
17/9 



I know. J_ know. 

' Cause she was swinging in the ladder. 
. . . and then he^ go to — go in the 
back .+ 

The^ were running* in the ladders. + 
Hey, you knoW'that? 



I know brie girl. Her name I s . . 
I know what h i s girl friend . . . 

. . . he want to:^give XX to him.+ 
. . . and then 1 tie her up. 
Me . I'll show you . 
He" got 

. . . to give it to h j m . 

She was running 1 ike t h i s and . . 

That otie . 

--The girl friend of this one . . 



ADJECTIVES 
S i mp 1 e 



Comparat i ve 
PREPOSITIONS 



7/^ 
17/3 



12/25 



6/9 



7/1 

7/8 



Walking with one boy. 

The mom, the black one, he's going 

to more food .+ 

He going faster because the car . 



'Cause she was swinging Jji the ladder, 
gal king wi th one boy. 
To the bus; . 

They we're running J_a the ladders. + 



i2i 
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Eng] ish/RT 

Construct lon Page/turn Example 

PtURAtS 

Regular 7/8 They were rty^n i ng i n the ladders^. 

6/3 The''boys_ is — are talking . . . 

VERB FORMS 

Present Tense 6/3 The boys is--are talking and then 

he -32. 

11/20 Hey, you know what? 

11/22 And then I think — 

have/got 9/21 He ^ lt.+ 

Pas t tense , 

regular 11/14 He stayed up. 

irregular 6/17 She fel 1" down. 

11/12 He went and then the bus.+ 



COMPOUND VERBS 
P rogress I ve 



Semi -moda 1 s 



Modals 



6/3 

6/7 

7/8 

17/1 
17/3 
11/16 

12/25 

19/9 



iCause she was swin^ i-ng in the ladder. 
The boys rs-- are -ta1ici4^ and then he 

go to-- ' ___ 

And the cars comipg right there 

atid . . . _ 

They wer^ j^un ni n g in the ladders. ■t' 

He fflj^i^g ^9_^3t^+ 

And then, the food is going to be good. 
And then the bus, he need to go.+ 

He going faster because the car he 
could- crash. + 
I 'XI show you . 



COMPLEX SYNTAX 



12/25 
11/12 



He going faster because the car he 
coul d crash .+ 

He went and then the bus.+ 



I2i 
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Span I sh/RT 



RT, Age ^.8, Pre-K, OC-Suburban 
Const ruct4w Page/turn 
Noun Phrase 



Example 



ARTI CLES 
Def i n i te 



I ndef 1 n I te 



Demons t ra 1 1 ve 



1/3 
6/) 1 

3/1 

6/11 
1/1 



5/2 
7/11 



Y lue|b_el arbdl se--se i ban a 
vaer Ias" TTbjas . 

Y 1 uego 1 os hifios ^'"[eron a la 
escue 1 a y 1 uego 11 sgar9'^ .^f^ tarde . 

Y luego, am, le — l^.^^caron toda 
ia sangre y fueron aj_ doctor. 

Un dTa, ah, onos n i nos iban a 
venirala-- 

Y luego on dTa habTa una casa 
blanca.+ 

iNomas ese cuento y ya? 

Tu dijfste que Tbamos a jugar 

gste juego. 



PRONOUNS 
Subject 



Possess t ve 
Object 

Indirect Object 



I ndef in I te 
Demons t rat i ve 



25/17 
7/11 

3/1 



3/1 
2/1 

3/1 
3/1 



25/17 
26/8 



Y tambien quLero uno , 
Xfl^dijiste que Tbamos a jugar 
este juego. 

Y luego se tenTa que sentar en 

el bafio, e 1 1 a porque si no, icomo 
lo querTa curar*^ 

Y 1 uego su mar i: If- hab 1 aba pa ' 
que le cbrtaiba el pelo, 

Se tehTan que iestar aquT en el 
baPio pa* que curaran. 

Le [ban a cortar los pantalones 
i^ el Ids . 

Y luego ya su mama le hab 1 aba pa* 
que le cdrtaba el pelo. 

Y yd tambien quiero uno . 

Y luego unos estaban patinando 
con esto , ... 
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Span I s h/RT 



Cons-t r u c U on Eag-e-Z-ia r-n 

ADJECTIVES i/5 

1/1 

3/1 



Exa mp 1 e 

El que tenfa el gorrb ve rde , 

. . . un dTa habTa una casa 

bl anca . . . 

. . . pero estabc. el pelo b_l_anco^.+ 



PREPOSITIONS 



2/1 
2/ 1 8 
6/1 1 



Se tenTa que estar aquf en_ e 1 

bano pa' que'lo curaran. 

y luego que yo tenTa que curar 

con una t da 1 1 a . 

Y luegb lbs ninbs fueron a_ la 

misa y luego que lbs nihos ya 

vinieron de la misa y llegaron 

ya de noche. 



PtURALS 1/3 Y luego que el arbo.^, se iban a 

vaisr 1 a^ hoja£_.+ ^ 

26/8 Un dTa habTah Linos papa-se£ porque 

andaban en la nieve y luego ahT 
habTa arboles y . . .+ 

6/11 Ya era hoche y luego se dormieron 

las nif^as v 1 o^ ninos.+ 



VERB FORMS 

Simple Present 

Prete r j te 
regu 1 a r 



8/1^ 
25/ P 
6/1 1 



3/6 
2/18 



i r regu 1 a r 



/5 



1/5 
6/1 1 



I mpe r f ec t 



6/n 

26/8 



3/1 



Yo tengo unb. 

Y yo tambien qu i ero uno. 

Y ya es todo. 



Y luego cuando le co rtaron el 
pelo . : . 

Uha--un dTa, yo me pegue en el 
bano, y luego me sal io sangre. 

Y luego el muf^eco, el que tenTa 
la escoba, nomas d > jo : Ique paso 
ahT? y luego . . .+ 

Y d [ jeron : sT, y luego se fueron . 
. . . Ya era noche y luego se--se 
dormi e ron las ninas y los ninos.+ 

iJnos n I nos i ban a ven i r porque 
ya € ra de , . . 

Un dia habTa n unbs papases porgue 

andaban en 1 a nieve y luego ahi 

habTa arboles y . . 

... . pero es tab a el pelo 

bl anco 

Ya era hoche. 
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Construction 
Ref 1 exi ves 



Page/turn 
2/18 



6/11 
2/17 



3/1 



Span ish/RT 



Example 



Y j Liego qae, que dijo la hi ha 
mahana vas a a 1 i v i a r cuando 
te ^duerroas . 

Ya es hora de venirse a la escuela 
Un dTa yo me pegue en el bano y 
luego me sa 1 io sangre . 

Y luego se tenTa que sentar en 
el bano . . . 



SER/ESTAR 
Ser 

Esta-p 



6/1 1 
6/1 1 

2/18 

3/1 



Ya era noche . . . 
Y ya e£ todo. 

Se tenfan que e£laJL aquT en el 

bano . . . 

Pero estaba el pelo blanco» . 



COMPLEX VERBS 
Subj unc t i ve 



Periphrastic Future 



Progress i ve 



Moda .1 5 



2/18 

2/18 

2/18 

1/5 
26/8 

2/i 
2/8 
8/15 



Y luego que, que dijo [a nina: 
mahana te vas a aliviar cuando 
te due r.nas . 

Se tenTan que estar aquT en e\ 
bano pa' que lo cucaran . 

Y luego que, que dijo, la n i ha : 
mahana te vas-a^ i via r cuando 
te dUermas ^ 



dijo, ya nos^ vamos a 



y ^ndaban patinand p en la 
riieve, y luego unos es taban 
pa^inandQ con esto . . . 

Se tenTa que estar aquT en el 
baPio pa' que to curarah. 
Y luego que no tenTa que curar 
con una toa 11a. 

Tu me tienes que qurtarme uno y 
yo te t engo que quitar otro. 



l2ij 



fjonst ruct ion 
NEGATION 

QUESTION FORMATION 
I nter roga t i ves 



COMPLEX SYNTAX 



Span I sh/RT 



Page/tu-rn £xanip1 e 

3/1 . : porque s! no_f icomo lo 

querTa corar? 
8/10 Tu na tienes que decir a niT.+ 



3/'I . . . porque si no, I como lo 

querTa cura r ? 
]/5 Nomas dijo: ^. que paso ahT? 



6/! 1 
6/11 

6/1 1 

f/17 
2/17 
1/5 



I nos i ban a ven i r-- 
la escuela, porque 



Un dTa uhos n 
i bah a i rse a 
ya era hora . 
Y luego lbs nfnos ya ILegaron al 
bus y fueron en-jel bus y luego 




Y luego se fueron a la casa y__ 
luego se vin reran pa ' — se tenTan 



ixie ya era noche . 



pegue en el 



bsfio , y luego 



tenTan 



que estar aqui 
g_ue 1 o curaran . 



Se 

bafio pa 

Y j oego el muheco, el 
la escoba , 
ahT? 



en e 1 



que tenia 
nomas dIjo: ique paso 
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3.1.3 GH, Age 5.0 ^ Grade-Pr^KT-SBC-RuPal 

Summaf^V 6f GHiS-English and Spanish . In English, GH could not 
perform the picture-description/storytelling task requested of her. 
She could not cocaprehend the instructions for the task when given in 
English, nor could she respond in English when they were explained to 
her in Spanish. Therefore, we have only a Spanish sample for her. 

At the age of 5.0, GH appears to communicate well in Spanish, 

although she is not extremely talkative. She produces articles and 

' . _ 

their inflections for gender and number, arid pronouns in the full ; 
complement of grammatical cases--sub ject , object, indirect object, 
possessive— as well as demonstrative (£se, eso) . She correctly uses 
the passive se, when ho animate agent needs to be expressed (Se hace 
hoche . . .). She appears to know piuraiization rules, a number of 
prepositions, and gender and number agreement in her use of predicate 
adjectives. Simple verb tenses do not appear to be a problem, ..although 
she produced only present and preterite in the session. Her use of 
reflexive verbs arid ser and estar also show ho jDroblems. She appears 
to be acquiring the complex verb us.iges, such as the subjunctive, 
periphrastic future, progressive, and modals. She shows coinmand of two 
negative forms, no and nada, and the interrogative word, ^ue, (igue 
estas haciendo?), which she can also use as a subordinator (; . . £ue 
comprar). Other examples of her complex syntax are a temporal clause 
( Cuando se acaben esos . . .) and a comparative clause (Mira esta como 
esta de la cara). As she was still a pre-schooler when this sample was 
taken, and the' task was unfamiliar to her, she did not speak as freely 

7 9 
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as she might have otherwise. From this sample, we can only conclude 
that there are no serioas deficiencies in her Spanish language 
development. This is not the conclusion we would reach from her mean 
BIMt score, however (p. 78), which would put her in the Non-Spanish 
speaking category. As can be seen from the constructions she produces, 
she can indeed communicate in Spanish. 



12u 



122 



Span I sh/GH 



GH, Age 5.0^ Grade Pre-K, SBC-Rural 



Construct!^ 
ARTICLES 
bef i n I te 



Page/turn Exampi e 



1/1? Con ra mano. 

5/26 Y la, t iene p^ltano y jja 

manzana y 1 as flores. 



PRONOUNS 
Subject 

Possess i ve 
Object 

Indirect Object 
Demon St rat i ve 

Passive se 



2/1 I 
16/2 

8/k 



9/26 
8/4 



5/^ 
13/16 

5/9 
6/23 



6/23 



v?» agarre tres. 
Fs"ted le est! diciendo. 

Yo tambien me los lavo con nn^ 
cepi 1 lo. 

y a mi no. 

Yo tambten me los lavo con mi 
cepi 1 io. 

Eli le dice a Carlos: Calo, asT 
Mama Xe va a ayudar. 

Ese no. _ 

Cuando se acaben Ssos van a 

jugar y corren bieh pronto. + 

Se hace noche cuando sb^ acaben 

^asos . . . 



ADJECTIVES 



12/13 
15/7 



No est! bonlta. 



La ropa tambien bien mo j a da ■ 



PREPOSITIONS 



1/12 

5/^f_ 
15/2 
1/22 



Con la mano. 

Eli le dice a Carlos : Calo, asT 
Mira Ssta como esta, d<e la cara. 
mujer. 



PLURALS 



5/26 
14/6 



. ; ; la manzana y las. flores . 
Fr i jol es^ son • 



VERB FORMS 

Simple Present 



15/2 
5/26 

5/4 



Mira esta como esta > de la cara. 
Y la, thene el platano y la 
manzana y las flores. 
El? le dice a Carlos: Calo, asT 



i20 
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Cons^J^DCt J-on 
Preter i te 

Ref lexi ves 



Page/tora 

2/i i 
15/20 

6/19 



Spanlsh/GH 



Examp ] 



Yo ya agar re tres. 
Yo ya acabe . 

Yd tambien m£ lavo con mi 
cepi lid. 

Luego que se due-rman > 



SER/ESTAR 
Estar 



10/10 
1^/6 

12/13 
13/19 



Es leche. 
Frijoles son . 

No estl^ boh i ta. 

Yo ya estoy cansada. 



coMPtEX v:rbs 

Subjunct i ve 
Periphrastic Future 

Progress i ve 

Modal s 

NEGATION 



6/19 
6/23 



5/22 
9/19 

12/15 



12/6 
6/11 
12/13 



Luego que se due rmar^ . 

Coando se acaben esos van_a 
lugar y corren bien pronto. + 

tomiendo platano. 
Anda Jugandd . 

No quiero e^tar allT. 



Yo ya quiero ese. 
Nada . 

No esta bonita. 



QUESTION FORMATION 
I nter rogat i ves 

COMPLEX SYNTAX 



15/16 



6/23 
15/2 



IQue estas haciendo? 



Cuaftdo-s^e^acaben esos van a 
jugar y correr bien pronto. 
Mira ^-^ta como esta de cara 
Para ver quC comprar . 



13 



12^ 

3*K^ HR, Age 5.6 ^ Grade Pre-K^ LAC-Urban 

Summary of MB^s English and Spanish , At the age of 5.6, MR 
seems to be developing well In Spanish, his native language. He was 
not able to understand or respond to questions pjsed to him in English, 
so the Sjpanlsh sample was the only one that was ta'.en. He demonstrates 
a command of masculine , and feminine definite and indefinite articles, 
indicating knowledge of gender and ncanber agreement. He produces a 
number of pronouns in several, although not all, grammatical 
categories — subject, object, indirect object, demonstrative. He 
exhibits correct adjective placement, shown here as the adjective of 
quantity precede^ tne noun (Y habfa mucha agua). He appears to be 
acquiring prepositions, and demonstrates application of the rules for 
pluraiization- He shows knowledge of the simple present and Imperfect 
verb tenses^ and several Instances of the semantically complex 
reflexive, as in the true reflexive (Se esta bafiando) , and as in this 
optional reflexive often used with verbs of consumption (Se la van a 
comer ) . He shows evidence of the imperative, ser and esta^ , and 
complex verb constructions such as the periphrastic future and the 
progressive, of which there is great variety. He demonstrates 
knowledge of reveral Interrbgatlves ( para que , eual, qui ) , and also 
conveys questions by intonation. He does not appea/* to have any 
problems with communication in Spanish, although his BINL placement 
level would erroneously place him in the Non-Spanish Speaking category 
(p- 78). 
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Span i sh/MR 



MR, Age 5.6, Grade Pre- 
CoPStCQC^i on 



ARTICLES 
bef i n I te 

I ndef I n I te 

PRONOUNS 
Subject 

Object 

indirect Object 
Demonst rat i ve 



LAC-Urban 
Page/turn 



lk/]k 
33/15 
33/15 
33/21 

15/15 
16/7 

12/19 
13/20 
31/16 

2^/1 I 
2^/16 
32/11 

13/20 

13/20 

25/5 

25/9 



tos n I fios estan comprando . 

Se esta tallando ra cara. 
En e 1 baho. 

Es una escuela . 
Un poste. . 



Yo le pregyntQ. 
Yo no me se ese . 
El la. 



Las V I endeh todas . + 
Se 1 a van a come r . 
Yo no^ me 1 os' se. 

Yo le pregunto. 

Yb no me se ^se . 
Fa 1 ta esa_. 

iPalta e-stas o esXas?+ 



ADJECTIVES 



33/17 
32/13 



Y habTa mucha agua. 
Ro I d . 



PREPOSITIONS 



2/6 

2/S 

16/1 

30/25 

33/21 

33/2A 

8/15 



Voy a andar en^ escuela. + 
Voy a andar £ escuela. + 
fie aquT. 
ton ropa . 
£n el bano. 
£n" una pi 1 a . 

Estan sertados en sofa.+ 



PLURALS 



2^/11 
30/13 
2^/1^ 



Las vienden todas^.+ 

AqlTT hay palos. 

Los nihos_est¥n comprando, 



13^ 
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Span I sh/MR 



Const ruct4-on 
VERB FORMS 

Simple Present 



I mperf ect 
Ref lexi" ve 



I mpera t i ve 



Page/turn 



12/15 
23/)^ 
30/13 
31/3 
32/1 1 

33/17 

33/12 

9/13 

33/15 

2^4/16 

32/n 

31/1 



Exampl e 



Yb 1 e pregim4o . 
Qu I erd a g a r r a r a 1 go . 
Aqu T hay p^5 1 os . 
Luego t_ijen;ijn_ pelo. 
Yd hd me los se . 

Y ImbT-a- mui:ha agua. 

Se est a ^ P i ando . 
Ya me-canse: 



Se esta tallando la cara. 
Se la van a comer - 
Yo no fse los se. 

Tu no dJ gas ■ 



SER/ESTAR 

E-star 



15/15 
33/6 

8/15 



Es una escuel a . 
Es bl anco. 

Estan sentados en sofa. 



COMPLEX VERBS 

Periphrastic Future 

Progressive 



NEGATION 



24/16 
2/6 



23/12 

2^4/1^4 

2^/20 
33/12 



]i4A 
26/6 
31/1 



Se'^la van a c omer 
Voy 



en escaei a ,+ 



AquT est! vieodo que hay.+ 

Es ta h i nc a do . 

Los'nfPios es-iSn comprando , 
SaCl ^nda diciendo . 
Se a s-t a - ixafian do . 

i 

Yo ao se. 
Ya no f a 1 ta . 
Tu no digfis. 



QUESTION FORMATION 
I nter rogat i ves 

I ntonat ion 



32/2 

15/21 

20/21 

25/9 
1^/9 



^ Para que ? 
I Cual ? 

2. Que hay aquT? 

iFalta €stas o estas?+ 
iEh? 



13. 



3.2 Middle Children 
Ages 6.9-7.6 



) 



13. 

ERIC 
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3.2.1 LA, Age 6,9r ^rad ^^t^-bC»Sufeurfean ♦ 

Summary of LA*s EnRiish . In English ^ LA, at age 6.9 f. does not 
s^em to be able to express herself grammatically nor fluently. She 
displays some articles— definite, indefinite, and demonstrative — but 
does not use them in great variety. While she shows evidence of 
pronominal forms, subject, for example (He going run-f ) , or possessive 
( She's dress . , ,-f; The boy- is wash their teeths-f), and demonstrative 
(. . . and this? ) , she uses the sub ject pronoun incorrectly with the 
possessive suffix »s, and makes th^ possessive adjective agree with the 
following noun as in Spanish. She pi"ocluces only a few adjectives, 
exclusively color terms, and does not produce many prepositions, , She 
demonstrates her awareness of the use of Wh- words in questions, but 
will often omit the auxiliary verb in question formation (Where 0 the 
kid going?+), or will fail to invert the auxiliary and the subject 
(What he^s doing?-f). She demonstrates command of the regular 
pluralization rule, but seems to be having trouble with the irregular 
forms (. • • their teeths- f). Although she produces present tense forms 
( is^ are , eat ) , one is produced in a context in which a native English 
speaker would use the present progressive, iPor exarap^^, 'He eat food 
and he going outside to play', would be better said, 'He is eating his 
food and then he's going , , , While she does attempt the .present 

progressive, she often omits the verbal auxiliary (Where 0 the icid 
going+?) or may omit the -ing progressive suffix (The boy is wash their 
teeths-f). She is successful only once in a completely grammatical 
question (What color are the ducks?) and she uses* intonation .as a 
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strategy for questioning as well. From this sample, it is evident that 
LA has extensive limitations in English language produetioni 

Summary of- LA's Spanish , In Spanish, LA demonstrates a much 

_ 

greater command of a number of grammatical constructions than she does 

in English and appears to be very fluent in it. She has masculine and 

feminine forms for definite and indefinite articles, and demonstrates a 

varied set of pronouns — subject, possessive, object, indirect object, 

and demonstrative — as well as command of the impersonal ^ (• • • otra 

cama que se baja).; She shows command of adjective placement, 

pre-nominal in the c^^i^^of quantifiers ( dos bafSbs), and free w J order 

in predicate adjective constructions (Esta grande la casa). She even 

shows the productivity of an intensifying morpheme, -otota , which means 

•very large' ( grandotota ) , She showf? command of prepositions, 

including possessive ^ (. . . la ^ mi t£a), and the pluralization 

rules which affect all elements of the noun phrase. She produces a 

variety of present tense, regular and irregular preterite, and 

imperfect verb tenses. She correctly uses reflexive verbs (Y luego se 

van • . .), and demonstrates the correct semantic and morphological 

usage of aer and estar . Her proficiency with more complex verbs 

includes the subjunctive, progressive^ and modals. She can use 

negation (no) and interrogatives ( como , que ) , although they are not 

plentiful in this sample. ' She demonstrates complex syntax such as the 

embedded imperfect subjunctive (El nifio le dijo que pa^para ) and 
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temporal sequencing with y luego as the coordinator (• • . y lue£o e 
siSor ya le dio la paleta). In sum, LA's Spanish is far superior to 
her English, although she may prove to be merely average with respec 
to monolingual Spanish speakers of her same age. 
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Engl ish/LA 



LA, Age 6.9, Grade 1, OC-Suburban 



Construct t on 
ARTICLES 
Def i n i te 

I ndef i n I te 
Demons t rat i ve 



Page/ tuw Example 



13/3 
10/17 

^/10 

1^/8 



Where the kid going?+ 
The teacher . 

Put some water . 

And this car? 



PRONOUNS 
Subject 

Possess i ve 
Denons t ra t i ve 



10/9 

8/16 
13/6 
13/13 

11/11 
13/8 



What he_* s doing? 
He going run.+ 

The boy is wash -their teeths ?+ 
WSat color she^s shorts?+ 
Sh'*' s dress what color?+ 

What color is ^thls? + 
And this? 



ADJECT! VES 



8/8 
9/21 



Blue. Navy, Blue navy.+ 

-Yellow, 



PREPOS ITIONS 



13/9 



Why the kid goifig to_ the school?+ 



Wh- WORDS 



10/9 
13/3 
13/19 



What he*s doing?+ 

Where the kid going?+ 

Why the kid going to the school ?+ 



PLURALS 
P^i<^u 1 a r 

I r regular 
POSSESSIVE ^s. 



11/3 

12/18 

12/2^ 

8/16 



12/10 



What color are the duck£? 
And the shoes_? 
And the trees_? 

The boy is wash their teeths ?-*- 



And the boy's shi rts? 



EKLC 
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EngUsh/LA 



Construct ton 
VERB FORMS 
Copula 

Present Tense 



Page/torg Example 



10/13 What color j£ the hair?+ 

11/2 What's^ blue? 

13/23 He eat food and he going oatslde 

to p1ay.+ 



COMPLEX VERBS 
Progress i ves 



11/20 
13/3 

8/16 



What he's domg^ ?+ 

What the kjd do-i_n3-?+ 

Where the kid goipg ?+ 

He going run.+ ( i Te, was runnfng ) 

The boy is^ wash thefr teeths.+ 



QUESTION FORMATION 
WJi- front iiig 



& Aax I nvers i on 
I ntonat i on 



10/9 

11/20 

13/3 

11/23 

1^4/8 



What he*s doing?+ 
W-Hat the kid doing?+ 
Where the kid going?+ 

What color are the ducks? 

And this car? Color? 



COMPLEX SYNTAX 



13/23 



He eat food and he 90 i ng-Qut s i de 
to p1ay .+ 
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Span! sh/LA 



LA, Age 6.9, Grade 1, OC-Suburban 
Constr^ictlon- Paqe/tarn 
ARTICLES 
Definite 

1^4/1^ 
20/6 



Indefinite 



^/12 
1^/17 
.23/9 
3/^ 



£xamp i ^ 



£.i niho le dijo que parara. 

£1 hi no le d jo el dihero y laego 
el schor ya le dio J_a^ paleta. 
En" los ranchos hay puros swap 
meet . . . 

Un dolar. 
Una peseta, 
Unos no 



Le dio unas pero buenas. 



PRONOUNS 
Subject 

Possessive 
Object 



Indirect Object 
Impersona 1 se. 

DenK>nst rat i ve 



1^/j^ 
23/13 
1/12 

19/19 
19/19 

t9/)5 
19/1 1 

23/3 
23/9 



16/1 1 
16/13 



15/18 
19/1 1 



El iba a comprar una paleta. 
Yo primero. 
Ahora t^. 

Ya estas en ta casa, iOkay? 
Ya se puede meter a sj£ casa. 

Me 1^ va 3^romper. 

Tiene la Have de esta dasa pa* 

que^Xa- cierren y Ja^ abren.+ 

Y a mt^ 

Este no J_o di je. 

El nine l£_dio el dinero y luego 
el senor ya dio la paleta. 

Pero tjene otra cama que £e baja 
Tiene un col gadero al 1 T , y se^ 
pon^. 

Como este se parece a la de mi 
tta . . . 

Esta viene pegada con esta . 



ADJECTIVES 
Intensif ier 



17/9 
18/2 

19/5 



Y t l ene dps banos . 
Esta grahde la casa. 

Esta qrand otota . 



ERIC 
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£onstractIon 



PREPOSITIONS 



Possessive! de 



Page^^torn 

19/19 
19/19 
19/13 

15/8 
i/8 



Span ish/LA 



Exarop ie 



iYa estas ea tu casa, okay? 
Cuando pasanxDs por e 1 parque. 

• • '^se parece a la d£ mi tTa. 
^Y ei dfil njfto? 



PLURALS 



20/12 
19/13 



Y ahT compran cosas- y laego se 
van alii al rancho y hacen cos I t£S_. 
• • . y*se ponen todos^ \os_ pato-S 
y nomas ve los patos ... 



VERB FORMS 

Simple Present 

Preter i te 
regu I a r 
I rreguiar 

Imperfect 
Ref lexi ves 



17/1 1 
21/1 
19/1 1 



1/2 

20/2 

lA/lA 

14/14 



lA/lA 
22/13 

19/19 
20/12 



puede poner cuatro camas. 
Y vari a Tijuana btra vez . . . 
Tiene la Have de esta casa pa' 
que la c ierren y la abren. 



Le agar ro una toal 1 i ta . . . 

Porque era rancho. 

El ni'Ro le d f Jo que parara. 

El nino le d \o el dinero y luego 

el se.ior ya le d io la pal eta. 

El a comprar una pa lata. 

Comlan e 1 ios . . . 

Ya _se puede- meter • a su casa. 
Y laego se-van alia el rancho y 
hacen cos i tas . . . 



SER/ESTAR 
Ser 

Estar 



20/2_ 
18/18 
18/16 

19/13 
19/19 



Porque era rancho. 
Es Tijuana. 
No es_ ahT. 

Y esta_ graride . 

Ya estas en tu casa 
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Span I sh/LA 



Cohst-nictloP 
COMPLEX VERBS 
Subjunct i ve 

Progressive 
Modal s 



Page/turn 



Example 



U/1^ 
19/1 1 



1/2 



17/1 1 
18/18 



El nlno ie dijo que parara ^ 
Tiene la llave de esta casa pa' 
que ia clex ren y la abren 

Le agarro una toallita y luego 
ie esil 1 i mp i ando la sangre. 

Aht pjuede poner cuatro camas. 
Ai i T puede poner la ropa de su 
fami 1 I a. 



NEGATION 



23/9 
23/5 
20/6 



Este n£ lo dije. 
Este n£. 

No habTa tiendas. 



QUESTION FORMATION 
I nter rogat \ ves 

I ntona 1 1 on 



15/23 



15/6 



iqomo? 
iQue? 

iVerdad? 
lEh? 



COMPLEX SYNTAX 



Ii4/U 
U/U 

16/11 
20/12 



hind Ie dijo que parara . 
nino le dio el dinero y luego 



El 

El _ 

el semr^ale-di^ la pal eta . 
Perd tfene otra cama que se baja . 
Y ahT compran cosas y 1 uego se 
v an alia al rancho y hacen cositas 
y* J|_uego se porien a vender . 
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3.2.2 ER. Age 6i11i Grade U LAC-Urban 

Sammary of ER'a Enellsh . ER, at 6.11 years of age, is still 
straggling with English and has ffluch to iearn in terms of basic 
grammar. He uses definite and indefinite articles, but here he only 
demonstrates the invariate forms the and a; the latter is incorrectly 
used with a mass noun (A cheese+) where another word would have been 
appropriate (i.e., some cheese). He can use simple adjectives (big, 
green and white ) and tries to modify another color adjective (. . . a 
little bit green). He has problems with prepositions ^ notably 
(. . . take the sheep to a walk+). He shows knowledge of m- words as 
interrogatives (Why are they . . .?), and as relative clause 
subordinators (They're taking 0 where the cow lives). He produces 
regular plurals, but still has problems with irregular forms (Baby 
sheeps +) . He produces the copular forms is, are and be, and present 
tense and past tense forms. As for more complex verbal forms, he can 
use the progressive tense correctly arid uses semj-modais , primarily 
gonna to indicate future tense. He has the contracted negative form 
with the auxiliary, for exarnple, domt in negative utterances, but he 
has -roblems with negatiori iri embedded sentences (They're thinking the 
cow don't be dead+). He also has a problem with subject-auxiliary 
inversion and omits the auxiliary do in one of his questions (Why the 
boy cut his hair?+). He deals with complexity of expression with 
purpose clauses and sentence embedding, but his knowledge of 
grammatical rules is not adequate for expressing his needs (He's seeing 
wopfcirig his fathert). It appears that ER is on his way to learning 
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English, but he still needs to acquire fluency along with some of the 
basics. 

Summary of— ER^s Spanish , Based on the data from this session, 

I 

ER appears to do much better in Spanish than He does in English. He 

uses definite, indefinite, and demonstrative articles without a 

problem, and he command'^ a wide range of pronotfR>i--subject , possessive, 

object, indirect object, indefinite, and demonstrative. He correctly 

places descriptive adjectives post-nominally, (paleta frfa ) , and 

quantifiers pre-nominally (son dos doiares). He produces a variety of 

prepositions, but seems^tp^have problems with some of them (e.g^ , 

Pdrque no se pueden ir a un carro en l$i agua+). He has control over 

the rules for pluralization, and appears to handle a number Of verb 

tenses easily — simple present, regular and irregular preterites, and 

the imperfect past tense. He demonstrates facility with reflexive 

verbs (e.g., Se fueron corriendo pa' abajo y se le cayo la paleta y se 

rompto ). He knows the forms and semantic functions of ser and estar^ 

and commands a number of complex verbal constructions— the subjunctive, 

periphrastic future, progressive, arid modals. He demonstrates 

knowledge and correct use of negative forms (no, nunca ) , and creates 

questions with the appropriate interrogatives (donde, auf, £or^aiii) 

subject-auxiliary inversion (e.g., ^Qu^ es esto?). He expresses 

complex ideas in Spanish by the use of conjoining sentences, embedded 

sentences, arid cause-e'^xect clauses (e.g., . . . porque si no termiria 

su tarea, £ mahana), but is not always entirely successful. ER can ^ 

be said to be a fair user of Spanish, having learned, most of the basics 
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but not having them cbmpleteiy under control. Even so, his Spanish 
language competence seems bistter than hiis English language abilities in 
this sample. However, his mean BINL scores would place him at the same 
proficiency level for both languages. Functional English Speaking and 
Functional Spanish Speaking (pp. 78 & 79). 
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EngHsh/ER 



ER, Age 6.II, Grade 1, LAC-Urban 
CdTvstra^tion ' Pa^g/taxn 



ARTietES 
Def Int te 

indef ini te 



17/17 
9/10 

8/10 
17/5 



Exampi e 



They*re taking where the cow lives. + 
The boy and the cows-- 

A cheese. + 
A big house.. 



PRONOUNS 
Subject 

Possess i ve 

Object 



9/3 
9/20 



^/9 

,10/2 
17/11 



Why are ttey looking to each other?+ 
It's gonna fell down.+ 

He's seeing working hi' s father. 
Why 0 the boy cut his hair7+ 

And the boy is gonna give it-- 
And gi ve her milk. 



ADJECTIVES 
S I mp 1 e 



16/9 

16/17 

16/17 



The cows are big . _ 

And his hat is greer^ and wh_Ue. 

His ha^t is green, a 1-Utle-bit green. 



PREPOSITIONS 



16/3 
9/20 



And the boy is gonna take the sheep 
to a wal k.+ _ _ . 

And they go to the store to give j_n_ 

the mi 1 k,+ 

It's gonna fell dowa .+ 



WH-WORDS 



9/3 
17/17 



Why are they looking to each other?+ 
They're taking where the cow lives. + 



PLURAtS 
Regal ar 
j rregular 



16/9 
10/10 



The cow^ are big. 
Baby sheep£^.+ 




Construct ion 
VERB FORMS 
Copu 1 a 

Present Tense 
have/got 

do (el ] fps is) 
Past Tense 

COMPLEX VERBS 
Progress i ve 

Semi -rrxxda 1 s 



NEGATION 
_0ja support 

QUESTION FORMATION 
Aux. inversion 

COMPLEX SYNTAX 



Page/4 
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Engl ish/ER 

urn Example 



17/? They're thinking the cow don * t be dead 

9/12 And the sheep j_s the mother. 

16/9 the cows s^-e big. 

2/3 Because they want to play. 

^/7 I havs^ a question. 

11/20 I got a question. 

9/1 I do. 

^/9 Why 0 the boy £Ut his halr7+ 



^/11 He 's— seeJng working his father. + 
12/22 L^^iG*^ they '£e_goln£ to the trip.+ 

9/3 Why axe they lookin g to each other?+ 



9/16 They ' re_qonna run . 

9/12 And they^ T-e-gonna play. 

9/1^ And the boy Xs-gonna take the sheep . . 

10/2 He IS gonna gave food to the sheep:+ 

9/20 It' s gonna fell down.+ 

2/3 Because they want to play. 



17/9 They're thinking the cow don' t be dead. 

17/23 I don't know. ' 



17/9 Why 0 the boy cut his hair?+ 

9/3 Why are they looking to each other? 



2/3_ Because they want to play, 

16/3 And they go to the store to-gjve- m 

t he milk . + 

12/22 T think they're going to the trip.+ 

^/11 He's seeing wor4<ing h|s.^ather.+ 
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Span ish/ER 



ER, Age 6.11, Grade 1. LAC-Urban 



C&r^-StrpctLi on 
ARTICLES 
Def in i te 

I ndef i n i te 
DenK)nst rat i ve 



p^3<je/tam 



5/9 

15/9 
11/17 

5/19 
3/1^ 



Exampl e 



Porque ho se puede^ r a un carro 

en l_a_ a§ua.+ [ 

Yo me vpy a banar\e> sabado. 

Se subio a2_ 

SabTa que era un nfno menos era 
un japones.+ 

Porque se hunden en un^ carro. 
A este lado. 



PRONOUN 
Subject 

Possess i ve 

Object 

Ind I rect Object 



Indef i n i te 



Demons t rat I ve 



15/9 
15/18 

12/10 

1/13_ 
Ul/25 

15/20 

2/23 
17/13 
12/6 
13/9 



2/23 

17/23 

12/8 

18/1^ 

17/13 



^/19 



Yo me voy a bahar el sabado. 
~e 1 1 a no se puedTa venir 
cam! nando.+ 

tUa no le qui ere levantar. 

£Ese es el tuyo , Pilo? 

. porque si rib termina sa, 
su tarea, y pa' manana. 
iDond^ es tu casa?+ 

£Te jo doy , o — ? 
. . ,*y ot-^-.pa' 

Y n ! J_a^ ayudo. 

Yo creo no j^a quiere. 

iTe lo Joy, o--? _ __ 

PoFque un diente se J_e iba a caer. 

Y la nino no \^ quiere ayadar a 
el la . 

Que ya no les Iba a comprar. 

Dos.nieves pa'-^Ujl" pa' su hermano 
y ot ra pa ' el . * 

0^ yo querfa este . . 

U esos . Andy? 

l Ese es el tuyo, Pi lo? 

Como esas^ 

Andy, todo esto. 
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Span I sh/ER 



ADJECTIVES 



Page/turn 

17/15 
11/9 

17/19 
19/5 



Example 

Porque comio paleta f r fa , 

Y 1 as 6t ras n I has-^ todas las 

n ihas no le ayudaron , riomSs una. 

Porque le mordio un grande pedazo. 

Son dos d6l ares . 



PREPOSITIONS 



3/10 
3/12 
5/3 

16/17 



Iban al otrb lado aqul c^ri un barco 
Y por eso se van a^ un barcb.+ 
Porque no se pueden i r _a^ un carro 
en la agua.+ 
Yo creo con 5urnovio.+ 



PLURALS 



11/9 

12/1^ 
17/5 



Y l as^ otra£ niPlas_ — Toda£ la-s 
nina^ no le ayudaron, nomas una. 
Cami sa^. Tamblen chaquetas^. 

Y le dl6 dos paletas. 



VERB FORMS 

Simple Present 

Preteritf: 
regu j ar 

i rregul ar 
imperfect 
Reflexive 



2/19 
^/15 
17/23 



2/19 
i i/9 
i i/13 



17/3 
21/10 

1/15 
12/2 

3/8 

11/9 

11/13 

15/9 
15/18 



Andy, ilo teres ? 

s ' rve > Si peg a 
Que ■ " 



s I rve > S I pega , 
^aler-an una pale--otra paleta. 



Ya agar re ocho. 

Y una niria la ayudo a levaritar.+ 
Se gol peo su — Se romp i 5 aquT. 
>Se corto. 



Un niPio vi no a comprar una nieve. 
Ya se te d i je que aquf es.+ 

Yo querfa 6ste> . 

Y le duelTa (dolTa) la, la pierna.+ 

La senora y lai hiPia se mbjan . 

Y tbdas se subreron al bus . 
Se gblpi5 su — Se rompio aquf. 
Se cbrto . 

Yb me vby a 4>anar el sibado. 
Se fuerbn corriendo pa' abajo 
se le cay6 la paleta y se r 
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CoR>strQCti-on 
SER/EStAR 

Estar 



2/13 

km 

15/20 
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6/18 

8/7__ 
15/20 



Spani sh/ER 



Examp 1 e 



lEse es- tayo, Pi lo? 

tQue esto? _ . _ _ ^ 

iY donde es^ ?f casa?+ iAqui? 

Yo lo hfce y esta poquitd gordo. 
Porqae est! oscuro . 
£Y por qge estan en la sala? 
i ^stl cerquitas? 



eOMPLEX VERBS 
Subjunctive 

Periphrastic Future 
Progressive 



Modal s 



NEGATION 



18/2 
20/6 

5/25 
3/18 

11/7 
12/^ 

1 1/5 
15/18 

5/9 
18/8 
3/6 
5/10 



1 



1 

17/25 



gae se le caiga el diente y ya 

poedan corner- 

iPor que dijo su mama qae. vayan 
cam!nando?+ 

to va a romper . 

Y van comprar unas cosas.+ 

Estaban_cor r-lendo . 

Y el ninpj este, le-*nomls la 
estaba viemto^ > _ _ . 

y \ \ \ y despues la n i ha se 

fu e corri^ndo y se cay6, 

lY el la no se podTa venfr caminaodo? 

Porque no se pueden fr a un carro 

en la agua^+ - _ ' ^ 

Porque su mami ya no les cjueraa 
compra4' Ptra. 

No pgdian Lr en la agua, porque 
.despues se mojan.+ 

Y no quieten estar mojadas. 

Y y las otras ninas — Todas las 
'ninas na le'ayudaroh, hbmas ijna^ 

Ya n& se. Yo crep n£ la qaieren. ^ 
iY eTla no se podTa venir caminando? 
Nunca se le cai§a. Y pa' ya no_.+ 



QUESTION FORMAT i ON 
Interrogat i ves 



15/20 
15/16 



i D5nde es tu ca5a?+ 
i Que es esto? 
iPor que? 



ERIC 



Const rue t i an 



I n ton J t ion 
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Page/ turn 

5/1^ 
15/18 



Span ! sh/EJ^ 



Example 



lEh? _ > 

iY el la no se puedTa ven i r 
carr.fnando? + 



GQMPtEX SYNTAX 



14/25 

5/9 

13/9 
17 

18/4 



5 T e s a 1 §o , pbrque si no termina 
SLi tarea , y pa ' manana . 
PdrqUe ho se pueden I r a un carro 
eh 1 a a§ua 

Yd creo ho la qui'eren .H- 

Be spu es se 1 a comteron y le due I fa 

Se fueron cdrriendo pa' abajo 

y se le cayg-la pal eta y se rompio . 
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3.2.3 VS, Age 7.2, Grade 1^ SBC-Rural 

Suminary of VS^ s^-Englia^ . At the age of 7.2, VS seems to have a 
fair cbramahd of English, although he wais not very talkative daring this 
session. He produces definite, indefinite, and derconstrates articles 
with no apparent problems, and correctly uses an rather than B before 
words that begin with stressed vowels ( . . . an ice cream) < He 
produces pronouns appropriately, although there is evidence of only 
subject, possessive, and object pronouns in the sample elicited. He 
produces some adjectives in response to direct questions, and uses a 
variety of prepositions, although they still pose some problem for him 
(At the grass+; He's getting out the bus+)« He uses an interrogative 
Kh - word ( what ) correctly, and shows that he can use pluralizatioh 
rules as well as the possessive suffix ( . . .my friend *_s house). 
He seems to have no problems with the various verb forms and tenses, 
producing the copula, present tense, regular and irregular past tense 
forms correctly. He also demonstrates correct usage of progressives, 
semi-modals, and modals, as wei" as the rule for the contraction of the 
negative not to an auxiliary verb ( won* t , ^n-^t ) . He can conjoin 
sentences to relate two ideas, uses sentence embedding, and produces 
purpc clauses as evidence of hi^ ability to deal with more complex 
expression in English. VS appears to be an able speaker of English, 
with a command of most of the basics:, although his shyness i^ this 
session may have presented too limited a picture of his t - les- 



Stintfw^ry of v^^3_ Spanish , in Spanish, VS alsso can be said to 
have a fair command of the language, although the same reluctance to 
talk that he exhibited in the English session may have carried over 
into this one. He cnn use definite, indefinite and demonstrative 
articles; he 'displays knowledge of subject, object, and possessive 
pronouns, and produces a demonstrative adjective in an apposition to 
the noun it describes (Y el muchacho ese lo abusa.). He displays 
several prepositions, including possessive He seems to have no 

problems with the rules for pluralization. In this sample there is 
evidence of his knowledge of the simple present, the regular preterite, 
and the imperfect tenses. He also demonstrates knowledge of reflexive 
verbs, although he omits the perfective auxiliary in one case (iPor que 
no se 0 puesto sus zapatos?-f). He demonstrates the correct use of ser 
and estar. He produces the subjunctive, the periphrastic future, and 
the progressive verb forms correctly, as well as displaying two forms 
(no, nada ) for use in negative utterances. He produces two 
interrogative words ( goe , donde ) , and alno use? Intonation for 
expressing an intended question. He did not produce evidence of 
exceptional syntactic complexity, however. In sum, from this sample it 
is difficult to say whether his competence in Spanish and English are 
veiled by his lack of talkativeness, or whether he is truly limited in 
the use of bne or the other. 
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Engl f sh/VS 



VS, Age 7.2, 6rade 1, SBC-Rural 



Const ructXon 
ARTICLES 
bef i n I te 

i ndef i n i te 



Page/turn 



2/6 
3/3 

2/: 11 



2/8 
3/10 



Example 



The cows are leaving them kids.+ 
At the grass .+ 

To a farm; 

The girl is eating a^^ banana. 
You want an ice cream? 
His mom makes some holes and 
puts them into them. 



Demonstrat i ve 



2/10 
5/11 



That one; 
This oxxbI 



PRONOUNS 

Subject 1/5 
. 3/8 
5/5 

Possess I Ve 1/3 

3/12 

6/8 

Object 2/5 

^/19 



j_ think his name is Joe. 
They eat grass . 

He wanted to buy an ice cream. 
What ' s his name? 

H i s mom makes some holes and puts 
them into them. 

1 might go to uv^ friend's house. 

The cows are leaving them kids.+ 
Give it to the cows . 



ADJECTIVES 



3/15 
3/17 



Sad. 



PREPOS ITiONS 



1/13 
2/11 

3/3_ 
3/10 

5/11 
11/5 



V/hat grade he*s Jji?-*- 
To a farm: 

At the grass .+ 

H i s mom makes some hoi es 
them into- them. 
Gonna take the ice cream 
He's getting out the bus. 



and 
out . 



puts 



Wh- WOROS 



1/13 



What grade he's 



in?+ 



PLURALS 



2/6 
3/10 

6/12 



The cows are leaving them kids.+ 
His momlnakes some holes^and puts 
them i nto them. 
Cars. 
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Engl ish/VS 



Cons t rue 1 1 on 



POSSESIVE *5 



Page/turn Example 

6/7 I might go to my f r f end *s- house . 



VERB FORMS 
Copul a 

Present Tense 
3rd sing, -s 

Past Tense 
regu 1 a r 

\ r regu 1 a r 



1/5 
2/2 

3/g 
3/10 

5/5 
10/21 

12/16 



I think hfs name \^ Joe. 
' Cause he b f g . 

They eat grass . 

Hfm mom makes- some holes ano puts 
them I nto them. 

He wanted to buy an I'ce cream. 

And he brushed his teeth to go to 
school . 

The boy fel 1 down. 



COMPtEX VERBS 
P rog ress i ves 

Semi -modal s 
Modals 



2/& 
^/7 

5/11 

6/8 



The cows are leaving them kids.+ 
They're go i ng somewhere. 

Gonna take the ice cream out. 

I might go to my friend's house. 



NEGATION 
Do support 



1^/19 
l^/£ 



So he woflj-t get hurt. 
Doiv' t push. 



QUESTION FORMATION 
Wh- fronting 

Intonat ion 



1/13 
1/3 

2/8 
5/11 



What grade he's in?+ 
What-' s his name? 

You want an ice cream? 
This one? 



COMPLEX SYNTAX 



1/5 
10/21 

3/10 



I think h i s name i s Joe . 

And he brushed his teeth to go to 

school . 

His mom makes soi'^e holes and puts 
them into them. 



VS. Age 7.2, Grade 1, SBC-Rural 



Construct ion 
ARTICLES 
Def in i te 

I ndef i n i te 
Demons t rat i ve 



Page/turn 



10/17 
10/23 
16/19 



15/1^ 

1/1^4 

10/13 



Spani sh/VS 



Exampl e 



Y ej_ muchacho ese 1o abuss 
A J_£ escuela. 
Del n i no. 

Unos se I s . 

Este nino esta cantando. 



PRONOUNS 



Subject 



Object 



Possess I ve 



j/20 
^/j2 

10/17 

5/15: 

17/13 
1/2 



Yg no se. 

Y el los van tirando la leche, 



Y el muchacho ese ^o. abusa. ' 
Estaba hablando con el . 

Su papa. 

Porque no se puesto sus zapatos. 



AbJceTl VES 
PREPOSITIONS 

Possess i ve de 



10/17 

10/21 
10/23 
5/15 

16/19 



Y el muchacho ese lo abusa. 

En e 1 bus . 

A 1 a escuel a . 

Esta hablando con el. 

Del ni'no. 



PLURALS 



3/^ 
1/2 
6/15 



£D6hde viven los_ pat05^? 

Porque no se puesto sus^ zapatos-. 

Porque ensuciaron los sillones. 



VERB FORMS 

Simple Present 

Preter I te 
regular 



10/17 



6/1 
6/15 



Y el muchacho ese lo. abusa . 
iD5nde vi' ven los patos?. 



Tf ro la leche. 



Porque ensue i a ron los sillones, 



1A9 



Const ruG^j-on 
Imperfect 
Reflexive 



Page/turn 
5/1 

5/9 
1/2 



Span i sh/VS 

Exampl e 

Estaba tfrando cosas. 
RieMose; 



Porque no se p^uesto sus zapatos.+ 



SER/ESTAR 
Ser 
Estar 



9/10 
17/7 



£Que e s s u nomb re ? 
Est! haciendo calor. 



eOMPLEX VERBS 
Subj unc 1 1 ve 
Per iphrast i c Future 
P rog res s i ve 



6/1 i 
6/13 

10/13 

15/8 

A/12 



Que ya no hagan eso. 

Se van a eriojar . 

Este nino esta cantando . 

La vaca esta comiehdo . 

Y ellos wan t i rando la leche. 



NEGATION 



1/2 

12/^4 

6/11 



Porque no se puesto sus zapaLOS.+ 
Nada . - 

Que ya no_ hagan eso. 



QUESTION FORMATION 
I nter rogat i ves 



3/10 
3/^ 



i, Que es su nombre? + 
iDonde viven los patos? 



i ntonat ion 



1 1/^4 



iEh? 



15, 

o 

ERIC 



i5G 



3.£i^ jT> Age 1.2i Grade 1t OC-jSuburban 

Summary of JT'-s-^gllnSh , At the age of 7; 2, JT shows that he is 
well on his way to English language learning, and has mastered many 
gransmatical rules already^ He correctly produces forms for definite, 
indefinite, and demonstrative articles. He also seems to command a 
range of pronouns — subject, possessive^ object, indefinite, and 
demonstrative. Pre^nominal adjective placement (All different ones), 
and superlative suffixation (Big gest to small est ) are competently 
demonstrated. He also produces a range of prepositions, and correctly 
uses Wh- words in questions ( How did the girl fall down?). Hie appears 
to know the regular rules for p>luralizatibn, although he may apply them 
wronglv to irregular forms (two mens+). He shows command of a number 
of verb forms and tenses, including the past and present tense copula, 
present and past tense inflections on regular verbs, and many of the 
irregular past tense forms for other verbs. In the more complex verbal 
constructions, he produces progressives, serai-modals, and modais 
without error, and even attempts a perfective participle, although he 
omits the auxiliary (. . . 'cause he done two+). He correctly produces 
sentences With do support in negation (I don-Vt knew where they were), 
and in questions (Tow did the girl fall down?), the latter of which 
also exhibits subject-auxiliary inverstion for the correct question 
syntax. He demonstrates that he can embed questions correctly^, join 
sentences with and , and introduce subordinate clauses with because . In 
this sample JT exhibits a good, although not perfect, command of 
English. 
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Summary of JT's^panish . JT appears to have a good command of 
Spanish, a5 well. He prCduees definite and indefinite articles, $ 
displaying correct use of gender and number agreement. Hfe displays a 
wide range of pronominal forms— subject , possessive, object, indirect 
object, and demonstrative— and knowledge of both predicate adjectives 
(. . . estaba gorda ) and pre-nominai adjective placement for 
quantifiers (. . . mnchos iibros). He exhibits a variety of , 
prepositions, including possessive de, and correct application of the 
rules for pluralization. His commgmd- of verbs is also in evidence', as 
he produces the simple present, the regular preterite, and the 
imperfect past tense. His usage of reflexive verbs show no errors 
(. . . y una nifia se iba a poner sus . . .), and he displays correct 
usage for estar (Por eso estafea gorda), although no comparable evidence 
was p-oduced for ser in this session. He uses the progressive tense, 
negation, but no interrogative words in this session. He shows that he 
can produce comple.-ities in syntax by his use of coordination of 
sentences and temporal clauses ( Y luego cuando venimos de la escnela , 
nos ponemos a . . .). Because JT did not appear to be extremely 
talkative in this session, no conclusions can properly be made .as to 
the range of his abilities in Spanish, although there is evidence that 
he is a competent speaker of his native language. JT's BIML placement 
levels on the basis of his mean scores in each language would be 
Limited English Speaking and Proficient Spanish Speaking. In English 
JT exhibits only a few grammatical problems; the assessment of Superior 
Spanish is based on little data. 
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Jt, Age 7-2, Grade 1, OC-Suburban 



Cons t ruct i on 

ARTICLES 
Def ini te 
I ndef i n i te 

Demons trat \ ve 



6/8 
2/1 



16/5 
12/6 

20/16 



Engl ish/Jt 



Page/tu^rn ExampXe 



How did the girl fall down? 

Once upon a time there was 
donkey and two men. 

That one . _ 
Oh, he's gonna put it right 
here because this one is . . 
You moved these three. 



PRONOUNS 
Subject 



Possess i ve 



Object 



I ndef i n i te 



Demons trat i ve 



2/3 



6/12 
8/2i* 

10/11 

U/1 

15/1^ 

10/22 

A/22 
10/A 
12/6 

15/6 



12/6 
7/11 



They lived in a house . . 

I don't know where they were, 

Wei 1 , hne helps them. 

She was walking up? 

You know one day, . . . 

Her friend helped her. 

I h " h4S I r^ garage. 

Ther he wa s s ingi^ with 

his . - _ _ 
No, 



t * 5 mine . 



Well , n-^lps them. 

Her f r ir.u : -.]p7^' her . _ 

Oh, he . ^onna pu- Pt. '''Qht here 

becaus ^ Ws one ; . . . 

Me firs. 

. . . :'J5ff , M s is . . . 

A " I d i f fe r t » ■ nes . 

Thia; ' s F-. otn- ' i Schoo' . 



ADJECTIVES 
S i mp 1 e 

Super 1 at i ve 



20/20; 
16/A 

I9/2A 



I have one ye 1 low one. 
All d i vf erent ones . 

Biggest to smal l est . 



Cons tr-actixin 



PREPOSITIONS 



2/3 
2/3 

6/2^ 
8/18 
12/16 
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Page/turn Example 



Engl ish/JT 



1 i ved in a house ... 
Ghee upon a time there was a donkey 
and two n\ens .+ 
Tjo the bus . ^/ ' 

Not on the s r dewal k. 
And then she threw It at her dress. 



WH- WORDS 



6/8 
2/9 



How /did the girl fal l down? 
I don't know where they were. 



PLURALS 
Regular 

I r regu 1 a r 

VERB FORMS 
Copu 1 a 

Present Tense 
3rd pers. -s^ 

Past Tense 
regu 1 a r 

I r regu 1 a r 



l6/i» 

2/3 
2/i 



7/11 

2/1 

2/3 

8/24 

h/22 



10/^f 



1 1 / ; I 

12/16 

\k/2o 



Because some snake£ . . . 
All different one£: 

Once upon a time there was a donkey 

and 4wo_meP£.+ 

... a donkey and two men . 

That 's Fpoth i 1 1 School. 

Once upon a time there was a donkey 

and two men. 

I don't know where they were . 
You knofot » one day . . . 
Wei 1 , he hel ps them. 

They laugh ed. 
Thsy/ wa 1 ked by * ' . 

Wer t . hie went ♦ 

Ano" chen she t hre, - !r at her dress. 
Nc^, gonna do is one 'cause he 

dcme two . + 
Yn.;- ' Wd . 



COMPLEX VERDS 
Progress i ves 



o/ 1 
15/1' 



" ' • v.vii s wal ki n<3 up? 

,-cn '^9. was singing with his 
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C onstruct ibn 
Semi -moda 1 s 

Hoda Is 
Perfect i ve 



Eng i f sh/Jt 



Page/turn £xampie 

i 2/6 ^^i.'^?'^ ^oxina pat i t r i ght 

here becaase this one . . . 

14/20 Now i 'jn gonna do this one, 

'cause he done two.+ 

2/1 \ Where he could hit the ball? 

\ 

14/20 Now Mm gonna do this one 'cause he 

done two.+ 



NE GAT I ON 
bo support 



2/9 



I don't know where they were. 



QUESTION FORMATION 

Wf>- fronting & 6/8 
Do support 

Intonation 6/12 



How d id the girl fall down? 



She was walking up? 



COMPLEX SYNTAX 



2/1 

2/9 
14/20 

12/16 



Once upon a time there was a donkey and 

two-jpin. 

I don't know wfaare^they were . ^ 
Now I'm gonna do this one ' cause he 
done two .+ 

Oh, he's gonna put it right here because 
this one is . . . 



16: 



155 



Span i sh/Jt 



JT, Age 7.2, Grade I, OC-Suburban 
Construction Page/turn 
Noun Phrase 



Example 



ARTICLES 
Def I n I te 



Indef ini te 



k/M 
7/15 

^/17 
^/17 
^/17 



Una vez uPiOs ninos andaban jugando 

en J_a n i eve ... 

, . . y los otrbs ninos andaban 

jugando un juego, 

, . . y el n i no la cuidaba 

mucho . 

Una vez uhos nii^os andaban jugando 

en 1 a n leve ... 

, , . y lo otrbs n I nos andaban 

jugando uh_ juegb. 

. . . V Una nina se »ba a poner 

sus de estos y los otros ninos . . 



PRONOUNS 
Subject 



Possess i ve 



Object 



Indirect Object 



Demonstrat i ve 



1/17 

1/15 
7/15 
5/12 



25/1^ 
5/12 

7/15 



^/j7 



Y ftosot ros tenemos munchos 
1 I bros . ; . 

, . , y ana nina se i ba a poner 
SQS de estos . 

, , , y a roj^ hermano le gusta leer 

. . y el n i no JJ^ cuidaba 
mucho . 

Mira, la de esta de Mauricio se 
1 a qui taste . 

A mT me gusta colorear. 

Mira, la de est^ de Mauricio £e 

la qui taste. 

Le daba de comer . • . 

, . y una nina se i ba a poner 
sus de e stos y los otros n[hos . . 
, , , no tiene el otro el de este . 



ADJECTIVES 



7/15 
1/17 



Y 1 uego la vaca comfa macho, 
eso estaba go^da^ . 

Y nosotros tenemos maciios 
li bros . . • 



Por 
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Span I sh/Jt 



Construct ion 
PREPOSITIONS 



Possessive de 



P^agg/tarn Example 

Una vez Uhos ninos andaban jugando 
en la hieve i : 
7/15 Y iuego cuando crecio, ya no 

jugal con .el la • 
m/]j . . . y tambien vamos a_ la escuela. 

Y luego cuando venimos de_ la 
escuela . : . 

5/12 Mira, la de esta de_Mauriclo se 

la qu itaste. 



PLURALS 



1/17 
k/]7 



Y nosotros tenemos muchos_ 
1 \ bros^ ... 

: : y los otros n i ho s_ andaban 
jugando un juego. 



VERB FORMS 

Simole Present 



1/17 
1/17 



. . . y tambien vamos a la escuela 
Y nosotros tenemos muchos 1 ibros. 



Preter i te 
regu 1 a r 

I mper f ec t 



Ref 1 ex i ve 



7/15 
5/12 

5/1 

4/17 
7/15 
7/15 
7/15 

4/17 
1/17 



Y luego cuando crecJ-o , ya no 
jugaba con el la. 

. . . se lai cjultaste : 

Andaban jUgando en la nieve, o 
no habfa ar boles-- 

Y luego Uho aadaba- hablan-- 

Y 1 Uego la vaca comTa mucho . . 
Le daba de comer . - . 

Y luego cuando crecio, ya no 
jugaba con el la. 

. . . y una n i na i ba a -pQcer 
sus; de estos . 

Y luego cuando venimos de la 
escuela, nos-ponemos a leer 

1 ibros y a hacer tarea. 



SER/ESTAR 
Estar 



7/15 



Y luego la vaca comTa mucho. 
Por eso estaba gorda . . . 



Construct ion 
COMPLEX VERBS 
Progress i ve 
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Page/turn 



Span i sh/JT 



Exampl e 



Una vez Onos n i nos andaban jcigaado 
en 1 a n feve . . . 



NEGATION 



. . ya no- jugaba con el la. 
No tiene el otro de este. 



QUESTION FORMATION 



(ntc . . ion 



aMPLEX SYNTAX 



7/3 
^/17 

7/15 

7/15 
1/17 



iMe lo qtJito? 



Una vez anos ninos andaban jugando 
en la nieve y ana nifia se i ba^ a 
i_de estos y los otros 



nirios andaban jugando un juego . 

V ' aego la vaca comia mucho. Por 
J estabi' gorda y el n i f^o la 

cu i daba macho . 

Y_loe^ cuando c -e_cj^ ya no 

jagaba con ella. 

Y laego cuando venimos de la 
escn^l ^ , nos ponemos a leer 
libros y a hacer tarea. 
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3.2.5 VM^ Aye 7>5, Grade ^, LAC^Suburban 

Summary of VM^s English , Although VM, at the age of 7.5, has a 
few problems with the English languagis, she can be said to be a fairly 
competent speaker. She displays definite, indefinite, and 
demonstrative articles and the appropriate rules that make them agree 
in number with the following noun (these two). She demonstrates a wide 
variety of pronouns in a full complement of uses — subject, possessive, 
object^ demonstrative, and indefinite. Adjective placement is 
pre-nbmihal (. . . a little bathroom), although the differences in use 
between mucfe and many must still be worked out (How much ducks are 
they?+) . She uses a number of prepositions and Wh- words, the latter 
especially as interrogatives, and is comfortable with the rules for 
regular pluralization , although the irregular plurals still need some 
work (What color are their feets ?+) . ' She displays familiarity with and 
mastery of the various forms of the copula (is^, am^ was , etc.), ^.'^^d 
knows the present tense agreement rules. One problem is that she 
treats past tense got as a present tense ar^ uses the third person -s 
marker with it (She gots it+) . She also has aoTie errors in irregular 
past tense forms (She thinks it bite her->-) . More complex verbal 
constructions do not seem to be a problem, as she correctly produces a 
number of utterances using the present progressive, modais, and 
semi-^modals. She exhibits negative forms with no and don't , and shows 
evidence of the uninflected don^ t in non.«^tandard usage, such as with 
third person subjects (. . . she doa^ want . . .), and with got as a 
main verb (I don' t got no more questioncr^-f) . However, these should not 

1 6 L- 
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be Viewed as errors but as oral language model irig according to 
prevalent local peer usage. She demonstrates oorrect question 
formation rules by her use oi subject-auxiliary inversion and .the 
fronting of Wh- words (ir.ter.-ogatives) . He complex syntactic 
expressions include coor^^j nsition of sentences, embedded infinitive 
phrases, for. . .to compa.emer/.SMon , ind if clauses ( 'Cause Toni don't 
know if she's gonna ^e- y- ruv.- ^ - From this sample, it appears that 
VM's command of Engli-.h i fluent, although ther'- are aor-j? 

nonstandard features in • speech. 

Summary of VM "^--panl-- In Spanish, la .nor as varied nor 
fluent in her production as in Englisn. S^-.b osmon.st i-ates a variety of 

ticles--definite, indefinite, and demonstrative, and has only one 
minor problem with gender and number agreement (la agua+) . She also 
uses pronouns in a variety of form: classes— subject , possessive, 
indirect object— and knows indefinite as->well as demonstrative forms. 
She demonstrates a comiand of adjectives and knowledge of adjective 
placement ( pogoita blanca; muchas cosas . . .). She produces a variety 
of prepositions and demonstrates knowledge of pluralization rules 
(muchas banaha^^? . She has a command of common verb tenses— simple 
present, regular and irregular preterite— although not many were 
elicited in this sample. She shows that she is aware of reflexives (Se 
esta'n sentando; although she does not always apply that d nstructiOn 
only to the right Verbs (Y se van a estar gordos). The exam:.le just 
cited also reflects incomplete semantic generalization for ^tar, which 
in Spanish has fewer domains than in English be has. English Influence 



it;; 
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may be the explanation for the previous example as well as for the 
incorrect use of 'to be' for ha^ 'there ±i' in: Y esta hielo 

...+). S^^* ulso shows command of more complex verbal constructions 
in the periphrastic future and present progressive* and of negation 
With the forms no and sin 'without- . She demonstrates Knowledge of 
question formation by her use of the interrogatives aH£ and^como, 
although She omits the de in asking • iQue c . • instead of • iD^ 

que color?' as should be done in Spanish. In terms of complex syntax, 
3he demonstrates subordination, coordination, and temporal clauses, but 
not to the degree that might be expected from a seven year-old , 
monolingual Spanish 'speaker . In sum, her Spanish which is fair, does 
not seem to be as deveaoped as i'.er English. 
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i 



VM, "ge 7.5, 6rade 
Cons t ; act I on 
ARTICLES 
Def ini te 

I ndef I n I te 
Demonstrat \ ve 



pronoun:: 

Subject 
Po55ess I ve 



Object 

Demons t rat \ ve 

i rsde i" I n I te 



Engl Ish/VM 

1 , tAC-Sabarban 



Page/ tarn -Examp 1 e ^ 

9/5^ Where are the fruits at?-»- 

13/' ^^i^ waiting for them to cross the 
5 treet ; 

1/16 Pick a card, Ton f . 

5/15 She's taking a_ bath. 

2/17 I * 1 1 wear tha t one and she could 

_ _ _ wea r this one . + 

13/22 This girl or that one? 

26/17 There are only these two. 



2/13 She §pts I t. + 

2/17 TTl vi^^ar that one . . . 

3/10 Are y<fu picking for Toni? 

7/16 looks like if she's taking a jath . . .+ 

8/2 What are they doing? 

3/8 Pick mXne. 

18/1 Yours are right there. 

5/17 She's washing her body. 

18/1 Those are nr^ cards. 

20/18 ^ He's brushing his teeth. 

23/21 What color are the i r teeth? 

i:/13 She gots it-, + 

'1/1 Don't play with them yet. 

14/10 Toni, let me do one. 

Id/ 22 She thinks that the dog bite her on 
the back.+ 



j can talk about these. 

_ 

I s thi s in Engl ish? 

I have to move it like that . 

those are my cards, 

_ _ " ') 

I'll wear that one and she could wear 
th i s one. ' 



3/15 
3/2 U 
h/2 \ 
18/1 



2/17 



16 U 
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Engl ish/VM 



Construct ion 
ADJECTIVES 



7/13 
7/21 
7/18 
2^/n 



She gots brown hair.+ 

Th I s is easy one . 

Ori a little bathroom. + 

And how much ducks are they?+ 



PREPOSITIONS 



3/2 



5/6 
7/16 

9/15 
11/1 



Take 1 1 for Ton i . _ 

I s th I S jr^ Eng 1 i sh? 
Look down there ^ 

I I looks like if she' 
oh a little one .+ 
Where are the fruits 
Don't play w i th them 



s taking a bath 

at? 
yet 



v;h- >/ords 



9/15 
25/3 
8/2 - 
IB/IB 



Where are the fruits at? 
How mu^ twins are there?+ 
What are they doing? 
And what color is her pants_?+ 



PLURALS 



! rregu 1 ar 



3:M5 

18/18 
21/1^ 

21/12 

23/21 



Where are the fruits_ at? 

And what color is her pants_?+ 
His shoes_ is brown. + 

He's thinking that his teeth are 

going to get cle.^.K 

What color are their feets?+ 



VERB FORMS 
Copu 1 a 



Present Ten' 
3rd ners. -s 



6/5 

7/21 

10/5 

26/17 

19/21 



25/16 ^ tBX 



16/22 



Because she was dirty. 
This ts- easy one.+ 
I *m next . 

There a^-e only these two. 
Or it can Be^ a bike. 

irer me see if I know . 



That l'«.o iike her sister. 

She t hTri'.s t^-^it the dog b'te her 

on the back.-^ 



have/got 



2/13 
7/13 
21/2^4 



She gets 1 1 . ?- 

She go t >' ^rbwn huir.+ 

1 got lots of questions for you 



Construction 



i rregu lar 



25/16 



It 5 



Page/turn Example 



Only if j saw 
She thinks it 



the box. 
bi te her 



Engl ish/VM 



COMPOUND VERBS 
Progress i ve 



Sem i -moda 1 s 



Moda 1 : 



3/10 

5/15 

5/17 

6/3 

6/7 

2^/17 
21/12 

2^/15 
k/l 

2/17 

3/5 

19/21 

^/20 



Are you p f c t r; g for Ton i ? 
$h¥' s taking a bath. 
She' s washing^ her body. 

She' s gettM^ clean. 

She was wasb-i-pg her nose. 

'Cause Toni don' t know if she's ^ 

gonna^ let yoa gt^ys. 

He's thinking that his teeth are 

going to get clean. 

You don't have to say lots of them. 

j have to iDOve it 1 i rce that. 

I »U_ wear that one and she could 

wear this . . . 

I can talk about these. 

Or 1 1 can be a b i ke . 

r 1 1 start . 



NEGATION 
Do support 



6/9 
11/1 

20/15 
2^/15 



•Cause she don ' t want to be dirty;+ 
Don' t play with them yet. 
I don't got jio, nio_ more quest Ions. + 
You don' t have to say lots of them. 



QUESTION FORMATION 

Wh - f ro n t i n y t 
Aux inversion 



23/21 

8/2 

3/21 

2^4/11 



What color their feets?+ 

What are they doing? 
I s this Engl ish? 
And how-mach- ducks are they?+ 



COMPLEX SYNTAX 



2/17 

13/1 
25/16 

n/k 

6/9 - 
2^/17 

7/16 



I'll wear- that one ^d— sh^-could wear 
this one . 

He's wai ting for them t O-cross the street 

Let me see i f I know . . 

She thinks £t_bUe-ber^. + 

' Cause she don't want ^to be df i ty .-^ 

'Cause Toni don't know if she ' 5. gonna 

let you guy^ : -*- 

I t looks 1 Ike— f f she's taking a ' 3 th . . 



EKLC 
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Spanish/VM 



VM, Age 7.5, Grade 1, LAC-Suburban 
Construction Pac^/tura 
ARTICLES 



Def »ni te 



Indefinite 



Demonst rat i ve 



5/1 



9/5 

11/2 

11/12 

3/20 
10/15 

6/15 



Example 



El nino va a comer muchas manzanas 
y^la mujer va a comer muchas 

bananas . ."^ _ _ 

Los hinds estan en ej_ barco y 

hay mucho hielo. 

Am, en Ja_ agaa.+ 

Del mundd, en eJ_ iChinese? 

Po.que hielos.+ 

** 

Y una manzana . 

Y hay un lazo. y hay palos. 



Yo quiero ese dfbujo, 



PRONOUNS 
Subject 

Possess i ve 

Indirect Object 
Indefinite 
Demonstrat i ve 



3/16 
10/25 

17/19 

7/11- 
13/20 

15/23 

17/9 

15/23 
10/8 



EUa esti comiendo. 

Cuando ^ ^*9*^ muchas cosas, y 

quiero prenuntas.+ 
Pero icomo juega uno charss? 

tQ_Qe color es jsu pelo?^ 
iQue tiene en st^ manos?+ 

Ya me preguntaste eso. 

iCbmo juega uno charas? 

Ya me preguntaiste eso . 
Mommy, ique son estos? 



ADJECTIVES 



4/18 
9/8 

11/9 
12/15 



Se van a estar qocdas 

V est.^ hield y It'J agua esta 

poquita blanca :-^- 

Estan donde esta 

Hay muchas cosas en el barco. 



Span I sh/VM 



CQnstruction 



Ra^e/turn £jcamp4e 



PREPOS ITIONS 



3/20 
6/7 
7/10 
6/17 



£Que tiene ea su manos?+ 

He banana y^xJe coconut y muchas.+ 

Jugando con t i er ra . 

A la casa, a jugar. 



PLURALS 



/ 

VERB FORMS 

Simple Present 



Preter I te 
regu la r 
i r regu 1 a r 

Reflex! ves 



5/2 
7/7 



3/20 
3/26 
6/13 
10/25 



15/23 
5/13 

3/2^ 
4/18 



El nino ya a comer machas manzanas^ 
y la mujer va a comer mucha^ 
bananas . 

iCulnto5- retratos- tiene su camara? 



i hay una planta, una mesa. 
Y la nlf^a 1 1 ene pantalones. 
Yo qu « ero ese dibujo. 
Cuando yo d i go muchas cosas, 
q u i e ro preguntas.-f 



Ya me preguntaste eso. 
Yo d [ j e . 

Se estari £ent_ando. 

Y se^ van a es ta r gcrdos.+ 



SER/ESTAR 



St r 



7/1 1 
10/8 
8/18 



tQue color es^ su pelo?+ 
Mommy ique son estos? 
No. Porque no tiene dinero si 
es domfngo. 



9/5 
9/8 



Los ninos estan en el barco y 
hay macho hielo. 
Y es ta- hielo y la agua esXa 
poquita bjanca.+ 



COMPLEX VERBS 

Periphrastic Future 4/|6 

4/18 

5/1 



Que van a comer mucho. 
Y se vali a estar gordos.+ 
Que el ri I no va a comer muchas 
mahzanas y la mujer va a comer 
muchas bananas . 



Spanlsh/VM 



Const ruct \ on 



Page/turn 



Example 



Progress I ve 



3/16 
7/19 
3/2k 



Ella esta co ffifendo . 
IQue esta pensan^o ? 
Se estan sentanda. 



NEGATION 



8/18 Porque no^ tiene dinero si es 

dc>rTifngo.+ 

3/22 iTiene zapatos o sJn zapatos?+ 



QUESTION FORMATION 
Interrogat i ve 



I nionat ion 



7/11 

7/19 

10/8 

13/20 

17/9 

]]/k 



^ Que coior es sa pe1o?+ 
I Que esta pensando? 
Z. Que son estos? 
iQue tiene en su manos?+ 
2.C5ma juega ano charas? 

Del mundo, en el ^ Chi nese ? 



COMPLEX SYNTAX 



8/18 
5/1 

9/5 
10/25 



Porque no tiene dinero s I es^ 

dom-? ngo . 

El nino va a comer muchas manzanas 
y la mujer va a comer, rtvuc has 
bananas 



hos nihos estan en el barco V-fe^Y 

mucho hJelo^ . 

Cuando yo digo muctaas-cos-as , y 
yo quiero muchas preguntas.+ 



17; 
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3.2.6 SR^ Age 7 »5, Grade 1^ LAC^Urb an 

S uamary-of SB'S- Englis^^and- Spanish , At the a^. of 7#5f SR has 
no apparent problems with Spanish laSguEt^c procf^ntion, although he did 
not start speaking until the age of 5, according to his' mother. Having 
been in the Unitec ..'cates for only a year prior to this session, 
however, he was not able to perform the task in English, and so Spanish 
is the only language sampled for SR. He shows eommand of definite and 
indefinite articles, including gender and number agreement with the 
nouns they Introduce. He exhibits knowledge of a wide variety of 
pronouns in several form classes--subject ^ possessive, direct object, 
indirect object, and demonstrative. He exhibits knowledge of 
adjectives in both simple descriptive (. • .el pelo ^negro) and 
predicate modifier (la Have es blarmo ) usages, , he tven demonstrates 
command of the p roductive morpheme -o^ which adds the meaning * large* 
to the Word it is suffixed to (paquetote). He demonstrates a number .of 
prepositions ar d knowledge of pluralization rules. His command of verb 
tenses is notable, as he uses the simple present, preterite, regular 
and irregular, the imperfect and imperative with ho apparent problem. 
He also uses a number of reflexive constiuctibns (En la mafiana sg va a 
lavar los dientesl, and demonstrates command of ser and estar , His 
command of complex verbal constructions is no less impressive, 
demonstrated in the subjunctive, periphrastic future, and progressive. 
He demonstrates knowledge of negation and negative placement, question 
formation by the use of interrogat'ives ( como , donde ^ que ) and 
intonation. He demonstrates that he can produce complex syntax 



adequate for the demands of conversation in purpose clauses (; • . para 
enjuagar el cepillo) temporal clauses ( cuando acabe) and pronominal 
copying of noun phraises (. . las manos las tiene . •)• There 
appears to be a good command of Spariish here; he shows no evidence that 
language was late in production. 
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Span ish/SR 



'H, Age 7.5, Grade 1, LAC-Urban 



Construct i on 
ARTICLES 
Def I n I te 



Indef in! te 



Page/t jr4^ Example 

j /8 Un niSo se va a lavar los 

d'entes • • - 
1/8 Y laego abrio ta Have para 

enjaagar el ceplllo* 
1/18 Y laego las manos las tiene . 

2/2 Y 1 uego la pared es amarilla 

8/8 Voy a \r a]^ bano. 

1/8 tin niRo se va a lavar los 

d i entes . . . 
5/12 Unbs ninos no tehtan papa. 

8/2^ Que nomas es Un_ color, 

g/j El ya tiehe ljtt^ paquete. 

9/8 iCada quien ^ cuento? 



PRONOUNS 
Subject 



10/2 
9/1 b 



Yp tambieh me voy a cansar. 
eT ya tIene un paquetote. 



Possess I ve 



Direct Object 



indirect Object 



Demonst rat i ve 



16/23 
5/1^ 

2/2 

2/16 
5/1^ 

7/9 

1/8 

7/19 
2/2 



3/11 

W9 

9/22 

8/10 

8/l^b 

8/23 



Es mTd . 

Uhos hinos los mando so Pcipc- 



I en 



los 



Para que se lavara tamb 
diehtes y se la dio. 
Yc quiero la otra para mT . 
Uiios nines Jxis mando su papa 
que fueran a sembrar. 
iEse donde -la pongo? 



Un nine se va a lavar los dientes 
pa' que no se Jje cafgan. 
bile de la casa que habta vTboras.+ 
, PaTa que se lavara tambien los 
dientes y £e la dio. 

iComo se llama |sa? 

Yo voy a hacer ese . 

Pero yo me pbhgo esto ,^ iverdad? 

Este nomas _ son es tas . 

Yo qu fero es ta . 

Entonces yo agarro es4^ . 



17. 



i70 



Constcac-t i on 



ADJECTi VES 



Intens i f ier 

PREP0S IJIONS 



'turn 



]/]2 
1/12 

1/16 
2/2 

9/1 



l/8c 

2/12 

2/16 
8/8 



Span ish/SR 



Examp] e 



Y 1 uego el cepi 1 lo ^Jo - 

Y luego,_tiene b 1 afica . tuego 
tiene azul el hino, 

Y despuef t jene el pelo negxo. 

Y 1 uego la llave es bl an co ^ 

El ya tiene un paque tote . 



Y luego abrio la Have para 
enjuagar el cepillo. 
En 1 a cami seta . 

Ta cuando acabe de lavarse los 
diehtes se va ? comer. + 
Yo quiero la otra pata mT . 
Voy a i r aV^ bario . 



PLURALS 



1/8 
3/7 



8/10 



Uh riino se va a lavar los^ dientes^ 
Para con la£ chivos_^ 
Unos nino^ no tenfan papa. 
Est¥, noi.iiFs son estas^. 



VERB FORMS 

Simple Present 



Preter i te 
regul ar 

> 

I rregul ar 

Imperfect 
imperat i ve 



1/12 

2/16 

7/13 

7/9 

8/23 



5/1^ 

9/16 
11 /1 7b 

2/2 

8/1 lb 

5/12 
10/8 

12/2 



Y luego tJ^ne bianco. 

Yd qutem la otra para mT 

Hay V [^oras . 

iEse donde lo pongo? 

Entonces yo agarro esta. 



tinos hfrtos los mand5 su papa que 
f ueran a sembra r . 
£Ya se paro ? 

El nino se tento la cara; 

Para que se lavara los dientes 

y se la d io , 

Es que me hi 2o reTr, 

Unos rifnos no 4entan papa. 
Y luego habra nubes. 



No me d i gas 



17 



1/1 



Span I sh/SR 



.,on s t rue t i on Pa ge/ 1 u rr. Exc 

Reflexive 1/8 Urio nt ) sie va a ! a va r los dientes 

pa ra ' . no se l e cal qa-n- . 
i/iO Y sis c ^a cep i 1 1 ando para que 

ho . . . 

2/1 Para que se \a\/ara los dientes 

y se la d i o . 
2/]2 En laniananasevaa I a va r ] bs 

dientes. 

2/]^ Ya cuando acabe de lavarse los 

dientes se va a comer . + 



SER/ESTAR 

Ser I/i2 Y I uego el cepillo rojo . 

2/2 Y luego la llave es_ bianco. 

8/11 E^ que me h i zo reTr. 

8/2^ Que .nomas es un color. 

8/'?. Nomas son eTt as . 

I d/23 E_5_. mTo . 

20/5 Y luego el ogua es azG 1 . 

Es t a r 29/ '5 "^orque compro muchos platanos 

es t aba con ten ta . 



Subj u^'.: : t ve 1 /8 

2/2 
2/12 
5/1^ 

i^eriphrastic Future 8/8 

A/9 
10/2 
I /8a 

P roq re s s i ve 1 / 1 C 

2 1/6 



Un h i no se va a lavar los dientes 
para que no se le cai^ n . 
Para que se 1 av ra los dientes y 
se 1 a J I o . 

Ya cuando acabe de 1 varse los 
d ientes ... 

Unos riinos los mando su papa que 
f ue ran a . . . 

Vby a- 4-r - al bano; 

Yd vpy^-a—hace^ 1 

Yd tambien me voyL^- cansar . 

Un n i no se va- a-Xavarse los 

dientes ; . . 

Y se e-SJ^a— cep i 1 1 ando para que 
no . . . 

Un senor esta comiendo adentro . 
Estan comp rando . 



Span Ish/S^, 



Cons t r uc t i on 



NEGAT I ON 



1/8 

5/12 
10/21 
12/2 
12/17 

20/2b 



Example 



Uri ri i no s e 



va a ] ava r I ds d i entes 
pa' que no- se ie caigan^ 
Urids hi nos no tenTan papa. ^ 
cHo las ves? 
No me d i gas . 
Ya no se mas . 
No \ ^ se . 



lUtfTiON FORMATION 
I n * f r roga t I ves 

I n tona t i on 



3/11 . 
10/21 
15/17 

g/8 

9/16 

]]/]> 



Que ' -^mo- se 1 1 f^ma esa 
I06n4&- ve las vTboras? 

i_ue- es : 



tCada qui en un cue n to? 
6Y se paro? 
LI d igo? 



eOMPtEX SYNTAX 



l/8c 

2/2 

7/19 
6/U 
2/12 

1/8 

1/l8 
5/1^ 



Y luego abrio la llave fiai^ 
en j uaga r el cep i 1 lo . 
Para que se lavara tamblen los 
d! entes y se la d I o . 
Dile dfcla casa qu e habTa vTboras 
Los mando su papa 3— que- semb . a ran 
Ya cuando acabe de 1 averse los 
dienies se va a- -coroej^ . 



Un nino se va a ja^^r [os 
p ara que no -s€- 1 e calgan , 
y luego las manos las tiene 
Unos n i "lOS los mand5 su pap-^ 



Rentes 
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3 , . ^ BF-^ Gt^dJe- -1, LAC-^>ubQrban 

Summary of BF^s English , At 7.6, BF appears to speak Eni;lish 
flaentiy, although she is still learning rorae of the basics of , the 
gramiLar, She produces definite, indefiDi^o^ and r<er- rst- ative articles 
without a problem, and shows a wiue range of pronour;::; .--ibject, 
possessive, object, and demonstrative, '^uC indefinite. She shows 
T^'i:/*'--v of adjectives, both in her pre-ndmloril rl.-^^cement (And her big 

r>- . ■ . _ _ ... . ■ _ 

brother?) c;nd the comparative suffix (Mine is lon^^r ) • She commands 
ranre - ^rious prepositions, although she uses- In f or on incorrectly 
in one cp.se (. . . bubbles in her nose). She riemonstra ces knowledge of 
Wh - word5 ( what , v^o , w-hy ) , which she uses in questions, and alsr, 
exhibit: e correct ur.age of plural ization raies (e,g. , laces ; teet h ) , 
and of .i. -^ive (mcther'r name). She uses verb forms correctly^ 
such as the copula jre?^nt tense ''lections, and regul ^.r past tense 
forms, except for is'^]ated irregularr such as brok^ which she 
incorrectly inflects with -ed (. . and it broked^ -) . She uses more 
complex vert.3il construc\^ions easxly, including the progressive, 
semi-modais, and modals. However^ the perfective poses a problem, both 
in participial form (- . . that he had goi-ng in his bike + ) , an,d in the 
agreement of the auxiliary with the subject" (No, he hav^jl'i finished'^- 
She uses contracted not and do support in negative statements ( don' t , 
didn' i , does., t ) but also has the non-standard rule for double 
negatives (I don' t have no more+). 'She shows understanding of question 
formation, including do support £nc) subject-auxiliary jnversic , and is 
able to express complex ideas with the coordinaton of sentences using 



] 74 

atid j and -or, wM-h beo^us clauses, ar-i embedc-d sf^ntence? '^':?p,inning 
with that . In sum. hei Eriglish lan/7i?age abilities are good, although 
she is still in the proces.) of acquiring all of the bar.ios. 

oUTTUTiary of Br" ' ^ )^ panlr ' , BF * s Spani5-h is also fluent and 
demonstrates competence in sel f- ex press i or , but she is still lec-.r/ing 
here as we . 1 . Sh''^ appea'- ^i to have mastered the ■■rtir^^'es, using 
definite^ ^nde\\nite, and demonstrative forms in this session, 
■■' nclud ing the ii'les for gender and nun^er agreement. She han'^les a 
wide rangp of. pronouns-~oubjec t , possessive, object, indir*- ' object, 
demons tra tive--and even uses passive -s-e (Y la r^uerta ^se abrio). She 
dera-'Hst rates correct post- nominal adjective placement (car^ello g-h 1 no )^ 
and Gim use predict r-- adjectiv^': correctly, although ; n one case she 
borrows n ha r-coior term from English If. ni^^- bl :>nd ) . ' e handler 
prepcritions without protiem, i:noiadin^^ possessive _de, and uses the 
correct ruips ; or piurs 1 i za t ion . She can handle a number o^ verD 
forms, here demons tr^ 'ed by the simple present, tne regular and 
irr^eKaiar preterites, the imperfect past, and reflexive verbs. She 
shows knowledge of form^.l and semantic diff'^rences between ser and 
estar , and correctly produces the subjuuctl , periphrastic future, and 
modal ferbs. She demonstrates ability to handle negation (no^ and 
question formaton with interrogatives ( £, Que no les puedo decir?) and 
intonation (£,Fin?). She expresses more complex relationships with the 
coordination sentences, subordination v. "rig que , and purpose clauses 
using para que , ut runs into trouble in not being explicit enough 



3.75 



abo relationships (Tehi^ii botas y nSSas tenf? un -ie). In sum, 

BF'K Spanish lang.uase ability r.r-ems to be fair to goor' for her age, aoc! 
appears tc ..e e •! to her Engli: n language ability. 



ERIC 
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)g] i sh/BF 



BF, Age 7-6, 
Cons t ruct i-dn 



vndt' 1 , LAC Suburban 

Page/turn Exampi e 



ARTICLES 
De f i n i t e 

I nde finite 
Demons t ra t i ve 



12/16 



2/11 
3/13 

3/5 



What's; ^fae boy's name? 

Who bought him the clothes and 

t-hie flauta? 



He's buying £ ice cream here.+ 
He's takinq a bath. 



I dion't 



i: d tha t one .+ 



:^ ■ J b j e c f 
Pos ses s i ve 



Object 



Demon strati 



I ndc f i n i te 



1/7 

2/i 

2/1 - 
6/5 

2/i 

5/9 
7/7 
11/8 
17/21 

6/ ID 

2/3 

l4/i( 



2/7 
7/22 

3/3 



don ' t know . _ 
You put this in your ear, huh? 
He almost fal 1 down.+ 
Why did she pick the fl vers? 

Y- ' „ ^.hls in your ear, huh? 

' ^ i 5 mo t h e r ' 5 n a me ? 

; . bigbrother? 

Are ycu coming to our house a tiin? 

\ was just tyirg my shoelaces. 

His daddy is gonna spank b J m ^caase . 
She :-jlled j_t_ off Sylvja and it broked 
Who bought him the clothes and the 
flauta? 

Just get -tb-Ls and then the thing in 
there. + 

Is tb i s a boy or a girl? 
Don't .'cad the same one. 



ADJECTIVES 

Sim; ' e 



Compa rat i v l 



22/7 
22/2 
7/7 
22/1 



11/2 



H I s little pretty sister. 

H i s little baa g j r K 

And her b i g brother? 

She's n i ce because she's cleaning 

lis cu t . 

Mine is longer. 



I b X 
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Engl ish/DF 



Cons t rue t 



PREPOS IT 1 . 'iS 



2/1 

2/3 

2/1& 
2/18 

2/1^4 

8/U 



YoQ ptJt this in yoor ear, hah? 

She palled it of-1 Sylvia and this 

broked . . ;+ 

He almost fail down 

From the ocs . 

He's putting It on_ here, huh? 
And then she puts some bubbles in 
her nose.+ 



WH- WORDS 



12/16 

6/5 



What ' s the y's name? 

Who bought htm the clothes and the 

TTauta? 

Why did she pick the flowers? 



PLURALS 
. Rega t a r 

I r regu ; a r 



18/8 
1 7/2 '1 
1^/23 



And :iis.shbes_ and h'\ socks_ and his 
ca 1 zone i 1 1 os . 

I was just tyir.cj rvy shoe laces^. 
He's brushing his tee t-K> 



P^ 



6/20 
7/19 
5/9 
12/6 



Arc ^ou going to Veronica^Jj^ hou-e? 
The :.an"e 1 ike Noel '-3? + 
What's his mother-' s name? 
What is the boyls name? 



VERB FORMS 
Copu 1 a 



Present Tense 

3 rd pers . -s^ 
have/got 



1/1 

V5 
7/22 
8/24 
11/2 

3/24 
2/7 

8/12 

9/23 
13/12 



j 'm scv'i^n and he 's^ e ight . 
I ' rn t ^ady . „ . 

js~~this a boy or a girl? 
The was a 1 1 muddy . 
Mine _r5_ longer. 

I want this one . 
J ust get this.. . . 

And then she put-S- Dubbles in her tul 

go t tapes oh yours, Noel, 
doesn't he have no socks ?+ 



j 



Coris t fuct i on- 
Past Tense 
regu 1 a r 

i r rego 1 a r 
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-Ea-ge/t ucrt Examp 1 e 



17/3 
1^/16 

21/15 

lA/A 

2/3 



Eng] i sh/BF 



Because the baby pu 1 l£d his hn i r . 
Her mother died . 

He f e 1 1 down the cement . 
He had a b 1 i s ter . 
Who bought him the clothes? 
. . . and It b rokea . + 



Progress i v: 

Se'^. i - mod a 1 s 

Modals 
Perfect i ve 



9/3__ 
1^4/23 
16/2 
17/15 

16/10 

16/1 A 



2/2^ 
18/^ 
8/3 



She was pi ^ , : ng in the dirt . . . 
He ' 0 brush ing his teeth . • • 
Th i j boy f s bruF -fvi-nj his teeth . . . 
I was just t y f n < ^ niy shoe laces. 

His daddy Is . gcu na spank him *cause 
he hit her little baby siste^r. 
T" • ■ r ' s_go-nna- cal 1 the pol ice 
■ice : s ^gonna find h i m . + 

j-id see it. 

But his*father didn't knc that he h.ad 

_gj?inq in his b i ke , + 

}[^~ haven't finished, r 



:egation 

Dc' support 



8/3 

1/7 

3/5_ 
10/2 
1 8/ 1 7 



No, he have rvU f inished.+ 
I do n * t know. 

I did n't wan ted that one , + 

Mine does n * t . 

I don ^ t have nc more.+ 



QUESTION FORMATION 

Wh- front ing & 
Do support 



A u X . inversion 



Tag Q 



1^/^ 
13/12 

6/5 

:i/8 

2/1 



Uho bough t him 



'othes and the flauta? 



Why doesn't he rave no socks? + 
UH-y xii d she pick the flowers? 

Xs^ this a boy or a girl? 

aEb- you coming to our house again? • 

You pat this in your ear, huh ? 
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Engl ish/BF 

Construct ion .^L je:/t o . ^ ^ 

COMPLEX SYNTAX > • Is this a boy or a girl ? 

1/1 I'm seven and, h e * s eight . 

!6/lb His dad^y is gonna spank him ' cause he 

hi_t_her n tt te baby sister .-H 
18/^ But his father didn't know that he had 

go f ng In his b I ke . + 



180 



Span fsh/B.' 



tJh . A§e 7.6, Grade 1, LAC-Suburban 
Construction- Page/turn 



ARTI CLES 
De f I • f t e 



I ndef i n I te 



Demons t rat i ve 



2/1 

3/18 

9/21 

13/2: 

9/21 

2/1 
2/6 



Examp 1 e 



Este niho tiro su leche en ej_ 
abiento del bus^-cami on , 
£J_e5tadio se 11 ama , 'T i ran do Jj^ 
] eche . ' 

Los. niPios estan comiendo una 
banana y una manzana. 
Y luego cayo de JJj^ escaleras y 
se es tl aga r rando . 

Los nihos estan comiendo un^ 
banana y una manzana. 

Este nino tiro su leche en el 
7 fTnto del bus--cami6n. 
Este nino se esta riendo. 



PRONOUNS 

- ..bject 

Possess i ve 



Object 



1 nd i rec t ODj ec t 



Demons t ra t i ve 



Po^. • • e s-c 



1/2 

le 7 

5/12 

2/\ 

4//4 



13/8 



1^^/10 

9/15 

5/12 
11/1 

3/18 



Y o _ s T . 

Ella quiere cl; eLqaier^ 



ell. 



Este no era mTo . 
Este nino tir5 sa leche . . . 
Le dijo a sa£ novia qae t i ro s u 
leche . , . 

No dejan a A1ma hacerlo. 

Lb van a regar.a r 

Los- van a 1 1 eva r a j a i i . 

Le- dijo a su novia que tiro su 
TTche en el camion y la hi Ha _[£ 
dijo ai que esta manejando. 

Y mas le_ gusto cayt rse . . .+ 
A m f rriP gustan las bananas. 

E5.te no ere mTo_. 

Y eso es : The Fnd . 
Con esta . 

Y la , M»rTa se abrio. 



EKLC 
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Sf an i sh/BF 

-Cans t rue t i on P a_g e / 1 u r n Exampi e 

ADJECTIVES 

6/9 _ r. .bre . 

1 D / I ^' e i n ! no t i e ne c a be 1 1 o ch i no . 

I 0/1 V I a n i n a blond . 

1^4/1 Prrque era muy t ra v i e ^ o . 



PREPOSmC' 2/1 

8/8 
iO/1 7 
10/17 

Pes ses 5 I ve de 2/1 

. 5/12 



Este n I no tiro la leche en el 
as I en to de 1- camion. 
Con es ta . 

Estan adentro --da la casa . . . 
So, se fueron a_ la casa y se van 
a^ besa r . 

Este n i no tiro la Ic^he en el 
asiento de 1- camj5n. 
E ra de- Noe 1 . 



PLURALS 9/15 A mf me gastan 1 a s_ bananas^. 

9/21 Los ninos estan comlendo una 

banana y una manzana.'- 



VERB FORMS 

Simple Pr-esent 2/1^ No dejan a Alma hacerlo. 

3/2^ Lo tiene en su mano y se es ta 

r I endo . _ 

^J/k 6Que no les puedo decir? 

Pre te r I te 

regular IS/H Lo de-ja ron ir. 

13/1 ] El nino se iy5 del bus, 

2/1' Este nino t t ; u su leche en el 

as : ento. 

Irregular Le dijg a sU novra que tiro so 

1 echo en e 1 c ^m i on . . : 
5/2 Pbrque -qui so- . 

10/17 Se ftierari a la casa y se van a 

bana r , 



I mpe r f ect 



1^/1 Pdrque era- muy tr?^'"^^^ 

11/19 E s t a b a-g -e n la vent an- los ninos, 

1/4/1 TenLajn "botas y nomas ten fa un pie 
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Coris t ■ uct f on 
Re f 1 ex i ves 

SER/ESTAR 
Ser 

Es tar 

COMPLEX VERBS 
Sub j unc t I ve 

Periphrastic Fata re 
P rog ress i ve 

Moda ] 5 
NEGATION 

QUESTION FORMATION 
Inter roga t i ves 
I n tona t i on 



Span i sh/BF 



Pa^e/t orn Exampi e 

2/6 E:. ■ v-3ta r l-endo : 

10/ ' 7 S£ a j."^ JiH. 

13/1] riino s£ cayo del bus. 

10/ La historia se llamaba . . : 



5/12 E-ste no era mio. 

6/9 £5_ pobrp , _ 

Y TO es : The End . 

1 G / ] b Y es ta negr i to y esta bl anco . + 

jO/i7a Estan adentro de la casa. 

jj/ig Estaban en la ventana las ninas. 



13/13 Y los ninos del camion lo estan 

dgarrandb pa* que no se yaya a 
\ caer v lo vayah a machuca r r 

3/22 . . . y lo esta agarrando pa' que 

no pase . 

h,/] Lo van a p eganar . 

No 1 e van -a- dec \ r que — 



2/6 Este niiio se esta^r i^rido . 

3/20 Y el hec,ro se es4:a--r i endo . 

3/7? El negrito se g st^a-r i endose y lo 

esta ajjarrando- pa' que no pare.+ 

17/i4 IQue no les pmedo dec i r ? 

2/\k No dejan a Alma hacerlo. 

3/22 ~. . y lo esta agarrando pa' <^u<h^ 
no pare. 

iQue no les puedo de. ir? 



12/^ iFin? 
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Span! sh/BF 



£anst ruct ion 
COMPLEX SYNTAX 



13/21 
k/k 

13/13 
3/22 



Example 



Se cayo de las escaleras y-se 

se esta agarrahdo , _ ^ 

Le dijo a su ndvia q u e t iro s u 
leche en el cam j^ n y la -O u>a le 
dijo al que esta- inane j^anjdo .4- 
Y los hinos del cam|on lo estan 
agarrando pa' q ae--DO se vaya a 
caer^'y lo-vayan-a-^machuca r . 
El hegrito se esta riendose y lo 
esta agarrando pa' que nd pare / 



3.3 Older Children 
Ages 8.7-9.8 
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V 

3.3.1 ' J H, Age a. 7 ♦ Grade - 1, SBC-Rural 

;suffiniary gf JH's English . ..At the age of 8.7, JH appears to be • 

well on the way to English language fluency, although there are still 

_________ _ ♦ _ _ 

some aspects that are not completely under control. He demonstrates 

correct production of articles--def ihite, indefinite, and 

demonstrative. He also produces a number of pronouns — subject, 

possessive, object, and demonstraitive-— correctly . He shows correct 

pre-nominal placement of descriptive adjectives (This ^tte thing 

. . .), and can also use them as predicate adjectives (. . . 'cause the 

sun is too hot). While he appears to use a number of prepositions, 

they are stometimes used awkwardly in places where otiier constructions 

might better serve the intended meaning (They're going in the boat, but 

Ln the water of the mountains+). He handles interrogatives without a 

problem, however, and produces a number of Wh- words in questions with 

appropriate do support and subject-auxiliary inversion ( What do you 

think?). He appears to know the rules for regular pluralization, 

although here he demonstrates confusion with ah agreement rule for a 

mass plural noun (The people is . . .4-). He does well with verb forms 

and verb tenses, using the copula, present tense, arid regular and 

irregular past tense forms correctly, although he incorrectly inflects 

got with the present tense, third person singular (The Jt>oy gots a 

cut), not uncommon in children's English. He uses more complex verbal 

forms correctly, demonstrating progressives, semi-modals, and models in 

sentences. He uses the appropriate forms for negation ( don'^ , no, 

never);. JH's main problem with English can be illustrated by his 
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attempts to convey more complex thoughts such as in the following 

sentences: . I think he stops or he's still going somewhere-!-) Then when 

she*s all eating she keeps oh fighting with her, with her brother^. JH 

seems to have many of the basics under control, but he needs to work 

out the means for more complex expression. 

Summary-of-JHl^ Spanish . JH appears to be more competent in his 

Spanish language production ihim in English. He demonstrates knowledge 

of definite, indefinite, and demonstrative articles, including their 

gender and number agreement jr'ules . He produces a ^number of 

pronouns— subject, possessive, object^ indirect object, indefinite, and 

demonstrative, and he shows command of adjectives, including correct 

placement and agreement. He shows contrdY<5f^a variety of 

prepositions, and appears to have no problems with the rules for 

pluraiization. He uses forms such as the simple present, regular and 

irregular preterite, and the imperfect tenses corre^ctly, although a 

regional dialectal form is in evidence in his use of -ites rather than 

standard -iste (Esas ya las hici^tes ) . He shows understanding of 

reflexive verbs and the semantic and formal differences between ser and 

estar. With more complex verbal forms, he produces the subjunctive, 
^ 

periphrastic future, and progressive with no difficulty. He 



n __V /N 

demonstrates two negative forms (no, nada) , interrogative words ; , 

and shows evidence of subordination in purpose clauses (£a« ^ue) and 
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temporal clauses ( y degpues ... .). Although JH is not a very 
talkative child^ and may^not havie demonstrated the full range pf his 
abilities in this sample, it seems fair to say that he appears to have 
very few problems with his native language and speaks it competently. 

On the basis of our evaluations of his language production in 
Spanish and Englijrti, JH seems a better speaker of his native language, 
Spanish. However, his placement on the basis of mean BINL scores would 
be Limited Spanish Speaking and Fanctional English Speaking, i.e., he 
is evaluated as being more competent in English. This would appear to 
be corjtrary to his demonstrated language abilities as shown in his 
linguistic profile. 
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JH, Age 8.7, Grade 1, SBC-Rurai 



Construct ion 



Engl ish/Jti 



^ age /tarn- Example 



ARTICLES 

Def i n i te 

Indefinite 
Demonst rat i ve 



3/3 
13/7 

3/3 
13/9 



3/7 
3/13 



The kids are going in a boat. 
Tie car . 

The k|ds are going in £ boat. 

The boy is carrying some books and the 

p i rl ' s ca r ry i ng some , i ns t ruments . " 

They're wearing tha£ suit. 

And, thts kid is making . . . 

This whi te thing, that's snow. 



PRONOUNS 
Subject 



Possess i ve 



Object 



Demonst rat i ve 



3/5 

i4/8 



6/12 

10/22 

13/17 

18/2 
i*/l8 

A/15 
18/17 



7/16 
12/12 

13A 
20/lB 

16A 
13/13 



They ' re go i ng 



the boat , but i n 



the water of the mountarns 
i t ' s orange . 

think they're sad. ^ ^ 
No, she ' s not. She*s laughing. 
What dp you think? 
I think h£ stops ... 

Scratching he r nose. 

I ^think they're going to the i r house — 
to them house .+ 
My ^ head 

His sister is cleaning, the- cut and then 
he ' s--she * s gonna put a band-a [ d .+ 

'Cause thie sun is too hot for ^thgm . 
I never talk to i^e-r^ in Engl ish 'cause 
she doesn't know what i tell her . 
Smash them . 
The girl tripped W-m. 

Where do I put tbj^? 

This white thing, that ' s snow. 



ADJECTIVES 
S i mp 1 e 



3/13 
7/16 
13/9 



This white thJng, that's snow. 
* Cause the sun is too hot for Ithem. 
The boy is carrying some books and the' 
girl's carrying some instruments. 



Cons t ruct ion 



PREPOSITIONS 



\ 
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3/3 
3/5 

S/lit 
8/16 



Lngl i sh/JH 



Page/tam . £xamp1 e 



the kids are going in a boat. 
They * re _goi rig in the boat, but \x\_ 
the watSr of^ the mountains, + 
Go to J:_ne show and walk i n the snow. 
•CauT^ thesun is tod hot them 
They're thinking t£ put some water 
to them.+ 
At a farm. 



WH- WORDS 



10/22 
12/12 

16/^ 
17/18 



What do you think? 

I never talk to her_ih English 'cause 
she doesn't know what- I tell her. 
thi 



Whe re do I put 
Then when she 
on fighting w 



IS? 

'sail eat ing she keeps 
ith--her, with her brother. 



PLURALS 
Regular 



j rregular 



8/6 
3/3 
7/2 

19/8 

7/2 



the ducks^keeps on running. + 
T^e kids are going in a boat. 
The people is happy because the 
f lower-S- are big,+ 
Clothe-s_. 

The peopl e is happy because the 
f j owers are b i g . + 



VERB FORMS 
Copula 

Present Tense 

3rd pers. -s^ 

have/got 
Past Tense 
regular 



3/13 

^/8 



12/12 
1J/17 
18/15 

17/1^ 
20/18 



This white thing, that_U sncw. 

It's orange . ' . i 

I Think they' re sad. 

Go to the snow and walk in the snow. 
T"never talk to her-^n Engl ish 'cause 
she doesh' t Vxvom- what I tell her. 



I think he stops^^r he's still going 
somevs/here . + 



The boy gots a cut 



on his ankle.+ 



And then when she finished 
eating she'^s'gonna — + 
.The girl tripped him. 



Construct ion 
irregular 

' COMPOUND VERBS 
Progress i vtes 

Semi -moda 1 s 
ModaJs 

NEGATION 
Do support 

Other 

dUESTlON FORMATION 

VVh- fronting & 
Do support 

COMPLEX SYNTAX 



m _■ . 

English/JH 

Page/turn Example 

12/18 .... the kids ^t off of the bus. 



3/3 The kids- are going in the boat. 

3/7 And, this kid is making the water so 

the boats could go more. 

6/12^'^ She' s laughing .^ 

15/3 . . . they' re gonna go in there and 

: see cartoons . 

18/17 . . . She's gonna put a band-aid. + 

3/6 . . . so the boats could go rnore. \ 

6/1 ^ They might go and they might . . . 

13/11 That they better stop or the car _ 

will smash them. 



3/15 It don' t know. 

12/12 ... She doesh ' t know what 1 tell her . 

6/5 No, they* re not-. .. 

12/12 I never talk to her in English.- 

l6/i* Whe4-e-do I put this?{ ^ 

* 

' _ _ _ 

3/7 And, th|s kid !s making the water so the 

boats -Could go more .-*- 
3/5 They're going in the boat, but in the 

water of the mountains . + 
13/11 That they better stop or the car will 

s^mai&^tb em . _. » 

12/12 I never^afk to her in English ' cause 

she doesn' t know whatr i tel 1 her . ^ 
19/19 iCause she'.s going to the bathroom to 

get some paper . 
13/1 7 I think he stops or he's st i 1 1 

go i ng som'ewhere.+ 
17/18 Then when' she's al 1 eating she keeps 

on fighting with her, with her 

brother .+ _ 

") 
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JH, Age 8.7, Grade 1. SBC-Rurai 



Spanrsh/JH 



eoasJLract ion 



ARTietES 
Def mi te 



I ndef i n i te 
Demon St rat i ve 



paxje/turn 

2/19 
2/23 
3/8 
11/10 

2/21 

9/i 

n/25 



Exampl e 



La muchacha esta arriba 4el toro. 
Y e* toro esta comiehdd zacate. 
De"P"deste larda de los arboles. 
Las mamase5f.+ 

Esta tocando cpn un_ pi to del . . 

Le hace 'brbrbr' nomas aaa vez 

y ya acaba . 

Ya acab5 estas dos . 



PRONOUNS 
Subject 

Possess ive 

Object 

indirect Object 

i ndef i n i te 
Demons t rat i ve 



15/10 
13/17 

5/19 
3/15 

A/2 



10/ V6 
11/8 

9/8 

11/19 

5/19 
U/10 



Yo ya acabe. 
T¥mbien t_fl. 

Ese agarro • ^- • deK tuyo . 
Cdh su papa y sn mama, 

Que el toro camina pa* tumb^r lo. 
No, sue 1 taia. 

Prequnta les / 

tes van a pegar y despues los dos 

se van a pel ear. 

No le ha preguntado. 



Nomas fal ta una 

Ese agarro • . 
Esto . 

Esta es ropa.+ 



del "^tuyo, 



ADdlEGTI VES 



3/A 

lG/22 

1/8 



FrTo . 

Hoi t raviesos 
(iue bueno. 



is 
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Construct i on 



PREPOSITIONS 



2/22 

3/8 

8/7^ 

9/10 
2/19 



Spah I sh/JH 



Page/t-urn EyaropTe 



Esta tocando cop p i to de 1 . . . 
Del A* esie lado de los arboles. 
La crema-se le echan a los 
dfentes; 
comer. 

La muchacha es ta a-cr I ba del toro-. 



PLURALS 



2/8 
1 1/25 
11/8 



Ya son todos^. 

Ya acabo esta^^ dos - 

. . . despues los dos se van a 

pel ear. 



VERB FORMS 

Simple Present 



Preter i te 
regular 

I rregular 

Imperfect 

Reflexive 



3/21 

A/2 

14/21 

12/23 

8/7 

9/1 



5/19 
9/2^ 

12/5 



Imperat i ve 



15/22 

7/25 

8/7 

11/8 

10/16 



Ahf no hay donde enchufarla. 
Que el tord camf na pa ' . . . 
Esta £^ ropa .+ 
Hay chin \ tos_. 

La crema se la echan a los dientes 
Le hace 'brbrbr*^ ! T . y ya acaba. 



' Ese aga r ro del tuyo. 
Ya acabe . 

Esas ya las h i c i tes .-h 
Fue el per i CO. 

Tenf as esta. 
Era el perico. 

El muchachb se^ esta 1 avando los 
dientes. 

La crema se las echan a los 
dientes.+ 

. . . despues los dos se^ van a 

pel ear . 

Preguntales 



SER/ESTAR 
Ser 

Estar , 



\ 



14/5 > 
13/24 
14/21 
2/ie 

2/19 
8/13 



No son chiles. 
ST , e£" cierto. 
Es ta es^ ropa .+ 
Ya son, tries*. 

.L^ muchacha es ta arriba del toro. 
Que ^st4 acostado. 



Cohst-r-uctj-on 
COMPLEX VERBS 
Subjanct ive 

Periphrastic Future 
Progress i ve 



Page/t 
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urn 



9/5 . 
11/8 



\k/2 
2/21 

2/2 3 



Span ish/JH 



Exarrip-liS ' 



Que el toro camina pa ' -g-ae tmnbe 
ei machacho.+ 

Us a decir : sT.. __ 

Les van a pegar y despaes los dos 

se v3n a pelear . 

I a gente esta compranda fruta. _ ' 
Esta tocando con un pito . • • de 
pa lo . 

Y el toro es ta comXenda zacate. 



NEGATION 



2/27 
3/21 
8/23 
\k/5 



No_ se. 

No hay donde enchufarla. 
Nada . 

No son ch i 1 e:; ; 



QUESTION FORMATION 
j nter rogat i ves 



1^4/8 

1 1/16 



^■ Que es eso? 
£Qu|- querres?+ 



COMPLEX SYNTAX 



11/8 



Que el toro camina pa' qne tumbe 
eJ^machacho . + , , 

tes van a pegar y despaes los dos 
se van a pelear . 



ERIC 
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3.3.2 MS. Age 8.8. Grade 3^ SBC-Rural 

Sammary of MS's English . At the age of 8.8, MS <5an be said to 

be on her way to competence in English, although she does not appear to 

have everything mastered yet. She produces definite, indefinite, and 

demonstrative articles without difficulty, except for what could be a 

performance error with a rather than an (A boy is eating a apple+) , 

which she later uses correctly (The girl is eating an apple). She 

produces a number of varied pronouns— subject , possessive, object, and 

demonstrative— and shows correct pre-nocainal adjective placement (. . . 

happy faces). She uses a variety of propositions correctly, and 

f _ 

displays knowledge of question formation with Wh- Words (what) as well 

as pelativization (. ; i he'll tell his mother what, he told his 

grandmother i'. She seems to have no problem With pluralization; She 

displays her knoweidge of verb forms and tenses in producing the 

copula, the present, and the regular and irregular past tenses. In 

more complex verbal tenses, she correctly produces progressives and . 

modals. She correctly produces a negative command, with contracted not 

and dij- support ( Don't step on this), although she fails to incorporate 

do support when the main verb is m in one of her questions (What kind 

of work he did ?). She shows a number of devices for the expression of 

complex ideas, such as embedded commands in indirect discourse, (His 

dad told him to go fishing ) , temporal clauses (When he gets home 

. . .), and relativization'of ^-i- words in indirect discourse (. . i 

he'll tell his mother what he told his grandmother arid he'll tell her 

what . her grandmother did). The fact that .she can handle such 
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complexity would indicate that she is very competent in expressing 
herself in English. Her rather limited production of language in this 
session may have been due to shyness or reiserve. 

Sufflfflapy^f MS's Spanish . In Spanish^ MS appears to know the 
basic rules of correct production, but her reticence to talk in this 
session leaves little evidence as to the true degree of her ability. 
She produces both masculine and feminine definite and indefinite 
articles, including evidence of plural agreement. She uses subject, 
possessive, and object pronouns, and a pre-riOminal adjective quantifier 
correctly. She correctly uses a number of prepositions, including 
possessive de in a question ( iDe qui^n es la vaca?). She shows correct 
use of piaraiization, of the simple present tense, of reflexive verbs/ 
and of ser, although ho sentences are produced here with estar. She 
seems to be able to use several of the more complex verb forms* such as 
the subjunctive, periphrastic future, progressive, and modal 
constructions. She demonstrates negation with the use of fto, and 
interrogatives with several interrogative words (como, aye, auien) , 
using correct subject-auxiliary inversion (jComo se llama la oancion?). 
She shows some evidence that she can express complex ideas in Spanish 
by means of sentence conjoining, and temporal clauses, and embedded 
relative clauses. While she appears very competent in English and at 
least basically competent in Spanish, her BINL placement would be the 
same in these two languages. Her mean BINL scores would have her 
assessed as Limited English Speaking and as Limited Spanish Speaking. 
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MS, Age 8.8, Grade 3, SBC-Rural 



Cons t ruct i on 
ARTICLES 
Def ! ni te 

I ndef i n i te 

Demons t rat \ ve 



Page/t4jrn 



3/1 
8/18 

2/19 
3/1 

7/5 



Engl ish/MS 



Examp-le 



The girl is eating an apple. 
The afternoon . , 

A boy is eat[ng a^ apple. + 
The girl is eating ari_ apple. 

1 think that boy would go back 



PRONOUNS 
Subject 

Possess I ve 
Object 

Demonst rat i ve 
ADJECTIVES 



2/1 
3/3 
3/9 

8/10 
7/5 



2/1 
15/16 



2/1 
^/13 



-Yofl pick three p i ctu res _ out .+ 
They look like they're laughing. 
J_ think they're in the living room. 



th. 



This boy is brushing hJJ_ tee 
I think that .boywould go back to 
his house and tell his nxDther If 
he could go to his friend's house. + 

Then you make stories out of them , 
like what t hey ' re do I hg , and um . . 
His dad told him to go fishing. 
Watch it . 



Don't step on thi^s . 



You pick three pictures out. 
''Cause they' re making happy faces 



PREPOS IT jONS 



3/9 
i*/l 
7/5 

7/7 



1 think they're in the living room. 



Came back from 
They Ml make a 
the cars • . 
They get the 



school 
little 



house for 



car and they leave the 



front open wJ_th_ the guy that they're 
playing wi 



Wh- WORDS 



9/9 
9/19 



Wha t kind of work. he did? + 

. . . heM 1 tel 1 his mother what 

he told his grandmother ... 



2U4 

o 

ERIC 
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Ehg; ish/rtS 



Const ruct for t 



Page/turn 



Example 



PLURALS 



3/11 
1i*/12 



* Cause they have the couches^. 

I think the girUand boy s_ pushed 

him because they wanted to get out 

first. 



VERB FORMS 
Copu I a 

Present Tense 
3rd sing, -s 



16/11 
3/9 

2/1 
2/1 

n/1 



There is a lot of water. _ . 

i think they're in the living room, 

You pick three pictures out. / 
Then you make stories out of them 

He sa id. he M 1 probabl y go to 
school after he brushes his teeth; 



Past Te^.se 
regu 1 ar 

i rregu 1 ar 



1^4/12 

8/ie 
11/1 
9/19 



I think the bovs and girls pushed . hi 
because they w anted to get out first 
Before he brushed his teeth he ate, 
then he brushed his teeth. 

He sa id he' 1 1 probably go to school 
after he brushes hjs teeth. . 
Came back from schoo[.+ 
And when he gets home heMl tell 
his mother'' what he told his ^ 
grandmother and hfe* 11 tel 1 her 
what her grandmother did. 



COMPLEX VERBS 

\ 

Progress i ves 

Modals _^ 



3/3 
8/10 

7/5 

2/1- 

7/5 



A boy is^ eat i ng a apple_.+ 

They look like they're laughing . 

The boy is brushing his teeth. 



And 
and 
make 



If she_.sajd yes, he wdu]d go 
he will play cards and 
house for the 
do aftigr. 



a little 
What woul d 



1 go . 
hey'O^ 
carsT+ 



cars 
what 
wiiat 



woul d they do before ^ and 
wou 1 d you do over there whe^|w. 
I think that boy wgjjjg^ go back 
his house and tell his mother 



to 

f 



he could go to hfs/riend's house, 



2u, 
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Engl !sfi/MS 



Const ruct i6n 
NEGATION 
D) support 



Page/to-rn- 



1A 



Example 



Don' t step on this, 



QUESTION FORMATION 
Wh- fronting 

COMPLEX SYNTAX 



3/f 

in 

7/5 
15Z16 
7/7 
9/19 



What kind of work he did?+ 

Then J 1 ike^ you %ake stories out 
of them^ 1 i'ke what they' re do-lng^ , 
and... : _ J _' 

I think that boy would go* back to 
his house arid .tel 1 hfs mother-±£ 
he could go to h is f riend ' s ho use . 
His dad told him 4o^ga- fishing . 
After they f4ni^ they go outside 

to play? - _ 

They get the car and they go and 
leave the front-open with t*he guy 
that -t hey're pt a yfng iwlth . 
And when he gets home he 1 1 tel T 
his mother what^he- tol3 his 

aad he* 11 tel 1 her 



what -hei^-grandmother^ ijid. 



ERIC 
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Span i sh/MS 



MS, Age 8.8. Grade 3, SBC-Rural 
Construction Page/turn 



ARTICLES 
Definite 

Indefinite 

PR0N0U)*5 ' 
Subject 

Possess i ve 

Object 



z 



7/n 



8/j 

3/9 



9/15 
9/16 

B/5 
8/3 

3/5_ 
13/5 



La nh1a se anda agarrando el 
vest i do y se va a cambiar pa' 
1 a escuel a . 

Entonces se va a lavar 1 os dientes. 

Un parque. 
Una casa. 



y£ no se. 
Yo tampoco. 

Tambien tiene que hacer su_ pelo. 
Con sus piyamas. 

yfveri con el los . 

El carro la va a agarrar. 



ADJECTIVES 



8/7 



Dos trensas ; 



PREPOSITIONS 



7/11 



8/1 

8/3 

9/8- 



Possessive de 



16/8 



La nlria se anda agarrando el 
vestido y se va a cambiar pa ' 
la escuela.+ 

Entonces va a ir ^ la escuela. 
Con sus piyamas . 
Cuando vierie de^ la escuela. 
En la escuela. 

iDe quien es la vaca? 



PLURALS 



3/13 
8/7 
10/6 
8/1 



Van a mbjar los^ pat05_. 
Dos trehsa£. 

Que va a saber mucha^s^ cosas^. 
Entonces se va 'a lavar los^ 
d f entes . 



o 
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Const ruct Ion 
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P-age/turn 



Example 



Spanish/MS 



VERB FORMS 

Simple Present 

Reflexive 



U/8 

9/6 

9/8 

7/11 

]k/B 
2/k 

7/2 
12/10 



Me fiasea en los columpios. 

Hace sa ta rea • 

Caando vlene de la escuela. 

ta niha se_ an da agar rando el 
vest I do . , . 

Me paseo en los columpios. 
Se van a mojar , 

iComo SB- 11 aman los nombres de 
el los?+ 

iComo se_ llama la cancion? 



SER/ESTAR 
Ser 



16/18 
7/5 



£De quien es_ la vaca? 

iQue son los nombres de el los? 



COMPLEX VERBS 



Subjunctive 7/l8 

Periphrastic Future 7/11 

8/1 
3/ 

Progress i ve 7/11 

12/17 
2/17 

ModaTs 8/1 i 

8/5 
12/15 



Enconces caando se cambie va a i r 
abajo y . ; ; 

. , , se va a camb far pa* la 
-.escael a 

--va a fr a jcomer . Entonces se 
va-als^ar los dientes. 
Van a cor re r , 

ta nn1a se~ anda agarrando el 
vest I do . . . 
Se an1da cayehdb . 
Andan camihando . 

TambiSh t iene que 1 1 evar sus 1 ibros 
pa' la escuela. 

Tambfeh tiehe que haCB^ su pelo. - 
El nino quiere agar4^r la suera. 



NEGATION 



9/15 * Yd no sg. 

13/11 Porque fio tfene la suera. 



EKLC 
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Construct ibh 
QUESTION FORMATION 
I nterrogat \ ves 



Page/ turn E^ample ^ 



7/2 

7/5 

12/10 

16/18 



Span i sh/MS 



i Corno se 1 1 aman los nbmbres de 
eTTQ5?+ 

iQue son Ips hombres de ellos? 
^ Como se 1 1 ama 1 a cahc ion? 
^De quien es la vaca? 



COHPLEX SYNTAX 



7/11 

7/18 
3/7 



La nina se an da agarrando el 
vest i do y se ya camb^iar pa ' -1 a 

escUe 1 a , _ _ 

Ehtdhces cuando se cambie va. a i r 

abajb y va i r a ccme x^. 

Yo se don de v i ven t amblen . 



2\Jj 
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3.3.3 HF^Age -B. 1-1^ Gra^€-4^LA€^§u%>urban 

Summary of NF*3 EnRltsh . ip^, at the age of 8.11, seems to speak 
an English which is fluent and colloquial. He uses articles correctly, 
as he demonstrates with definites and indefinites. His production of 
pronouns is wide and varied, including subject , possessive, object, 
indefinite, and demonstrative forms. He utilizes correct pre-nominal 
adjective placement (The right clothes . . .) and predicate a'yjective 
usage (They- were poor ) . He uses a number of prepositions correctly, 
although it appears that en for English in may be a pronunciation 
overlap from Spanish. He indicates knowledge of the rules for 
pluralization, and a number of verb forms and tenses — the present and 
past tenses of be, present and past tenses of other verbs, inclu-^'ng 
regular and irregular pasts. He uses a variety of complex verb forms, 
such a"s the progressive, semi-mbdals, and modals. He shows mastery of 
rules for negation, with never and £Ot; the latter is used in 
contracted form with acceptable auxiliary verbs ( won* t , can* t ) , and a 
less a^^epted and more colloquial form, ain* t . In his formation of 
questions he shows that he hai 60 support and Wh - fronting under 
control, even though he incorrectly treats got as a main verb (Why does 
25he got a sponge in her hand?+). To express more complex 
relationships^ he can embed one sentence -into another with that and 
^beoause; he can conjoin sentences with and, and can subordinate 
relative clauses with what . The following example illustrates a 
dependent clause with _ttet ^and conjoining with and ; One day they said 
that they wanted to go pick some flowers and they did. In sum, NF 



21u 



202 



appears to have many of the basic rules of grammar in place, and 
expresses himself well in English. 

.T NFLs Spanish . . NF-s Spaniih also;^ppears to be fluent 
and wide-ranging in the variety of structures he employs, but there are 
indications that it is influenced" by his English. _While he produces • 
both masculine and feminine articles, and shows numbed agreement with 
their nouns, he has not yet learned the exception that feminine nouns 
have a masculine article if they begin with a stressed vowel, so he 
incorrectly produces la^ua+. He demonstrates command of subject, 
possessive, object, and indirect object pronouns, but he incorrectly 
uses the personal a, used for animate referents with an inanimate 
referent (. . . para matar . animales). H. shows correct prenominai 
placement of quantifiers (muchos arboles; ^ vacate), ^nd correct 
'use of predicate adjectives (Porque esta £Obra) , and comparative forms 
i . . mSs que todoj ... tan -rich'). However, his synta. here may ^ 
reflect English influence (muchas mas cosas = many more things). He 
uses prepositions correctly, including possessive de. although again he 
incorrectly uses it after tener, which itself indicates possession 
(Tenfan un rio de ellos-H). He Knows the rules for pluratization, 
present tense verb forms, regular and irregular preterites, and the 
imperfect tenses. He produces reflexive verbs correctly for the most 
part, but has not sorted out the semantics of liMiE-, i" 
•the title calls itself (El tituio se llama . . He demonstrates 

knowledge of the formal and meaning differences between ser and 
and adequately handles more complex verbal constructions such as the 
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subjunctive, periphrastic future, progressive; and modais* He knows 
how to use negation (fto, Ei^ > interrogatives ( por qu^S ), ^although he 
fails to us^ the preferred word order' in Spanish which inverts subject 
and verb in questions s Y por qui la mama ie dijo? rather than, ... 
le dijo-la^-mama ? To express complex relationships, he uses sentence 
conjunction, comparative clauses, purpose clauses, and indirect ^ 
discourse, to name a few. In sum, NF appears to be a very competent 
user of Spanish, but exhibits interference frm English in some areas. 

Our conclusion that English may be NF's stronger language would 
not agree with his placement in terms of the BINL. His mean scores 
would assess him as being Limited English Speaking and Limited Spanish 
Speaking. 
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Engl ish/NF 



NF, Age 8.11, Grade 3, LAe-5uburb^6n 



Construct fon 
ARTICLES 
Def ini te 



I ndef I n \ te 



Page/turn ^ Exampl e 



1/11 
6/3 



3/17 

12/18 
U/3 



We have to "say what's happening in 
the picture. 

That their mother would love the 
f 1 owe r . 

The ri^ht clothes is a_ good idea. 

Just a- story. 

He' s £ eh inese,+ 

Because he ain't an animal. 



PRONOUNS 
Subject 



Possess i ve 



Object 



Indefinite 
Demonstrat i ve 

ADJECTIVES 



1/11 

2/8 
2/U 
3/10 
5/1 

5/1 
5/1 

5/r 

6/3 
12/16 

2/22 
3/21 
1/1 

lit/9 
2/1^ 
20/19 



2/8 

3/17 

6/8 



We have to say what's happening ., . 
YoQ hafta pick three pictures, Belinda 
_l'm gonna take one out. 
It says: Ah Wong of China. 
ThTey l^ved in the forest. 

And her name: was Bel inda. 

R? caught a -butterfly for his mother. 

They all 1 i yed with thei r mom. 

That her mother wou Id love the flower. 

H i s name was Chin Chon Chong. 

You buy them . 

Let me itu^on the_stereo. 
What diV^u give" them ? 
the elephant jumped on him and he 
squashed him like a tort ilia. 
He got It^ from a tree. 

I'm gonna take one out . 

She just says thr . 

You hafta pick three pictures, Belinda 
The trjght clothes is a good idea. 
They were poyr . 



X 
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Engl I sh/NF 



ioRStract ion 



PREPOSiTiONS 



1/11 We have to say what is happening 

the_pfcture . 

2/12 Eh Tijuana* look ]fke.+ 

2/1 4 T^m gonna take one out . 

3/21 Le me turn oh the stereo . 

5/1 They all 1 I ved wj th the! r mother. 

11/16 The boy got mad the elephant. 

18/18 They went to the North Pole. 



PLURALS 

Regular 2/8 You hafta pick three ,pictare^,Bennda . 

•r ^/19 Th I s gi rl IS picking flowers_ in the 

forest r 

6/8 Because they didn't have any shoes^. 



VERB FORMS 
Copu 1 a 



Present Tense 
3rd pers. -s_ 
have/ got 



Past Tense 
regular 

irregular 



3/17 

1/3 

k/k 

l4/3 

5/1 

6/8 

3/21 

20/19 

5/1 

5/1 
5/8 
8/20 
3/h 



5/1 
5/1 

3/2 



V 



The right clothes J_s^ a good idea.+ . 

I'm go i ng to -be n i ne • 

I * m_ ready . / , 

Because fie ain't an an ima 1 . 

And he name was Bel inda . + 

They we re poor. 

Let me turn on the stereo. 

She just says that. 

And the girl got ten for his mom-- 
fpr* her . 

They didn't have a fathier. 

Because they didn't have a^ny shoes. 

Do you got a question? + 

Why does she got a sponge In her hanj^?+ 



They 1 ived in the forest: 

They all 1 i v'ed wi th their mother. 

He felU. 



2i; 
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Eng) fsh/NF 



Construct iori 



^age/tarn Example 



COMPOUND VERBS 
Progress i ve 



Semi -modal s 



Modal 5 



1/11 
4/19 
9/21 

1/3 
2/8 



e/3 

9/21 



We have to say what 's hefipeaJng in 
the picture. 

This girl is picking flowers in the 
forest . 

I would say because she was playJng 
in the dirt. 

I ' m gbhha be n I ne . 

I 'm gonna take one out . 

You hafta pick three pictures, Belinda 

_ / _ _ - _ 
I could look in the back. 
I can* t speak Spani sh that good. 
That her mother would love the flower. 
I woulxl say because she was playing 
in the dirt. 



NEGATION 



Do support 



14/3 
16/19 
4/10 
6/1 

6/8 
9/6 



Because' he a i n ' t an an ima 1 . 

wonii put kids in jail, huh? 



I ca nl^ speak Spanish that good. 
They nevter got married. 

Because they didn' t have any shoes, 
j don' t got anymore questions.-^ 



QUESTION FORMATION 

Do support S 
Wh- fronting 



Tag (i 



COMPLEX SYNTAX 



1/1 
9/4 



16/9 

1/14 

1/11 

5/1 

9/21 

10/11 
10/13 



What did you give them? . 

Why does she got a sponge in her hand?+ 

Do you got a questlon?+ 

They won't put kids in jail, huh ? 



The elephant Jumped on him and he 

squashed-hJ-m-l lice 13 tort ilia . 

We have to say wheat's happening in the 

£jjC_t44£e. 

One day they said that they wanted to 
go pick some flowers and they did . 
Lwould-say because she was playing irv 
the-dlri. 

It's just like if you're a superstar . + 
You're holding it like a microphone . 
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Spam' sh/NF 



NF, Age 8.11, Grade 3, LAC-Suburban 
Coas^tract Ion >^ Page/ turn 



ARTICLES 
Def In ! te 



I ndef I n i te 



Demon St rat i ve 



3/12 ^ 
i4/12 

5/7i 
12/5 

5/22 

6/1^ 

A/12 
18/1 
17/5 



11/8 



Exampl e 



Se cayo ]^ leche. 

Juan vive_en el campb. 

iY por que^J_a^ mama le dljb? + 

Les gusta estar eh J_£ agua mas 

gue todo . + « 

Esta agarrahdo leche de chichis 

de 1 a vaca . 

Se qui to lbs zapatbs. 

El yive con una vaca. 

Tehfan_un rancho, muchas frutas-- 

La mamale compr5 para su regal o 

cincb bicicletas . . . y wos 

calzohes, 

iPbr que no pones e^a cosa para 
que me oigan? 



PRONOUNS 
Subject 

Possess I've 
Object 

indirect Object 



A/15 » 
10/12 
12/1 ^ 

5/5 

18/7 

6/18 
5/7 

5/7 
6/A 

6/58 
9/10 



£4- se 1 lama Al ly^ 

como ^ratas afuera. 
Ellas viven solos. ; 

£Y por que quiere gastar su^ dinero? 

he van a abrazar y van a vivir 
con el 1 0S ■ 

Porqcre se Vo^ encontr5. 
La va a matar . 

iY por que la mama 2J. dijo?+ 
Les gusta estar eh el cerro 
porque haymucho zacate. 
Porque se lo encontro. 
A mT me gusta. 
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Span i sh/NF 



Construct ion 
ADclECTIVES 
S i mp i e 

Comparat i ve 



Page/turn 

6/6a 

6/12 

17/30 
12/5 

17/15 



Example 



Hay muefaos Srboles, y hay mucho 
zacate . 

Porque esta 4^bre . 

Y una piinata y muchas mas cosas.+ 
Les gasta estar en la agua mas 
que todo.+ 

Y luego eran tan , am, i*'rich**? 



PrtiPOSlTlGNS 



Possess i ve de 



i4/12 
M/\2 
17/9 

5/22 
18/1 



Juan Vive en_ el campo. 

El vive con una vaca . 

Y les compro miles de^ cosas. 

Est! agarrando leche de las chichis 
de la vaca . _ 

TenTan un rTo el los.+ 



PLURALS 



17/5 



La mama le compro para so regalo 
cinco bici'cletas^, diez carros-, 

veirite carritb£ de jugue tes , 

sei's carta£--paquetes- de ca rtas. , 
yeinte juegds, cfncuenta y mil 
dulce^y unos^ cal zones. 



'ERB FORMS 
Simple Present 



Preterite 
regular 

I rreguiar 



imperfect 



A/12 
10/5 
10/12 
11/8 

11/16 



5/1 
8/19 

5/3 
5/7 
7/18 
12/1 



8/1 
17/15 



Juan vive en el campc. 
Yo no se 

Yo como frutas afuera. 
iPorqae no pones esa cosa para 
que me oigan? 

Es divertido cuidar los gansos 



iPor que la 1 1 r|5 ? 
Yo empece con-- 

iY por qui so ?_ . 

iY por que la mama le djj_o?+ 

^a hicimos tre| . ^ 

te dieron una fota'-foto y aquT 
1o anda viendo. 

TenTan muchas pistolas para matar 

a an imales .+ ^ 

Y luego eran tan, am, irich? 
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ioasxmction 



Re f 1 ex I ve 



Page/turn 
3/12 



9/16 



Span! sh/NF 



Example 



Se cayo la leche. 

Ro^ pprque se qtiito los zapatos. 

AsT ^ ^ hlstoria? 

El tTtulo se_-1 lama , Juan de. 

eolombia.+ 



Rec i proca 1 



10/18 



Y se-beLSLaron , como Bel inda le 
hace a Tino. 



SER/ESTAR 

Ista^r 



11/16 

5/^16 

6A 

6/12 



Gabriel era nomas uh niil-yn 
honibre de ve i nte anos . 
Es divert ido cuidar los-- 



El riino esta eh Una vaca.+ 
Estah eh el cerro — 
Porque esta pobre. 



eOMPhEX VERBS 
Subj unct.i ve 

i 

Per i phrast I c Future 
Progressive^ 



11/8 



12/1( 

7/3 
7/7 



5/22 
8/21b 
11/20 
12/1 1 



iPor que hd me pones esa cosa 
^para que mejoUgarv, para que pueda _ 
dec I r muchb, 

Para que los gansos. coroan , 

iCuantii leche va-a-tener la vaca? 
tuego ^-a-l4^ 'piu, pi u, * y se i 
v a a i r . 

£sta^gar-r:ando leche de 1 as 

chich IS de la vac^. 

Yo dije que andaba tachando la 

vaca.+ 

has hiRas y los ninos les andan 
pon I erido agua a los gansos. 
be di'eron una foto y aquf 
lo anda vreqdo . 



Modals 



11/8 



i . . .para que pueda dec i r mucho? 



NEGATION '12/15 Pos, rn^ le d Ice . 

15/17 iPor que £o le gusto ese nino b 

que? 

18/19 Y no^ le gusta los juguetltos de 

carrftos. 
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Construct ion 
QUESTION FORMATION 
Interrogat Ives 



I ntonat ion 



11/8 



5/7 
5/2 

17/15 



Spani sh/NF 



Page/t-U4^n ExampJ e 



i Por que ho me pones esa cosa 
para que meoigan, para que pueda 
dec i r mucho? ^ 

por que la mama le dijo?-»- 
L Por que la 1 1 ro? 

Y luego eran tan, am, irich? 



V. 



COMPLEX SYNTAX 



18/7 



n/8 

10/18 

7/7 
8/21 

§/^ 



Le van a abrazar y gan-a-tfivd-r 
con el los , 

Les gusta estar en el^ cerro porque 
hay muchb zacat^e . 
Les gusta estar en la agua mis 
que tbdo .-H 

IPor que ho pones esa cosa pa ra 

que me C4^g^ ? 

Y se besaron, como-Bei in da le 

hace a^tPQ . ' 

Luego va a ir 'piu, piu/ y se 

va ^ — i^f . _____ 

Yo dlje qae- -es taba cachjando 1 a 

vac a 

Les gusta estar en el cerro porque 
hay-mucho zacate . 
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3.3.JJ Bfl, Age 9.3 t Gra4^3.^C-tJrban 

Of RB..g-En«ll3h . RR , at 9.3 years of age, appears to 
coSnunicate well in Engiiih with a good command of the basic 
grammatical rules, although he still demonstrates a few problems with 
them. He displays competence in using definite and indefinite 
articles, and.produces a^ange of pronouns-subject, possessive, 
object, and denfonstrative. He shows correct pre-nominal adjective 
placement (light violet), and predicate adjective usage. He attempts a 
comparative, but appears to be confused as to the restrictions on the 
use of the suffix versus the use of more (And give themjepe 
healthis:+). He exhibits familiarity with a range of prepositions, 
although he appears to be in the process of sorting them out as well 
(. . . sbe fell 6n the mud+; . . . spilling their milk on the seat on 
the bus+). He demonstrates correct usage of Wh- words (wh^, when), and 
appears to know pluralization rules for regular and irregular plurals 
(ftSE53, teeth) . He produces both contracted and non-contracted Copulas 
(ins. are, is), and demonstrates awareness of present and past tense 
forms, although the regular past tense morpheme, ts mis-applied to 

an irregular verb ( PUtted , from £Ut) . He uses more complex verb tenses 
such as the progressive, semi-modals ,- and modals competently, however. 
He shows both the full form not and its contracted variant (in donl^) 
in his negative sentences,' and shows correct usage of question 
formation rules by the inversion of the subject and auxiliary in 
sentences such as: Why are they throwing . . .? He expresses related 
ideas by conjoining sentences with and, or and then , by subordination 
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with because , by embedding sentences with that (they think that ; • 
which are the devices he uses in this sample^ It seems fair tx> suggest 
that RR Is a fluent speaker of English, although still in the process 
of learning isome of the exceptions to the rules of grammar. 

Summary of RR^s Spanish * RR appears to be slightly more 
comfortable in Spanish than in English^ as evidenced by this sample of 
speech. He shows correct usage of definite, indefinite, and 
demonstrative articles, including the rules for gender and number 
agreement. He exhibits a wide range of pronouns—subject, possessive, 
object, indirect, and demonstrative--and, in\^dditibn, passive ^e which 
eliminates the need to express tYte agent ( Se ve como un barco). He 
correctly uses adjectives, both as predicate modifiers (• . • son 
muchos ) , and descriptively in pre-nominai position (El otro d£a). He 
demonstrates knowledge of prepositions, and the rules for 
plui^alization. He appears to produce a number of verb forms without 
problem — the simple present, regular and irregular preterites, and the 
imperfect past tenses. He also uses the reflexive correctly ( Se le 
olvido su caja de lonche), and knows the correct forms and semantic 
constraints on ser and estar . As for more complex verb forms, he 
correctly produces the subjunctive, the periphrastic future> the 
progressive and modal verb's. He competently demonstrates negation and 
question formation with intonation afed interrogative words ( que^^ pop 
que , donde ) , although there is an error in subject-verb agreement and 
inversion in one example (^Y por que los-demas no les ayyd6 ?+) . He 
expresses more complex ideas by the conjoining of sentences with ^, by 
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clauses relating indirect discourse, and by dependent clause introduced 
by temporal words ( despues ) and other subordinators ( porqu^ ) > From 
this sample it is fair to suggest that PR's Spanish* is good, and that 
It is slightly better than his English language ability. However, his 
mean BINt scores would place him in the Limited category for both 
Spanish and English. 
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RR, Age 9-3, Grade 3, LAC-Urban 



Coris tructlop 
ARTICLES 
Definite 

indefinite 



k/M 
5/6 

2/5 



21A 



Engl f sh/RR 



Page/turn Examp] e 



That's why he putted Xhe hat .+ 
The kids are eating fruit. 

I have a question. 



PRONOUNS 
Subject 

Possess I ve 



Object 

Demonr t rat i ve 

ADJECTIVES 
S i mp 1 e 

Comparat i ve 
PREPOSITIONS 



4/12 
5/10 



11/6 
5/16 

6/19 

7/2 

5/10 



5/4 
4/12 



6/15 
8/17 
12/21 



5/14 



2/1 

9/4 

9/6 

12/14 

12/16 

13/16 



He doesn't have any hair. 

They^ think that the fruits are good 

for them. 

And Wl^ is black. . 

They think that the apples and bananas 

are good for the j r teeth. 

And he's, and he's, and she's--And lier 

sweater is yel low. 

And hers is whi te. 

They think that the fruits are good 
for them? ' 

And give them more hea1thier?+ 

i don't Have another story for this . 

That 's why he putted the hat.+ 



And his shirt is light violet. 

The kind of s i Tver things. 

And her skirt is white , purple , orange 

yel low , red : 

And give them inore heal th ier 



They spMHng their milk bn^ the seat 
OP the bus .+ 

They're laughing^ each other— + 

Because they ' re 1 augh i ng a_^ each other 

Going on a field trip. 

Maybe go to^ the zoo. 

They were playing tag and then she 

fel 1 on the mud .+ 
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Y 

Engl ish/RR 



Construct ?on 
WH' Words 

PLURALS 
Regu lar 

i rreguiar 

VERB FORMS 
Copa 1 a 

Present Tense 

have/got 
Past Tense 
regul ar 
I rregul ar 

COMPLEX VERBS 
Progress i ve 

Semi -moda 1 s 
Medals 



Page/turn Exarple 



1/7 Why are they throwing--? 

^1/12 That's Why he patted the hat.+ 

1i#/l8 And then whMgTi she's finished she 
gonna put away the bubble, + 

5/6 The kid£ are eating fruits., + 

17/20 The! r horns-. 

6/9 For their ieet£. 



5/16 They think the apples and bananas a re 

good for the i r teeth , 
7/4 And hers is wh? te. 

5/20 I don* t know , 

6/1 They eat fruit aill day. 

6/5 And they 1 ike apricots. 



1/5 I have a question. 



I4/I2 That's why he putted the hat.+ 

3/16 They were playing tag and then she 

fe 1 1 on the mud .+ 



M/2 How come the kid Is p alling the hair 

out of the cow? 
12/9 How come Iti^' s carry trig the luggage? 

1/7 Why ar^s^ they throwi ng- -? 

5/6 The kids are eating fruits. 

14/14 " And then she is gonna put shampoo on 
her head. 

14/18 And then when she's finished she 

gonna put away the bubble. + 



15/14 She CPU 1 d clean her nose. 

5/4 Coul d I change? 

13/;4 So they friends cannot say she's dirty. 
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Engi ish/RR 



Construc^ton 
NEGATION 
bo support 



Page/turn Example 

13/ili So they friends cannot say she's dirty. + 

i don*t have another story for this. . 
M/]Z He doesJL't have any hair. 



QUESTION FORMATION 

Wh- fronting 6 
inversion 



COMPLEX SYNTAX 



1/7 
V2 



5/16 

13/16 

i»/12 
5/10 

13/1^ 



are they throwing--? 
Could— I- change?+ ^ 

How come the kid is pulling tne hair 
out of the cow? , . '. 

They think tha^the^ ples and bananas^ 

are good for their teeth. 

They're laughing to each other because 

thP fruits are^R. + \ - . 

they were playing tag and then she 1 

on the miid .+ ■ " - 

ThatU whT he patt ed the hat .+ 

They ^hTnb Wt the fruits a^re^ood, 

for them.+ . , - , 

So they friends cannot say she^s dirty.n 
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Spanish/RR 



RR, Age 9-3, Grade 3, LAC-Urbah 



Cons^t^^uct ion 



ARTietES 
bef in i te 

jndef ini te 

Oemonst rat i ve 



Page/turn Example 



6/1. Les gustan los Ubros. 

6/11 Y este es de fantasfa. 

5/8_ IPbr que se fueron en jjn barco? 

8/12 Una mitad de aquT y otra de aquT 

7/1^ Y este apenas anda empezando 

esta pag I na . 



PRONOUNS 
Sabject 
Possess i ve 

Object 

Indirect Object 
Demonst rat i ve 
Pass i ve se^ 



8/19 

1/21 

13/17 

14/22 

6/21 



6/1 
7/2 
15/19 

7/27 

7/16 

10/20 



Pero eiio^ van a estar cansados. 
Esos. son taycxs- . 

Se le olvido sa caja de lonche. 
Su tarea. 

Y pa' que aprenda J_o^ de los 
fantasmas. 

bes gus tan los Hbros. 

Porque este se Je^ mira la cara, 

Se Ve^ hacTa mas tarde. 

Y a estos les gustan los fantasmas 
y este los cartuhes. 

Y este anda vierido el dibujo. 

Se ve como uh barco. 



ADJECTIVES 



8/11 
15/7 



Perb son muchos-. 
El otro dia. 



PREPOSITIONS 



5/8 



6/23 



iPor que se fueron erv un barco? 
Este es d£ la fantasTa. 
De noche. 



PLURALS 



1/21 
8/11 



Esos son tuyos_. 
Pero son muchos. 
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Spanish/RR 



VERB FORMS 

Simple Present 

Preter I te 
regal ar 

1 rregul ar 
Imperfect 



Reflexive 



Page/turn Examples 



6/15 
6/17 



13/17 

15/U 

5/6 
13/17 

15/19 
15/1^ 
20/j 



15/5 

13/17 

13/17 
15/19 



Pero ese no_ s i rve . 

Jlenen la lampara prendida pa' 

qae v^an. 

Y les gusta leer pa' que aprendan. 



Despues agarro su lonche y se 

fue ... ^_ 

Es que se le olv4^ y tenia prisa. 

iPero a doride ^oeron? 

La nina se f4je pa' atras. 

Se le hacTamSs tarde, 

Es que se le olvldo y tenfa prisa. 

Y despues los niRos jcstaban 
cansadbs y qoe todavTa tenTan que 
ir a la casa caminando. 

Despues de ver la tele se va a 

Y asQstg a la nifia y la^nina £e 
fxie pa' atrSs . 

Se^ le ol vido su caja de lonche. 
je hacta mas tarde. 



SER/ESTAR 
Ser 

Estai^ 



1/21 
6/11 

8/21 
7/ 



Esos son ^tuybs. ^ 

Este e£ de la fantasTa. 

Pero van a e^tar cans ados . 
Porque en la sala est an los 
s i 1 lones . 



COMPLEX VERBS 
Subj unct i ve 



Periphrastic Future 



Progress i ve 



6/19 
13/17 



8/J5 
8/21- 

13/17 

16/12 
6/9 



Y pa' que este aprerida lo de los 
fantasmas. 

Y que el mariejadbr del bus le 

dice a una niPia que le d|_ la caja 
a la niPia. 

Van a ir pa' atras y pa' adelante. 
Pero vari a es^ta4^ cansados. 

DespuSs agarr6 eltonche y se fue 
o corr ieridg a SQ casa. 

EstSrv4^yendo mQcho en la escuela. 



219 



Spanish/RR 



on 



Moda i s 



Eagg/tUT-n Example 

20/20 V Perd. debei de decir; stbp when 

red lights flashy iverdad? 

19/19 Y los nfribs estaban tristes porque 

tentari que camfnar. 



NEGATION 



8/9 



Pero ese ri£ s f rve . 

Porque en su cuarto ri£ hay Ubros 

y aquT, sf. 



QUESTION FORMATION 
j nterrogat 1 ves 

I ntonat ion 



16/12- 



10/16 
^/25 

5/13 



£ Que andabaii jugando? 
iY pbr que los deiTias no les ayud5.+ 
iQue es esto? 

2. D6nde fueron?+ : 
iPescaron? 



/ 



COMPLEX SYNTAX 



15/5 
16/1 
19/19 



Y a estas jes-gustan los fantasmas 
y a §ste los cartones. 
Despaes-de-yei^la-±ele se va a 
dormir. 1 _ 
Es que su manil dijo que venga 
temprano pa' que coma .-*- 



Y los nifios estaban tristes porque 
tenfan que camtnar. 
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3.3.5 P^Age 9.8, Grade 3. OC>-Suburban 

Somroary of PA^s English , At age 9-8, the oldest first grader in 
the stady, F'A is making_^ progress toward English laniguage proficiency. 
She shows an ease of expression and some use of correct grammar, but 
there is evidence that a number of points of grammiar have not been 
learned completely. While she produces the definite and indefinite 

articles the^ a, and some, she incorrectly uses the with a proper name 

k_ 

(They came from the Indian). She produces a number of 
pronouns—subject, possessive, and object— and adjectives correctly, 
and appears to have maaftered several prepositions, although locatives 
are still a problem (He's at the bathrooms). She demonstrates 
knowledge of interrogative words to form questions, but does net 

display consistent use of the rule for subject-auxiliary inversion (Do 

^ ______ _ 

you know what color is the dress ?^-; Why the^i^e bov-is^ashing hts 
ieeth?+). SF shows no problems with pluralization, but seems to h^ve 
problems with verbs and verb agreement (There was three girls . . .+; 
. . • and one little kid fall-f ) . She produces more complex verbs such as 
progressives, semi-modals, and modals without a problem in this sample. 
She demonstrates problems with negation, preferring negative morphemes 
with n- (They have no shoes, no socks, ££ bioase, nothing) to the nc^ 

. . anj; construction. She uses an agreement rule for negation in which 
don*t and no cb-occur, producing double negatives common in the speech 
of children (They don't have no dress). While she does show evidence 
of do support in questions and negative statements, she shows that she 
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has hot quite mastered the rules for subordination with because / 
bb that , incorrectly using the former: He's brushing his teeth ^cause 
to don't^g^t^-ca^ities -t-. For PA, there is a lot more learning of 
English that needs to be done, although she seems to know some of the 

basics. ^ 

Summary of PA's Sp rni^- PA's Spanish language abilities appear 
to surpass her. English language abilities. She produces a variety of 
definite and indefinite articles, demonstrating knowledge of the gender 
and number agreement rules. She uses a number of pronouns 
correctly — subject, possessive ^ object, indirect object, and 
demonstrative—and adjectives in both their predicate adjective and 
post-nominal usages (Las casas estaban bonitaa ?; . . . sefiores 
biancos?). She also uses a number of prepositions correctly, and seems 
to have no problems with pluralization rules. She demonstrates 
knowledge of verb forms--simple present, preterite regular and 
Irregular, and the imperfect. She also demonstrates mastery of 
reflexive verb usage? (Pero nomis que mucha gente se arrepihtid y 
oanbi6 mejor), and of the semantic and formal differences between ser 
and estar (iComo era allf , la coionia?; . . . estg el bafio en medio de 
lbs cuartbs). She also demonstrates control of more complex verbal 
forms, such as the subjunctive, the periphrastic future, and the 
progressive. She has no problems with negation, and uses a number of 
interrogatives ( por qug . cuinto , d6nde , c^mo) in addition to intonation 
for questions. She appears to be able to handle a wide variety of 
subordinate clauses ^ the most impressive examples in this sample 
occurring in the same sentence. As the examples show, she produces 



EKLC 



222 



indirect discourse ^ a purpose clause, and another purpose clause all in 
the subjunctive: Le dijerdn ^ le fueran a agarrar botes para que le 
fueran ^ llevar cbmida a lo2 patos para- que est^n gordos y bonitos. It 
seems apparent that PA is very competent in her native language, and 
her performance in it far overshadows her English language performance. 

this evaluation is completely at odds with her predicted BlMt 
placement^ howeveri On the basis of her mean BINL scores, she would be 
assessed as Functional English Speaking and Limited Spanish Speaking, 
This does not reflect her abilities as indicated by the speech data in 
her linguistic profile. 
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Engl ish/PA 



PA, Age 9;8, Grade 3, OC-Suburbari 



CojLs^rxict I'on 
ARTIGLES 
Def inl te 



I ndef I n I te 



Page/turn -Exarople- 



8/10 They came from the lndfa.+ 

1/2 The kids are taking food to 

ducks ...... 

2/1 The little girl wake up and : : .+ 

2/1 And she's getting a dress. 

3/15 They're gonna take some flowers 

to her mother. 



PRONOUNS 
Subject 

Possess I ve 



2/1 
2/10 



Object 



13/1^ 
3/15 

^/9 
9/7 
^/9 



And sheiks geuting a dress • . . 
And they have a pi t a . 
He is at the bathroom.+ 
It's red with some flowers. 

they're gonna take some flowers 
to Hex^ i^o^b^r-. 

Because I can pick some flowers 
and take them to m^ mother. 
He is washir^g h is teeth. 

Because I can pick some flowers 
and take them to my mother. 



ADJECTIVES 



1/6 
^/ll 

5/k 



EBjqr bbys and three girls, 
. . . and then grow up b ig and 
pretty . 

The blouse is yel low and whU_e. 



PREPOSITIONS 



1/2 

3/6 

5/^ 

5/10 

8/20 



The kids are taking food «- the 

dupks , 

They're picking flowers J_n^, like, 

a park, j_ 

And the blouse is yel low wJtix white. 

They came from the lndia.+ 

He's at the bathroom, + 



Wh- WORDS 



2/13 



What color Is his hair? 

Do you know wha^t color is the 

dress?+ 



n. 
(J 
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Engl 1 sh/PA 



Coas^t ract ion 
PLURALS 



Page/ turn Example 

1/2 The kids jre taking food to the 

ducks^. 

3/9 There are a lot of trees_ and a 

lot of flowers^ and plant^. 



VERB FORMS 
Copul a 



Present Tense 



2/1 
5/4 
8/20 

13/2^4 



And 5he'£ happy because she*s 

going to a party. 

And the house ls_ yellow with 
white. 

He _U_ at the bathroom. + 

Because I can pick some flowers 
They ^ to school to learn more 
language. 



Past Tense 
i rregular 



7/12 

8/10 
13/5 



There was three girls and they 
were poor .+ 

They came from the I nd ia .+ 

. . . and one little kid fal 1 .+ 



COMPLEX VERBS 
Progress i ves 



Semi -modal s 



Hodals 



1/2 
2/1 
3/2 

3/15 

11/22 

k/3 



The kids are taking food to the 
ducks . 

She's gett ing a dress because 
she'T going to a party. + 
Why theTTttle boy is^ washing 
his teeth?+ 

They' re gohaa take some flowers 
to her mother. 

Because they l^ave to be big and fat 

Because I dan pick some flowers 
and take them to my mother. 



QUESTION FORMATION 
tfh- fronting 



9/25 
3/2 



Wha^t color is his hair? 

Why the tittle boy is washing 

his teeth?+ 



Do support 



2/13 



bo you know what cplor ks the dre^5?+ 
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Engl ish/PA 



Construct ion 



NEGATION 



bo support 



Page/torn Example 

7/l0 . They have n£ shoes, n£ socks, 

no blouse, noth ing .n- 

7/I9 They don' t have n£ dress. + 

IO/IO Re's brushing his teeth because 

don ' t get cavities. + 



COMPLEX SYNTAX 



2/1 
10/10 



Because I can pick sorpe flowers 
and take them to my mother . 
Do you know what color is the dress ?-*- 
And she's happy because she ' s 90 1 ng 
to a party . 

He's brushing his teeth because 
to don't get cavities . 
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Span ish/PA 



PA, Age 9.8, Grade 3, OC-Suburban 

Cons^f^jction Page/turn 

ARTICLES 

Definite 15/)9 

16/4 

14/16 
15/1 



Indefinite 



15/17 
17/15 



Example 



JComo era al IT la colon la? 
Este, ay, pos no me deja ver ^l 
retrato. 

JY cuanto valTan las paletas? 
iPdr que iban Uos ninos a 
comprar . . •? 

iArrlba de oa cerro o donde? 
TIene ana puerta aca y otra 
puerta aca. 



PRONOUNS 
Subject 

Possessive 
Object 

indirect Object 



23/2 
23/4 

16/10 
21/4 



18/13 
21/14 
23/2 

16/4 

21/4 



Y yg no--A mT nomas me faltah dos. 
Ta ya los dijiste todos, Loreta. 

. . . somos muchbs en mi_ familia. 

Y eran siete ninos y su mama y 
su papa ... 

St , se JJ^ cbmpro. 

Ah,_t£va a pegar la s^nora. 

A mT nomas me fa 1 tan dos. 

Este, ay, pos no me_ deja ver el 
retrato. 

Le dijeroh que fueran a agarrar 
"botes para, que Je^ fueran a 
1 levar . . - + 



Demonstrative 
ADJECTIVES 



19/10 



21/4 

15/1 1 
15/13 



Es esta con todo eso mugrero. 



, . . para que esten gordos y 

tHabTa blancos, sefiores b^ahcos? 
iLas casas estaban bon i tas ? ' 



PREPOSITIONS 



15/17 
19/10 
17/15 

18/3 



t Arriba-de un cerro o d5nde? 
Es esta con todo eso mugrero.^ 
b sea que estS el baPio en_ medio 
de los cuartos. 

Ya estamos empacando la ropa en^ 
ias maletas. 
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EoDStractixMi 



PLURALS 



Page/turn 

15/13 
21A 



Spanlsh/PA 

Example 

ILa^ casa^ estabah bbhita^? 
, • • '^los^ patps_ pa' que--para 
que esten gbrdb^ y bohitos_, 
iY cuSnto valTan la^^ paleta^? 



VERB FORMS 

Simple Present 



23/2 
16/i* 

17/15 



A m\ nbmSs me fal tan dds. 

Este^ ay^ pos no me dej^s^ ver el 

retrato. 

Tif ne una puerta aca y otra puerta 
aca • 



Preter i te 
regul ar 
i rregular 

Imperfect 



Ref lexi ve 



18/13 

21/A 

23/A 

21/A 

lA/16 

21/6 

3/3 

15/1 



22/10 
22/1 1 



ST, se la comp 

Le dJJ_e£on- que faeran a agarrar 

botes P3ra que . . . 

Tu ya les dl j^lstes todos . . . 

Tenlan puro amarillo, 

iY caanto ga 1 tan las paletas? 

Y hacTan : quack, quack. ' 

Pero su mama no sabTa . . . 

iPor que " i^an los nihos a comprar 
una paleta? 

Y se cansaban mucho los dTas y 
por eso se levantaban bieri tarde,+ 
Pero nomlis que mucha gente se 
arrepint io y se cambl6 mejor. 



SER/ESTAR 
Ser 



Esta^r 



19/10 
16/10 

17/15 

15/19 

17/15 

15/13 
2]/k 



Es esta con todo esb mug re rb. 

» • no la vby a cofpprar porque 

somo^muchos en mi familia. 

0 sea que esta el baf^o eh medio 

de lbs cuartps. 

iComo era al 1 T la colon i a? 

0 sea que esta el baflo en medio 
de los cuartos. 
tLas casas estabai^ bonitas? 
. . . para que estgn gordos y 
boni tos. 



236 



228 



Spani sh/PA 



Const ruction Page/turn 
COMPLEX VERBS 

Subjunctive 17/15 

18/11 

Periphrastic Future 16/10 

l\/k 

Progressive 18/3 

20/1 
2/10 

NEGATION, ' 20/5 

16/^4 
16/10 



fxample 



b sea que esti en medio de los 
cuartos^ 

tes mando su mama a que f ueran 
a agarrar botes ... 

Pos yo creo que no la voy a comprar 
porque somos muchbs en mi familia- 
Le dijeron que fueran a agarrar 
botes • • • 

Ya estamos empacarido la rbpa en 
las maletas. 
* Siete nifios estaban agarranda 
com! da para los patds. 
Era uri niRo que andaba jugando 
y luego-- 

Pos claro, en el rartcho no hay luz. 
Pos no' me dejas ver el retrato. 
Pbs yb creo que no la voy a 
comprar . . • 



QUESTION FORMATION 
Interrogat i ves 



Intonat ion 



15/1 

Ii*/16 
15/17 
15/19 

15/13 



t Por— que iban los hffios a comprar 
pal etas? 

iCuSnta val tan las paletas? 
tArriba de un cerro o donde ? 
i Coma era allf la colonia? 

iLas casas estaban bonitas? 



COMPLEX SYNTAX 



16/10 

19/10 
21/i* 



20/1 
18/11 



Pos yo creo que no la voy a comfirar 
porqoe sombs muchbs en mi famIJ4a^ 
is esta con todo eso mugrer^ > 
te dilerori que fueran a agar^^ai^ 
botes para ^ue le fueraft a llev ar 
com I da a Ibs patos para-qoe-esi:fen 
gbrdos y \yoT\ \ tbs > 
Los mand5 su mami a q u e fuer an a 
aparrar botes par a que fuer an a 
llevarle cbmida a^^s patxxs * _ 
Porn rnn una cQndieir6n. que si psta 
buena el sin^aJgo> 
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